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FOREWORD
- In June of 1970 I requested that the Dean of Faculty :

,establiéh & committee which would‘encourage the development;of
:aioohtinuous,_more systematic follow-up process for the
College. Several meetings of the committee were held and
‘resulted in my“appointmeht of a temporary task fofoe'ih June
~of’197l headed by the Associate Dean of Faculty and aided by
‘the Director of Placement and the Counseling Center Direotor.‘
The task torce was:oharged(with establishing?a continuous,
comprehensive, and systematic follow-up orocess to improve
Delhi College's educational effectiveﬁess for those it serves.

The follow1ng are several basic objectlves relative to
follow-up the task. "force has defined thus far:

1. Establishment of a follow-up process with educa—‘

tional benefit to the greatest number of persons

served by the College.-

2. To determine how effectively the College is
- meeting the needs of those it serves.
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3. To determine how well the stated- objectives of the-
College are being achleved.

4. To question the assumptions on which the College
‘programs are based; testlng thelr continued validity.

5. To re-examine and ascertaln the validity of
present. College program goals and objectives.

6. To open up new College program alternatives.

- 7. To re-examine the valldlty of performance criterion
tests used in measuring the achlevement of certain
College program objectives. :

8. To deveiop information useful in defining certain
College program goals and objectives and in the
continued development and 1mprovement of program
methods. .



In short, the concepts embraced within the scope of
_follow-up activities being developed and implemented at Delhi
College include: (1) clarifying what the College is attempting
to do; (2) clarifying the important tasks among the many
activities of the College; and (3) evaluating the effectiveness
of certain College programs and efforts. Various facets of
the College's educational programs and services need to be
investigated, with varying degrees of‘intensity, includinq:
adaptations of curriculum and instruction; entrance require-
ments; career counseling and placement:; grading standards, etc,.

Early in its work the task force found it necessary to
- define two concepts baslc to evaluation: outcomes and
follow-up. |
"Outcomes" have been defined operationally as:
The products (measured qualitatively and
quantitatively) resulting from the College's
educational program and services activities
and processes.
By “follow—up is meant;
A contlnuous, comprehen51ve, and systematlc
process for reviewing and evaluating College
program outcomes, the results of which lead
to decisions and actions designed to
maintain and improve the continued future
educational effectiveness of the College by
optimum means.
The task force also 1dent1f1ed exlstlng research and
information completed relative to follow-up studles at the
College. Forty-seven separate follow-up related activities

were documented for the period 1961-1971. Thus, follow-up

activitiec have been conducted over the years even if on an

informal basis.
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To initiate a continuous, systematic follow-up process
the t#sk force developed an initial multi-faceted program
for the first year to include: (1) questionnaires ﬁéiled to
reégnt graduates and non—graduétes; (2)‘a questionnaife

~mailed to employers of recent graduates; (3) oh-campus
curricula‘meetings‘with selected graduates, employers, and
advisory committee members; and (4) on-the-job fiéld inéer—
views with graduates and employers. To assess the achieve-
‘ment of educational outcomes means the College must confer with“
and seek the counsel of those who can offer valid, reliable,
and useful testimony and information. It is assumed our
alﬁmni, employérs, and advisory committee’membe*s can help
provide an important measure of this information; Thus, a
multi—facetg@ (in contrast to one dimensional) approach has
been utilized to encourage flexibility, cross-examination,
maximum participation, validity and usefulness of the
follow-up results.

The following is a report for phase one -~ the gquestion-
naire mailed to gradﬁétes. A large debt of gratitude is owed
to the many who pérticipated in this phase of the follow-up
process, especially to the many graduates (73%) who responded
to the ques tionnai.rwe .

I am proud to state that. there are few col}eg?s which

could ask for a greatér participation from their own

graduates

Presiden - February, 1972
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INTRODUCTION

\ '

| Arrecent study by the University Research Corporation‘
shows that fewer than 15 percent of United States colleges
ahd universitiog conduct follow-up studies on a regular basis.
For the college not to avail itself of the graduate's exper-
ience and often wide and successful background is to overlook
persons who have much to contribute to the college's success.

The purpose of this phase of the follow-up process was
to assess‘the quality of certain educational outcomes for the
aggregate of Delhi graduates from 1966 through 1970. The -
measure of educational outcomes must of practical necessity
always be limited in any one study and the principal criterion
employed to;gauge the relevance of outcomes proposed to be
tested was "ig the objecrive of educational benefit £o the
greatest number of persons served by the College™’

In all cases the information requested was deliﬁited to
that which could not be obta;ned in a more efficient manner.
Some essential questions could have more effectively goen
" answered by the oraduates at the time they first enteréerelhi
and again at the time of ‘théir- graduation. (For instance,
what‘were the graduates' impressions of the Cclloge when first
entoripg?) . Hence, the guestionnoire wi;l be more effective
" in the future as the fo;low-up study process is further
refined. |

The principal qﬁestions tested in the follow-up survey
were broad in scope, namely: "How did the graduate visualize

1
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"the Colleqe at-the'time of entry?“ "How wellvdid ¢ufriaﬁ1umjf?
f‘information provided through Delhi'e admigeione couneeling N
match experiences after adminsion?" " "How demanding and i
stimulating did the graduate find educational experiencee atzn
Delhi?"; "What counseling and guidance aeeietance did the W
~graduate receive as a student at Delhi’" “What'waefthe
.relationship between the graduate ‘and instructors while at
Dalhi?"; "Were there strong personal attributes or qualitiee'
the graduate had when entering Delhi which should "have received
more attention in academic advisement and career planning?"- '
"If the graduate had it to do over again, what would have beenif
done dif'ferently?"; "What were the most important overall out-?
comes- of the graduate's education and training at Delhi?"; |
"How does the graduate rate faculty oompetency, grading etan-
dards, 1nstruct1ona1 empha91s, and depth and breadth of
specialization in the major field studied at the College?"
"What changes have taken place in the graduate s career goals
since entering Delai?"; "How doeS‘the graduate compare actual }i
job performance with expectations'at the time‘of graduation
from Delhi?"; "To what degree has the graduate s posztion(s)
of employment involved supervisory respons1bility°"-‘ "What
. job tasks require the greatest skill or competence of the
graduate?"; "How satisfied is the graduate w1th progress ‘made -
toward ach1ev1ng chosen career goals’" What has been the
jgraduate s experience wzth addltional training and education
F‘?Since graduation°“ ”"How beneficial have certain courses been'f“
~in helping the graduate achieve chosen career: goals’" "If

,‘the graduate transferred when was this dec151on made and what;Q

2




v'Qwerefthevmostusignificant factorsiinvolved?“; :"What progress N
have graduates made who have transferred?“ “"In what way was ;v’
‘the graduate s experience at Delhi helpful in transferring?"-b
"Ho;kdo the graduates rate the instructional program at the 1
} colleges to which they traneferred?" : "What courses at Delhi’:
‘?iwere most helpful 1n transferring, aside from any transfer
‘credits allowed’" |

,The “tone“ of the mailed questionnaire was. designed to -
. assure respondents that the College has nothing to hide, thatﬂ
its problems are not insurmountable, and that its personnel
;~lS sincere in its deSire to\take specific steps needed to
? improve the institution's educational serVices and programs.‘
It is presumed that:in the last analysis, a criterion for,judg—‘

ing a program is what happens to the people involvedwin it in

| light of relevant objectives of the'college'and the larger
community which‘it serves. ‘Thus stated, program objectives_
at the college'becomevimportant benchmarhs for evaluation of
degrees and_kinds.of educational‘success. In this process
new objectives and opportunities for educational service to
people are tested and may suggest fresh approaches to problems
of education and training the college has perhaps been too |
; close to see clearly.

Only the major findings, conclusions, and recommendations
for the study of‘graduates between‘l966 andvl970 is presented

herein. Thus, the reader and user will find certain omissions

in interpreting the data. These are mainly due to limited time

()
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fand space available here. The task force members regret thisg

fand hope those to whom this report is’ dedicated w111 under-‘h
- stand. f‘ﬁ*: | d‘ | L R o
- ia; h‘ The reader and use:of this report are reminded that thed‘r
evaluation of follow-up results is not a smorgasbord affair‘
.w1th appetizers and main course served up in buffet style and;“ti
where that which is agreeable,is ‘chosen and that~which 1s'not'T

is rejected Rather, the individual reader‘must”be equally

prepared to dismiss that which is found favorable ‘or to one's

llklnq just as ea51ly as he may dismiss that which is in
apparent disaqreement.
Finally, the task force members wish to acknowledge a

special debt of gratitude owed to Mr. Peter c. Clifford,

Director of Research and Planning at the‘College, and to the

academic divisionlchairmen in helping refine the study:in its

_ earl;;tmore Uficertain stages;‘.When asked to provide assistancef[

'f,jeueryone went out of‘their way to help make the spirit of v

- THE FOLLOW—UP TASK FORCE

—_—
-

Ronald C. Brach, ‘Director
Kenneth F. Bender
James W. Parker

o




. METHOD

Ayﬁues;ionnaireiwaﬁ mailed‘ébj;h unstré;ified‘prbbability
L gamplel of;250 g;g@?ates frbm awpbpulation of 2159, who grad-
  uated between 1966 and‘l970‘ihclu§i§er, The‘raté:of':ethn
’fromiamqng gréduatés hqldihéva Délhi degree was-73'percent.
The overa11>rate of return,inclUding”graduétes holding a
certificate in a #ocationai program, wés 68.§er§ent.

The following distribﬁtion of queétionnaire'returns was

received among the various academic divisions:

N .

ACADEMIC DIVISIONS®
. /7]
Q oo )
o] + s~ -
o) o] -Hg\ (I~
P n o M = 0
~ n E o~ O
.3 Q9 Q0 ol 4
0. <1 o)) (ol =} = & -
o o~ o O 0 m o 0]
o) n S o0 E 03 +
o g« [~ O o]
< m = " B o] g ¢ T
Number Sample 49 77 47 42 39 250
Number Returned 37 52 35 31 153 170
39 68’

Percent Return 76 ,68 75 74

Selected with the aid of a computer algorithm
assuring 99 percent randomness.

2 Dhe Liberal Arts graduates were not included in
the survey as the first graduating class was 1371.

3 Only 15 returned a questionnaire. However, 16 of
the Vocational Education graduates in the original
sample were surveyed by phone, thus increasing
the total return to 31. ‘ o '

4 overall pércént return for the techniéal‘divisions
~was 73 percent.
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The instrument was initially pilot;ﬁestédlon'seQeraI‘fl
gréduates feéiding near the College and with“théir assistance‘d
and that of the Office of Research and Planningvat the |
College was subsequently improved before mailing. uQuesfions
for inclusion in the instrument‘we:ewgbtaihedifrom many
éoUrces including division‘Chairmen, fagulty, graduates,
administrators, a study of the 1968'Academic ﬁaster Plan and
the 1962 Middle States Evaluation.

The survey instrﬁment itself was divided intoithreé‘
parts. Part A was completed by graduatés who toék.a full-time
pbéition and by those who have transferfed immédiately after
graduatipn alike. Part“B waé compieﬁed only by those gréd~
uates' who took a full-time job immediately after gréduation.
Part A included questions of‘reievance to both groups wrile
Part B was oriented to employment eXperiénce and Part C to
3 ekﬁéfiéﬁce in transferring.

The high rate of return for the questionnaire resultedA
in part from employing several proven survey practices and
techniques, not to mention the obvious good will the College
, A phone‘sample of nonrespondehts
was taken to ascerﬁain,the repfesentativeness of the qraduateﬁ
returns over the total sampie. Verifiéation was‘obtained
which supports the conclusion that the nonrespondents we:é not
substantially different (except in their desire to complete
and.return a six page questionnéire)_from the.respondents as
a qfoup. Thus, based on the sample size and rate of retﬁrn,

the results from the survey can be generalized to the total

- Y
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lffgredﬁate,pOpulation between 1966 and 1970 with about 7 percent
;-standard error at the .10 level (90 percent cercainty).
- In all instances the flndlngs of this study and the
'condlus;ons based thereon reflect knowledge about Delhi grad-

uates as a group between 1966 and 1970 and notwas‘individuals,l'

members of academic' divisions, curricula and the like. While
it may be posslble to say somethlng about an academlc lelsxon-
as a whole,it is not necessarlly valid to make lnferences
~ about individual currlcula within a lelslon.’ Thus, the find-
'lngs presented herein represent a measure of central tendency
for the College as a whole agalnst which ‘individual dlfferences
uncovered»by other research studies at the College may be
compared. |

Finally, it is understood that the follow-up process is
but an integral element in the continuous general systems
process for curriculum development. This general systems
. process is presented in Chart 1 below as a reference framework.
It was originally developed in e Masters. thesis by R. C. Brach,

Associate Dean of Faculty.




GENERAL SYSTEMS ANALYSIS FOR CURRICULUM DEVELOPMENT

Y
INSTRUCTIONAL GOALS

(| Task (role} Analysis )
the Problem ) (What Gets Done)
(General Educational Goals)

1. NEED
( Formulating

Py T T T T L L ST LI LT TT Y LY TYTTYIDSLILYLLLLYLLLLITELLLLOL LTI L IR CLL LI LI I L il

2 wﬁm Y ‘ Y
’ ) . . DESCRIBE SPECIFY
( Selecting TARGET INSTRUCTIONAL
Obijectives ) LEARNER . OBJECTIVES
C— )
y
3. HOW | SPECIFY _
( Designing Alternatives ) INTERIM OBJECTIVES |- 3 4
(Weighing Cost ; . WRITE PERFORMANCE
Against Effectiveness) CRITERION TESTS
SPECIFY
EDUCATIONAL .-~
OBJECTIVES
- Y
-~ DEVELOP
CURRICULA
4. PROGRAM ’ 1
{ Building :
Models ) DEV ELOP
COURSES
Analyze Objectives
List Learning Points
Decide Learning Strategy
Select Media
Write Lessons
‘ - ‘ A

:
[revise |« FIELD TEST |« ]  VALDATE |
. J’ ]

5. IMPLEMENT

( Testing for Sensitivity ) I USE J '

y
> REVIEW

6. FOLLOW.UP

| Questioning Assumptions )
" [Reexamining Objectives) , :

(Opening New Alternotives) -~ ~ e : —

| | - TABLE 1




FINDINGS

Demoqraphic Characteristics of Graduates

-

Geographic Shifts and Patterns

The College has been senving a pre-
dom&nantly non- metaOpolltan student

Chart a-1 on page 16 illustrates that fewer of the grad-

uates resided in a metropolitan as opposed-tobnon—metropolitanf 3

area when registered at the College. Approximately 67 percent
had a permanent reSidence in. a non-metropolitan area in New
York State when registered at the College. vThe unit. 'metro-.
““politan area" defined here is the SMSA (Standard Metropolitan
, Statistical Area) employed by the United Statee Census Bureau.
- There are seven of these defined'in New York State: The New
York, CapitalLDistrict( Utica-Rome, Syracuse, Binghamton,
Rochester, andlﬁuffalo Regions. ?he urbanized portions'of
counties surrounding each central city of 50,000 or more

people are included in each SMSA.

The College <& educating trained
graduates predominately {or non-
metropolitan employeab and
communities

Chart A-1 on page 16 illustrates that fewer of the grad-
uates accepting a full-time position after graduation now
reside in a metropolitan area than when registered at the
College. Approximately 75 percent of the graduates residing .

in New York State are now. living in a non-metropolitan area

~a

where 67 percent did when enrolled at the College. This is

15
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I.OCATIONAL SHIFTS OF DEI.HI GRADUATES
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in stark‘contrast to historical patterns of national popula-

tion movements, from non-metropolitan to metropolitan areas.

o

by

The graduates are not inclined to be
geographically mobile .

Chart A-2 on pag2 18 illustrates that Delhi students (as
graduates accepting a fdll—timemposition after graduation) more
likely than‘hot will be found located within f£fifty miles of the
family hearthstone. Approximately 75 percent of the graduates
accepiing a full-time position after graduation are now residing
in a community within fifty miles of their permanent residence
when leaving the'College. To derive an explanation for this
'phenomenon would require the further analysis of several factors
such as desire to maintain close ties with familiar surround-
ings, relative income advantage, job potential, etc. In any
case, any benefits to be derivéd from relocaﬁion further away
_have not been offset by the perceived advantages of remaining
near the home area. | |

When locational shifts beydgd fifty miles of the home
area did occur, alﬁést half were made out-of-state. The

130 miles, a quiescent shift by today's travel standards.
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Moszt gnaduatea ane Lacat&ng within
striking distance of major transpornta-
t&on corrnidons and metnopalttan anevb

]

Chart ‘a-2 on page 18 illostrates that except for an

o understandably large number of graduates located in the Catsklll,
New York, and Mid-Hudson Valley Reglons (the largest percentage
of students come from these reglons) the pattern of movement
for graduates has been predomlnately along the ax15'def1ned

by the Governor Thomas E. Dewey»Thruwa§“and”to the tributary

- areas surrounding the seven major‘metropolitan areas of New’
York State. .Again, there has been more net movement out of
(rather than lnto) metropolitan areas. Charts A-3 and A-4

on pages 20 and 21 ’ prepared‘by the College Alumni Office,1
appear to substantiate these findings and observations.
Graduates of Delhi College are locating in a predominately
non-metrooolitan pattern which reveals no watershed for metro-
politan areas; their employers, and design for living. It is
.noted also that 84 percent of the alumni reside within New

York State.

lprepared by the Delhi College Alumni Office, November, 1971,
and based on current alumni mailing addresses. Includes both
graduates and persons who attended the College for at least
one year, regardless of whether these persons completed a

SRR ———

program or not.
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. vetht L8 paepantng QAaduateo who accepted

. . positions most often in the senrvices and

e manufacturing Aectoaa of the economg asten
‘gaaduat4on‘ ‘

'Chart "A-5 on page 23 illustrates the finding that most
Delhi students accepting a. full-time position immediately |
after graduation do -so primarily in the services and manu-
facturing sectors of the economy. Approximately 45 percent
of the graduates assumed their first position 1n a serVices
employment. field. First-time employment in manufacturinq
industries ranked second with 21 percent, while retail trade
'ranked third. The services sector includes- educational,
health, consulting, profesSional, publicherVice, automotive
repair, hotel, restaurant, and similar employers. After
entering the world of work, the graduates_tend to move in even
greater numbers‘into the services sector of the economy.‘ A |
review of their”present positions in Chart A-5 on page 23
reveals this finding.

That Delhi graduates are so heavily employed in the
services industries is no surprise;,the national.and state
trend has for a long time been in the same direction. of
greater interest is that even more are not moying into these
fields in view of the‘factithat, inlNew Yorkatate4 almost
two-thirds of the employed population*are employed<in the
services sector. _The explanation for this lag with Delhi
graduates in part lies with the‘predominately non-metropolitan

‘geographic location of the graduates, an area where the rate
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COMPARISON BY EMPLOYMENT SECTOR FOR GRADUATES
WHO ACCEPTED A FULL-TIME POSITION AFTER GRADUATION

First Potltion (FP) / Pnlont Position (PP)
FIGURES SHOWN ‘ARE IN PEFICENT

_DIVISION v,
EMPLOYMENT SECTOR ‘ AGRICULTURE = BUSINESS 52&';5533‘; HAFSM ,\é%%‘c\:?%%?ul', chlTélée v
FP PP FP PP FP- PP . FP PP - FP | PP FP PP
3,';Ag‘riculture, Forest : ‘ o ‘ S e S
. &Fisheries 3% 23 o0 0 7 8 0 O 0 O 7 8
“Mining . . 0 o0 o0 o0 0.0 0o o 0 .o 0.0
Contract Constructlon ‘ 4 s 0 3 43 81 0 0 23 24 6 7
| Manufacturing Industries 0 0 42 36 7 8 13 31 -18 19 21 22
 Transportation, Communication, - c
-~&OtherPubllcUttllties R 6 10 oc-0 0 0 00 -2 '3
Wh°'°‘°'°7'°"° o 0 5 6 0 7 -0 0 0 5 5 4 -2
RetallTrade S 8 & 5§ 0 0 © 00 3% 28 11 8
. Finance, Insurance ‘ o
I &kReal_ Estate 4 0 5 3 0. 0 0.0 5 '5 4 2.
Services 54 62 36 48 36 33 - 8 69 14 19 45 50
Chart A5 o .
ALL GRADUATES HOLDING A BACHELOR'S DEGREE
BY EMPLOYMENT SECTOR
First Position (FP) / Present Position (PP)
FIGURES SHOWN ARE IN PERCENT
DIVISION
) ENGINEERING . VOCATIONAL  TOTAL
EMPLOYMENT SECTOR AGRICULTURE BUSINESS TECHNOLOGIES HRAFSM EOUCATION  COLLEGE
FP PP FP PP FP PP FP PP FP PP FP PP
Agriculture, Forest _ . ' )
& Fisheries 28 14 0 0 0 0 0] 0 7 3
. Mining 0 0 0 0 0 0 0] 0 0 0
' Contract Construction o o o O 33 50 o o0 7 1
Manufacturing Industires 14 14 20 0 17 0 o o 14 3
‘ -Transportation, Communication, ‘
- & Other Public Utilities 0 0 10 10 0 o 0 0] 3 3
~ Wholesale Trade 0 14 0 o 0 17 0o o 0 7
. Retail Trade 0o o0 20 20 17 0 20 20 14 1
 Finance, Insurance ‘
& Real Estate 14 0] 20 20 0] 0] 0] 0] 1 7
‘Services 48 58 30 650 33 33 80 80 44 65
B ‘*There were no Vocational Education graduates holding a Bachelor’s Oegree. *
. Chart A-6
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: R R
of employment in the services employment sector is not as
‘high as in metropolitan regions._;

- The Hotel Restaurant, and Food SerVices Management B
.(HRFSM) graduates are the most heaV11y represented in the |
services sector of the economy, followed next by the graduates
of the Agriculture Division. While. there is ‘some shifting of -
the HRFSM graduates out of services and 1nto manufacturing
industries, graduates of the other academic diVisions have
tended to move in the oppoSite direction. The Business
Management Division graduates at entry level are most often
‘employed in manufacturing concerns, and later shift into
other sectors, especially‘the services‘industriesl' The
Engineering Technologies Division graduates'are most heavily
represented in the contract construction field, and'secondly

........

in the services sector.

Delhl gaaduateb holding a Bachelon's degree
accepl positions most often in the services
sector of the economy and tend to move out
0§ manuﬂactualng and agalcultuae o .

In Chart'A-6‘ on page 23 is illustrated the fact that
Delhi graduates holding a Bachelor's degree likewise take
positions most often in the services sector of the economy
only at a slightly higher ratef“-ﬁowever, there appears to be
no other dominant'employment‘sector pattern emerging among the
graduates holding a Bachelor's degree, except the obvious

shift of these graduates out of manufacturing industries, and
24
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COMPARISON BY AREA OF WORK* FOR GRADUATES
WHO ACCEPTED A FULL-TIME POSITION AFTER GRADUATION

First Position (FP) / Present Position (PP)
FIGURES SHOWN ARE IN PERCENT

DIVISION

; ‘ ’ _ ENGINEERING ' VOCATIONAL TOTAL
AREA OF WORK AG!; 'I’CUL;PURE .B#smiis TECFP;NOL?SIES" 2:#5»; . EDFL:’CAT:’gN c’?PLLsgs
Art 0 o0 ©° 3 o0 0 "0 0 0 0 0 1

. Business Relations 4 4 3 &6 o -8 0o 15 0 o0 2 6
- Clerical Work 0o 4 77 68 0 o 20 8 6 65 29 26
"Counseling, Guidance ) |
- & Social Work 0 0 3 5 0 0 0 0 0 0 1 2
| Crafts 0 0 0 0 7 8 . 7 0 50 46 12 10
' Education & Training 4 9 0 39 0o o 0o o 0 o 1 3
‘Elemental Work 0 0 0 0 0 0 0 0 0 5 0 1
Engineering 0 0 0 0 79 69 0 0 ‘ 18 ‘14 ‘‘‘‘‘ 183 1"
Entertainment 0 0 0 0 1] 0 0 0 0 o 0 0
Farming, Fishing o
& Forestry 133 9 0 o 0 0 0 0 0 0 3 2
Investigating, Inspecting
and Testing 0 4 0 3 7 0 0 0 0 0 1 2
Law & Law Enforcement 0o o0 0 0 0 0 0 0 0 0 0 0
Machine Work © 4 5 3 0 0 -0 O 9 10 .5 4
Managerial & Supervisory Work 9 9 6 3 7 156 69 46 0 0 12 10
- Mathematics and Science 13 9 0 0 0 0 0 0 0 0 3 2
.l'\lledicine & Health 35 48 3 0 0" o0 7 .15 9 10 12 14
Merchandising 13 0 3 3 0 0 9 8 4 5 4 3
Music 0 0 o0 0 0 0 0 0 0 0 0
Personal Service 0 0 0 3 0 0 7 8 5 5 2 3
" Photography & Communications 0 o 0 o 0 o 0 o 0 o 0 o
Transportation 0 0 0 0 0 0 0 0 0 0 0] 0
Writing 0 o 00 o 0 o 0 o 0 o 0 o0
*Dictionary of Occupational Titles Classification for areas of work.
Chart A-7
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agriculture, followed by a lesser proportidnrmoving out of
retail trade, finance, insurance and real estate.

The shift of graduapes.into the QerviceS‘sector after
obtaining the Bachelor's degree is most pronouncéd ambng the
Jyraduates of the Agriculture and Business Management Divisions.
*he shift out of agriculture has been limited ‘to graduates of

the Agriculture Division.

Cont@anz to the belief of some, the area of
wonk ¢ where more graduates accept thein finsi
posdition than any other is clerical 4in naiure
and not in the nature of "middle management"

In Chart A-7 on page 25 is illustrated the fact that

Delhi graduates not holding a Bachelor's degree.take their

first position in a job most often involving primarily

m~larical work and not so-called "middle management." This

is particularly true with the Business Management Division--—

~graduates and, because the College has graduated more of these

graduates than any other, the effect is to skew the results
this way for the total College. Also, this academic division
graduates a fairly large number of secretarial students each

year whose work is primarily clerical in nature.

2 There are 22 primary areas of work identified in the U.S.
Department of Labor's Dictionary of Occupational Titles,
Vol. 2, 3rd Edition, 1965, p. 214. An advantage of utiliz-
ing this system is the ready availability of a sophisticated
job analysis methodology and classification system which de-
fines not only the work performed but also its relative
complexity in relation to data-people-things hierarchies;
educational/training requirements relative to general
educational development, specific vocational preparation,
aptitudes, interests, temperaments, physical demands and
the like. These must be periodically refined and updated._

26 34




ALL GRADUATES HOLDING A BACHELOR'S DEGREE
BY AREA OF WORK* :

First Poiltl()n (FP/ Prmnt Position (PP)
FIGURES SHOWN ARE IN PERCENT

23 .

CDIVISION _ o
AREA OF WORK AGRICULTURE absmess' 523&'5553&?& HﬁFsM - EDUCATIONS* ggg{gée
o ‘ CFP PP FP PP FP PP FP PP FP PP FP e
A L o © o 0o 0o o 0 o o ' o o
""" Business Relations -0 0 10 10,0 0 0 o . 3 3
::"ClerlcaIWork i4 0 ‘so'v 20 j'f | 0..0 o o 18 '6‘"“‘
Counsellng,Gundanoe R | ' " o
~ & Social Work: 0 0 20 20 00 o o0 7
Crafts 7 - © 0. 0 0 0 16 -20.0 3 3
Education & Training - 144 10 30 0 0 0 o 7
Elemental Work | 0 0. 10 0 00 0 0 3
Engmeermg u : ©o 0 0 o 6 5 o0 o0 14 10
" Entertainment o 0o o o 0 0 0 o 0o o
Farming, Fishing " - ; o
& Forestry 14 1 0 o 0 o 0o o | 3 3
L Invéstigating, Inspecting ' ’ ‘ ‘
" and Testing 141 0 o 0 o 0 o0 3 3
. Law & Law Enforcement 0o o o 0 o o o o 0 o
Machine Work 0 o 0o 0o .0 o0 0 o | 0o o
* Managerial & Supervisory Work 141 0 20 17 17 80 100 30 44
Mathematics and Science 0 0 10 o 0 o 0 o 3 0
Medicine & Health 15 11 0 o 0 o 0 o 3 3
* Merchandising 15 11 o 0 17 7 0 o 7 6
" Music "0 0. 0 0 0 o 0.0

"

*Dictionary of Occupational Titles Classification for areas ot work.

* *There were no Vocational Education graduates with a Baghelor_’g degree or higher.
Chart A-8 ‘
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The definition for "clerical work" eﬁploye& by ﬁhe U. s.
Department of Labor is not limited éolely to secretarial or
stenographic tasks however. It also includes positions involv-
ing ihformation gathering, dispensing, verifying and related
work; data handling, computing, recording; routine checking,
‘séheduling, dispétching, expediting and related work.

The second most frequent first job for the graduates of
the Hotel, Restaurant and qud Services Management Division is
clerical in nature. However, there is a significant shift of
these graduates out of clerical work in their subsequent.
positions of employment. This was.not the case for the Business
Management Division graduates, no doubt a reflection of the
secretarial graduates who remained as secretaries.

The Hotel, Restaurant and Food Services Management
graduates are more likely than any other to take their first
position in a job involving primarily managerial and supervisory
Qork. In fact, 60 percent or more of these graduates performed
managerial and supervisory work in their first position. 1In
subsequent employment shifts many of these graduates move into
predominately administrative or executivé positions of respoé-

sibility, more so than any other group of Delhi graduates.
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The second Largest proportion of graduates
accepted thein f{inst position 4in the crafts;
engineening related; medicine and healith;
and managerial and supervisony areas of work

The second largest proportion of Delhi gradu;tes‘took
their first positions in four majbr areaéﬂof work: the crafts;
engineering related work; medicine and health; and managerial
and supervisory work.‘ Heavy machine work (including truck
driving) and merchandising were areas 6f work where the third
largest group of graduates took their first position after
graduation. |

There has been considerable shifting after the first job
of the Agriculturé Division graduates out of farming and |
merchandising. Many graduates of this division are shifting
into medicine and health. No doubt, these include a large
number of the Veterinary’Science graduates moving into this

field after first trying something else.

Among the Delhi graduates hofding a Bachelor's
degnee, the greatest proporntion accept thein
g§inst position in a job invalvifg primanily
manageiial and supervisory wonrk

In Chart A-8 on page 27 is illustrated the fact that
Delhi graduates who'earn a Bachelor's degree are most often
employed in managerial and supervisory work. In fact, the odds

are more than two to one that a graduate with a Bachelor's

3 There were no vocational education graduates in th. sample
holding Bachelor's degree.
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degree vs. an Associate degree or Certificate will accept a
first position in this area of work. And, after gaining some f‘
'wprk experience, another 14 percent of'the“Delhi”graauates with
the Bachelor's degree move into managefiai and-super#isofy wotk,
apparently out of other areas of work such as clerical and «
engineering related; Thus, the Delhi graduate with the
Bachelor's degree (as opposed to the Associate degree) more
likely than not will become the manager or supervisor.

llowever, noé all graduates will want to be supervisors
or managers. This is verified in the data when it is noted
that mény graduétes holding a Bachelor's degree shift into the
edhcation and training area of work. In fact, this area of work
is the second most popular among the graduates holding a
Bachelor's degree. And, historically, without at least a
Bachelor's degree it has been almost impossiblg to enter this
area of work.

The graduate of the Hotel, Restaurant and Food Services
Management Division holding a Bachelor's degree is definifely
inclined to take a position involving managerial and super-
visory work, both in the first job and succeeding jobs. 1In
fact, all these graduates are presently functioning in a man-
agerial or supervisory capacity as they have shifted out of
other areas of work, principally cfafts related to food
preparation. |

A relatively large number of the Agriculture and Business
Management Division graduates have utilized the Bachelor's
degree to enter the education and training area of work and have
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gqconsequently shifted out of clerical and other work Not‘ .
definite patterns have emerged for the Engineering Technologies
‘Division graduates except to note that the spread among the |
areas of work (as with the graduates of other technical divisions)
where graduates are employed tends to narrow if they hold the ‘

"Bachelor s degree. :

Why does the distribution among the various areas of work
t‘of Delhi graduates who hold a Bachelor s deqree tend to narrow
compared with those who hold the Associate deqree? Probably, the
graduates seeking a Bachelor s degree have tended to have a moref;‘

: specific view of. their career goals. That is, they have tended’
"to be less flexible in their career choices and aspirations.-

~ Many have undoubtedly found their experiences at Delhi a testing‘
:period for establishing more definite career goals and _once

| having succeeded, have prepared themselves accordingly for entry
into a more specific area of work. It would be safe to assume‘
that most of these people were the so-called "upward mobile"
type before even arriving at the College. | X

Finally, it is more 'and more clear that as‘anharea'of*
work becomes more highly professionalised‘or bureaucratiaed the t
more likely it is the graduate in the position will need to haveﬁ
successfully reached a well defined minimum educational and

:training level, and the trend has been toward requiring the
Bachelor's degree for entry level employment‘in certain‘of the
more traditional areas of work where the Associate degzee would
have qualified the graduate earlier. There are, of course,3

- exceptions to this emerging functional relationship, but a‘§
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tighteninw jOb market will only hasten the trend if the
»educated labor supply in certain areas .of work continues to

outstrip the demand

The graduates are a aelat&velg Atable
group 4in nelation to thedin jObb

e

An analysis of the‘employment history data illustrated
in chart A-9 on.oage 33 results in the conclusion that Delhi
graduates are on the whole a relatively,stable group in rela-
tion to the number of job changes‘made. A jobgohange was
recorded.whether the graduate changed:iob titles.or emoloyer.
The average number of job changes per graduate taking a full- o
‘time oosition after graduation was 1.7. The average number for
graduates of the various academic diuisions did not vary appre-
ciably, egcept in the case of the Engineering‘Technologies
Division. Relative job stability of graduates can be inter-

‘_preted in either a p031tive or negative light, depending on the
objectives one is trying to optimize. The implications for

each will not be belabored further here.

oy
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SELECTED EMPLOYMENT AND EDUCATIONAL HlSTORY

FlNDlNGS FOR ALL GRADUATES '
Fneunes suown ARE IN PERCENT um.ess omsnwuse» INDICATED

' DlVISlON

SELECTED EMP‘LOYM‘ENT' R T T dneingeRiNG . T VOCAT‘ONAL
HISTORY~FI_NDINGS " ' AGRICULTURE ausmess TECHNOLOGIES : uanM .. .EDUCATION
oportlon acoeptmgafulltlme ’ SR A ] X o ‘l' Ny L

posltlon after graduatlon L 69 - 60 . 40 - 4 .80
x 1-Q ‘~Proport|on in the’ major ' ‘ ‘ :7 L
o field enrolled atgraduatlon . 56 - 64 - .70 ¢ T .87
2 Proportion presently in the ‘ : : : _ : ‘
", major field enrolled at - - : ‘ C Lo SRR
. graduation ‘ 56 48 ‘ 65 n D 65
<A ’,‘Average number of R I e e
e :“]Ob changes ‘ 3,A : o L A KX T B A K-
LProportnon acceptmg a fullume o ‘ | :
. . position at technician, quasu pro- _ o . TR
fesslorlal level or above after graduation Co ‘ o »_,;s'::"rI::;::‘l _
s+ 1. First Posmon ‘ . 80 61 .75 - 88 77
2. - Present Posmon : 87 67 69 93 76
Proportlon eventually entering o ‘ , o
- mllltary service 8 8 . 14. 6 : 7
" SELECTED EDUCATIONAL
: —.HISTORY‘_FINDINGS
' Proportnon transferrmg to an upper div- ‘ S ,
. lsion institution after graduation .. 30 37 37 4 ene
3 Proportion eventually transfernng to an
upper division institution . 38 46 57 - 45 wee
»Averége Semester hours allowed | ‘ '.

“in transferring ** 50** 53** 37°" - 43** s

'Pfobortion transferring who remain in .

major field enrolled at graduation 24 74 © 63 - 67 wee
Proportion transfering who are successfui

in completing Bachelor's Degree or ‘ ‘

- higher . 83 71 55 . 75 Coo e
Proportion transferring who first en-
tered another two year college before

. entering upper division institution. 12 30 16 - 7 i
Proportion entering another institution

- full time {as opposed to part time) ‘

. after graduation ‘ 83 74 79 100 wes
‘Proportion transférring out of state 22 . 41 - 59 75 s
‘Proportion transferring to public ) :

- -institution ‘ .72 44 45 63 e

K Prbportion of out of state transfers o

_topublicinstitution . 100 80 B0 75 . . °*

"_‘Pro'portion‘ of New York State transfers . S '

“to public institution 56 44 ¢ . 50 25 Lo

) "'Thore were no Vocatlonnl Education oraduatos who transferred to an upper division lmtltutlon

ChartA9 41 e 5
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Lightly . make than“ha£6 ‘he Assocdiate dn - '*:

.Applted Sc&ence degnee gaaduateA'accepted a S

ST fudl- ~time’ po&&t&on 4mmed¢ate£y aﬁtea L }__”,
'”gfgaaduatton A e

o In Chart A-9 on page 33 s illustrated the f1nd1ng that
h;fsllghtly more than half (55 percent)of the Assoc1ate degree‘fﬂﬁjg
ﬁﬁgraduates accepted full-tlme jObS 1mmed1ately after graduatlon; f
“This does not mean. the rema1nder transferred to a four year _”'”.
rilnstitut;on however. Approxlmately 36 percent of the graduates
transferred to a four—year 1nst1tutlon 1mmed1ately after |
'fgraduatlon.' Of the other 9 percent, most of . these graduates
entered the mllltary-serV1ce.‘ Some transferred to another
';,ltwo-year college.?;@wumulj_Hf”.Wh.gﬁflwlmwM;ngllleQ];mﬁfvl“_mwwﬁr
The graduates of the Vocat1onal Educatlon D1V1slon‘” L
‘i(80 percent) w1ll predzctably take a full t1me posltlon
_:1mmed1ately after graduatlon more often than any other Delh1
'.wgraduate.' o | ! ‘

. Of the Assoclate in Applled Sc1ence deqreevgraduates,
”gthose from the Agrlculture DlVlSlon most often (69 percent)
'accepted a full—tlme pos1t1on 1mmed1ately after qraduatlon.-

QuThls would appear to dlspel the assumptlon that many of the :r;»d
7H‘Veter1nary Sc1ence graduates are utillzlng Delh1 College as a
v‘stepplng stone along the1r way toward entry 1nto a professlonal B
| ;veterlnary school (62 percent of the Agrlculture D1V1slon dfﬂﬁ:
jresponses in the sample were from Veter1nary Sc1ence graduates)
‘?he graduates of the Engrneerlng Technologles D1V1slon were ‘.
;!least llkely of. all to accept a . full t1me pos1tlon immediately
‘after graduat1on (only 40 percent d1d s0) . o
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ERES The majoA4ty 06 gaaduate& accepted a 5uzz-~»~'j*;5ﬁf“
o 2ime posdition. aﬂtea graduation in ‘the. majoa e
‘vf,ﬂiezd enAoLLed when teaving the Cottege L |

Of those Delhi graduates accepting a full-time position jV‘fo

jﬁimmediately after graduation, the majority (66 percent'ifjf-‘V

5fleaVing the College.‘ Approximately 60 percent of the i
5uates ‘are presently employed in the major field in whichffffif

g}enrolled when leaVing the College, indicating that some shift—

———— ;'

f?ing of major field does occur after gaining post-graduate?job
Jiexperience.v‘ e R R

Delhi graduates typically accept an entry poSition at

;:the level prepared. that is, as. technicians or. quasi—profeSSionalsﬂﬁﬁ

if an Associate in Applied Science graduate,: and as skilled
craftsmen or related functionaries if graduating w1th a.’" |
"Vocational Education Certificate.‘ Seventy—five percent of the
Associate in Applied Science graduates accepted their first
‘p081tlon at. the technician level or above. Seventy-seven percent
~of the Vocational Education graduates accepted their first
hpoSition as a skilled craftsman or above:5 There was not much
}change in this proportion between the first and second poSitions
' held by the graduates. Among the technical d1V151onS the
proportion for the first Job ranged from a high of 88 percent
for - ‘the Hotel, Restaurant and Food Services Management graduates

to a low of 61 percent for the BuSiness Management graduates.

Most graduates enter their first poSition as trainees

fwhere a so-called "shake~down" period’ undoubtedly is utilized T
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kﬁ; by empioye:s to help decideithe[ambunt and kind of job reséonSi—a
bilfizégféﬁéwgraduates will be assigned. 'Thé empldyers aré
requiring the graduates to "prove" themselves in first perform-
ing characteristically elementary teéhnical and skilled tasks
prior to assuming greater responsibilities. ﬁvidenfly; the
~employer§ are not utilizing the Assbciate-in Applied Science
degree or Vdca;ional Education Certificate as assumed proof of - -
the graduate's competence or as the "license to practice."

In sum, the majority of graduates acceét a position in

the major field trained, and at a skill and knowledge level

implied by the Associate in Applied Science degree or Vocatiohél

Education Certificate.

Continuing Education Shifts And Patterns

As expected, more than one-thind of Zhe
Associate in Applied Science degree graduates
trans ferned immediately to an upper divisdion
institution

In Chart A-9 on page 33 is illustrated the fac£ that
about 36 percent of the Associate in Applied Science degree
graduates transferred immediately to an ﬁpper division institu-
ﬁion;' This is about as expected, rememBering the common
assumption of a 33 percent transfer prdbortion. However, the
distribution among the academic divisions of graduates immed-
iately transferring is not as expected. For ihstance, almost
half the Business Management Division graduates were assumed to
be transferring immediately to an upper div%sion institution,

when, in fact, 37 peréent'did in the sﬁrvey.
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We find that in no academic division is the 50 percent
'transfer rate even approached and that the graduates of the
Hotel Restaurant, and Food SerVices Management DiVision are
more likely than any other to transfer immediately after leaving
Delhi. Similarly, a large number of the Agriculture Div1s1on
graduates (especially the Veterinary Science Technology Program)
were reportedly transferring immediately. The fact is, the
graduates of this division are less likely than those‘of.any
other to transfer immediately after leaving Delhi College

(30 percent).

AlmOAt half the graduates eventually enten
~an upper division Lnétttutton

After gaining some job experience, about 10 percent of
the Delhi graduates _eventually return to academia at upper
div1s1on colleges and universities. The total number of grad-
vuates who either immediately or subsequently did transfer to
upper division colleges and universities was 47 percent.
Interestingly, while the graduates of the Hotel, Restaurant and
Food Services Management Diyision are most likely to transfer
immediately afteraleaving Delhi, those of the Engineering
' Technologies Division (20 percent) were most likely of all to
do so after gaining some job experience. The lowest proportion
who returned‘to academia after gaining job experience was found
.among the Hotel, Restaurant and Food Services Management
DiViSion graduates. The next highest rate to return to academia

was found among the. graduates of the Business Management Division.
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It is, of course, important to know why the graduates
continue their. higher learning and also of their relative

success. Overall, about 58 percent of the graduates who con-.

" tinue choose the same field of study pursued at Delhi. The

greatest rate of change in career goals occurred among the
graduates of the Agriculture Division (76 percent). The lowest
is found among the graduates of the Business Management Division
(26 percent). Over. the long run, the Engineering Technologie#
graduateé are most likely (57 perbent) io eventually attempt
upper division college work in achieving their pérsonal goals.
Later in this report will be found some of the personal reasons

the graduates gave for transferring.

""The nelative success of graduates who
Inansfen to upper divisdion institutions fan
exceeds the nate at which they enroll

In Chart A-9 on page‘33 is récorded the finding that
among the 47 percent af Delhi graduates who eventually do enroll
in upper division colléges and universities some 71 percent are
successful in earning the Bachelor's degree or higher.. The rate
6f success ranges from a low of 55 percent among;the Engineering
Technologies Division gfaduates to a high of 83 pefcent for the
Agricuitufe Division. It would appear that although the grad-
uates of the Agriculture Division are lease likely to transfer
to an:upper division college they 5fe most likely to-compiéie

a Bachelor's degree or higher when they do transfer.
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When transferning to an upper division
institution, the graduate typically is ¢
allowed a year and a half transfer cnedit

from Delhdi ‘ | o

Chart A-9 on page 33 illustrétes that"the amount of
transfer credit typically allowed‘Delhi graduates by upper
division institutions is 46 seméster hours, or about three
semesters. The amount granted ranges from no.cfeditlto two
full years; Typically, the greatest amount of transfer credif
has been obtained by the BusinesS Management Division graduates
(53 semester hours) and the least by-the Engineering Tech-
nologies Division graduates (37 semesfer hours). N

This does not mean that any graduate.applying to a
particular upper division institution will receive transfer
credit in the amounts_given above. First, the averages given
no doubt reflect a "shopping around" process on the part of
graduates to determine the best apportionment from their own
point of view and éircumstanceé. Secondly, where some grad-
uates ﬁay be cohfent_to receive no transfer credit just to gain
admittance to a particular college or program, others would not
be happy wifh anything less than two full years'of transfer

credit.
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About haff the graduates who thansfer ennoll
out-of-state in an upper division instituition

Where have the‘graduates been finding the best transfer
opportunities from their point of view and circumstances?
Chart A-9 -on page 33 illustrates that a little mofe than half

(52 percent) of the graduates who transfé:xed went to an upper
division institution in New York State. The remaindor went
out-of-state. |

Of those who transferred in-state, half went to a public
institution and the other half to a private college. Cf those
who enroll in an out-of-state upper division institution,

’60 percent enter one that is publicallf supported and 40 percent
‘enter one that is private.

The largest rate of transfer to in-state institutions
is found among the graduates of the Agriculture Division

(78 percent). The explanation for this ié the relatively large
number who have enrolled in the statutory colleges: Agriculture
and Conservation at Cornell, and Forestry and ﬁandsoaping at
Syracuse.' Thomgtaduates least likely to enter Now York State
institutions were from the Hotel, Restaufant anh Food Servicos
.Monagement Division (25 percent) and Engineering Technologies
(41 percent).

While the graduatés of the Hotel, Restaurant and Food‘
Services Management'Divioion are ieast likely to entef a public‘
upper division.institution within New York State (25 percent),
they most often enroll in a public institution when transferring
out-of-state (75 percent).
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Chart A-9 on page 33<illustrates?th§t, overall, some
54 percént of the graduates éhtéred a'pﬁblic gpper‘divisibn
institution. The éreatest exception to éhis“generalvstatemeht
is found among the graduates of the Busineééwhanagement and
‘Engineering Technologies Divisions where 56 and 55.percent.§f
the graduates respectively enrolledvin a privaie institution. -
~ Graduates most likely to enroll in a public‘institution are
found among those of the Agriculture Division.

From this it might be concluded that the graduates of
the Business Management and Engineering Technologies Divis}ons
are the most disadvantaged in terms of finding a suitable
public upper division institution in which tbﬂcontinue their
formal education (either in,‘or out—of—state); Withih New York
- State the graduates of the Hotél, Restaurant and foo& Services
Management Division are the most disadvantaged in terms of
finding suitable continuing education opportunities ih a public
institution, followed next by the graduates of the Business

Management Division.
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The Graduates' Evaluatlon of E*perlences

s at: Delh1 College
This section of the follow-up report summarlzes the
graduates' evaluat1on of educat1onal exper1ences at Delhi
' College. It 1ncludes the graduates who accepted a full- t1me
position and also those who. transferred to an upper ‘division
'1nst1tut1on immediately after leaving Delh1.

Certain of the 1nformat1on prov1ded by the graduates is
more conclus1ve. ,Where there is some doubt as to the validity
or reliability of infornation provided, this will be noted. In
most‘of these instances the difficulty.lieS“more with the

question as posed to the graduate than with’the‘particular

response itself.

How The Graduate (as a Student) Visualized The College
When First Enterlng

In the official literature of the College (1nclud1ng
Academic Master Plans, College Catalogs, Adm1n1strat1ve Codes,
M1ddle States Reports, etc.) and in 1nformal documents and
d1scuss1on, one consistently f1nds 1nferences made relat1ve to
the beneflts the College can- offer 1ts students.g‘Benef;ts |
frequently mentioned include: "A small college‘whereian intimate
student-teacher relationship can be developed; A good place
to make up deficiencies in the student's high school performance
record; A place to get a high qualltybtechnlcal or vocational
educatlon in preparation for a career; and A good place to |
explore and establish eareer“Aﬁa pefschal“gbais;W“”“ B
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The question remains: "What benefits d1d ‘the graduates
(as entering students) hope to derive through their attendance
at Delh1 College?” Flrst, it should be noted that the grad-
uates were askesl to recall their experiences upon entry te
Delhi; an aveirage of three or more years in the past for them.
Certa1nly, the graduate s response was 1nfluenced by post-~

entry experiences, including employment or transfer experiences.

Most graduates viewed Delhi as a. place to
obtain a high quality technical or vocationatl
education in preparation gon a carnecen

Among the range of choices illustrated in Chart A~10 on
page 44 45 percent of the graduates gave as their major state-.
am&ni that Delhi was "a pPlace for them to obtain a high quality
technical or vocational education in preparation for a career."
This view of the College was-most prevalent among the graduates
‘'of the Eng1neer1ng Technologies Division (63 percent) and
least mentloned among the graduates of the Business Management
D1v191on (34 percent) and the Hotel, Restaurant and Food
Services Management DlVISlon (33 percent)

The second most prevalent view of the College was given
as "a good place to explcre¢ and establish career and personal
goals," (24 percent). This view was most often held by the
- graduates of the Agriculture and Businees Management Divisions
(30 and 33 percent respectively) and least often by those of

the Vocational Education Division (7 percent).
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" HOW GRADUATES VISUALIZED THE

COLLEGE AT THE TIME OF ENTRY

(Includes afl graduates respanding)

FIGURES SHOWN ARE IN PERCENT

3 DIVISION
ENGINEERING -
QUESTION AGRICULTURE |  BUSINESS = | TECHNOLOGIES |  HRFSM.
How did you wisualie the Collee a the time | |
you entered Delhi?
" Majof Sﬁtement
b, Secondary Statement | o o
. Average o b [ ) (e | b fe | () ) e
1 A sl collegevhee an intimate s |
dent-teacher relationship could be | |
developed. % 30 B[ N8 T |13 B L ND
2; A place to get a high quality technical or
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caregr, 413 B | % 07 (6310 | BN A
3 Agood place to make up deficiencis n | IR
high school performancereeord. 2 8 5 | 4 70 ) 0 3 1M T8
4, Agood place td explore and establih ' 3
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The next most significant view was that Delhi "is a ‘small

“college where an intimate student-teacher relationship could be

”'developed" (14 percent). This factor was rated fairly consis-

tently among the graduates of all academic divisions with the
exception of vocational education graduates (7 percent).

When averaging the first and second views of Delhi

College held by the graduates (as entering students), it is

clear that th;gﬁwere as concerned - about exploring and establish-

‘ing career and personal goals: (29 percent) as they were in

'obtaining a_high quality technical or vocational education in

preparation for a career (30 percent). This was especially the

‘case with the Agriculture and Business Management Division

graduates (32 and 35 percent respectively). Almost lO.percent
of’all graduates indicated they "did not know what the College
could Qozfor them." Thus; a great deal more attention should be
given to helping the entering stndent find career and personal
goals rather than simply assuming thesé ‘are firmly in mind or
unchanging“and then proceedino to train the student.

This eame,question was asked of the 1971 entering class

of students.l The possibility that Delhi might be "a good

place to explore and establish career and personal goals"

ranked most important to the Fall 1971 entering student (30

percent). This was followed closely (27 percent) by the view
that "Delhi was a place to get a high quality technical or

vocational education in preparation for a career." A significant

-

1 The question was incorporated on the American Council on

Education survey conducted each fall on the Delhi campus.,
See Chart A-1l1l on page 46 for a summary of these results.
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HOW PRESENT ENTERING STUDENTS_
VISUALIZED DELH| COLLEGE AT THE TIME OF ENTRY

{includes all entering students, Fall 1971) =

FIGURES SHOWN ARE IN PERCENT

o ol -
5 £8 2§
: § 88 = 9o%
¢ i E 3is
< 8 &8 T S3 @
From the statements listed below, select the oné which most closely represents
your visualization of the College at Delbi at this time.
1. Asmall college where a more individualized student-teacher ' :
relationship can be developed. 1 18 14 24 10 15
2, A place to get a high quality technical or vocational education
: in preparation for a career, 26 11 35 20 54
3. A good place to make up deficiencies in my high school performance _
record. ' R 5 7 8 7 6 7
4. A good place to explore and establish my career and personal goais. 33 36 24 29 15 30
5. Do not have an impression of the college at this time. 21 28 19 20 15 21

DIVISION

Coliege

27

. *Includes Engineering Science transfer students. They represent 22 percent of the entering student enroliment in Engineering Technologies
‘Division, Fall 1971, ’
‘- - Source of Data: American Council on Education Survey, Fall 1971.

Chart A-11
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- bercent'(zl percent) of the entering students did not have an

}»impression of the College at that time. Only 15 percent were

'"1mpressed that Delhi mlght be a "small college where a more
individualized student-teacher relatlonshlp can. be developed."
All these views were rather consistently reported among the

students entering each academic division, Fall 1971.

S e,

Admissions Counseling

A signigicant numben of gnaduatea had not ‘
recedved curriculum Anformation through Delhi's
admissions counael&ng prion to enterning the
College

In Chart A-12 on page 48 is presented the finding that

35 percent of the graduates had not rece1ved curriculum 1nforma-
tion through Delhi's adm1551ons counsellng pPrior to entering

the College. It was not learned how these people had received
curriculum information about Delhi; but studies have shown that
at least 40 percent of entering freshmen are influenced in

their choice of colleges and .curricula by high school guidance
counselors.

Interestingly, only 24 percent of the Engineering Tech-
nologies Division's graduates reported receiving curriculum
information through Delhi's admissions counseling. Those
enrolling in the Business Management Division had most often
received this informaticn (40 percent).

When the graduate (prior to entry at Delhi) did receive
curriculum information through Delhi's admissions counseling,
64 percent found the information to be "substantially in

agreement” and 31 percent found "little disagreement" with
47 |
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GRADUATES RATE THE RELIABILITY OF CURRICULUM INFORMATION
PROVIDED THROUGH DELHI'S ADMISSIONS COUNSELING ‘

. {Includes all graduates,respon&ing)_ I

FIGURES SHOWN ARE IN PERCENT

“TOTALCOLLEGE . . -

DIVISION
w b ) . :
[ g i N B
R E9 55 3
‘ g % £z % &g
- C @ 06 ¢ 92
. - | & 8 & £ S8 2
QUESTION . ) ' .
How well did curriculum information provided through Delbi’s admissions 4
counselmg match experiences as you found them after admission? -
1. Did not receive curriculum information through Delhl s’ o : o
admissions counseling. 36 40 24 37 34 35
2. Considerable disagreement 8 3.5 4 3 5
3. Little disagreement 34 37 32 16 32 31
4.  Substantially in agreement 58 60 63 80 65 64

~.

Chart A-12
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rnexperience8~as.they found them after admission. Only 5 percent
: feund considerable disagreement.“ |
S While the graduates of the Business Management Div151on
fhad'apparently reeeived more curriculum information thrqugh
‘,Delhi'evadmissions counseling, they did not. £ind it’as reliabie
_;aeVdid those who entered the Hotel, Restaurant and Food Services
Mt_Management Division. Eighty percent of the graduates of the
‘Hotel, Restuurant and Food Services Managehent Diviéion found
curriculum information "substantially in agreement"'witn |
’experienees after admission to Delhi‘College. .Thoee leaet
- likely to report thls finding were the graduates of the”
Agriculture Division. |
One explanation for the high degree of reliability of

pre—adm1551on curricula 1nformat10n reported by the Hotel
Restaurant and Food Serv1ces Management Division graduate is

no doubt the result of former policy in this academic d1v1510n
requiring an on-campus interview with the division chairman or-
-admissions office for prospective applicants. This policy was
discontinued beginning with the Fall 1968 entering class due to
expanding enrollment and insufficient staff. It will be inter-
‘esting to note any changes in the reported reliability of
curriculum information in subsequent-follow—ub studies. Another
explanation might be the relatively homogeneous nature of the
Hotel, Restaurant and Food Services Management Division curricu-
lum with only three different options in contract to the often
.fragmented variety which must be articulated in other academic

'divisions.
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Educational Experience

The great majonity of gnaduatca found theinr
~educational experdences.at Delhd. both demand- .
ing and stimulating _

In Chart A-13 on page 51 is presented the f1nd1nq that
82 percent of the graduates found their educational experlencee fr
both demanding and stimulating. Forty-six percent found their
educational experiences at Delhi "about as expected;" 26 percent"
"greater than expected;" end 10 percent "far greater than
expeeted.f Onlf 3 éercent found their educational experiences
"far less than expected;" and 15 percent "less than expected."
Significantly more graduates of the Vocational Education'
Division (21 percent) than any other found the‘perspnal demand
and stimulation of their educational experiences at Delhi
"far greater than expected." Overall, graduates of the Agri-
culture Division (of whom 66 percent were former Veterinary
Science mafors) were the most impressed with the personal
demand and stiﬁulation”effered them by their educational
egperiences at"Deihi. Perhaps the fine clinical tralnxng
- facility and simulated professional "tone" of instruction pro-
vided by the Veterinary Science curriculum and staff contributad

a great deal to this reported finding by graduates.
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 HOW DEMANDING AND STIMULATING THE GRADUATES
FELT THEIR EDUCATIONAL EXPERIENCES WERE AT DELHI

(Includes all graduates responding)

FIGURES SHOWN ARE IN PERCENT

DIVISION
w 8
g 25
59 ud. g
g 4 42 g
g Z g: w,
] o o
CR < 3 & 3
QUESTION.
‘ "Hot‘v demanding and stimulating were your educational experiences
" at Delbi?. - ‘
1.. . Far greater than expected. . 5 12 10 7
. 2. Greater than expected. : 26 24 32 31
3. About as expected. ‘ 61 39 42 40
4.  Less than expected. ‘ oy e 6 18- 16 19
5. Far less than expected. Y 2 7 0 3

e

Chart 13-A
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Counseling and Guidance Assistancé Received while Attending:
Delhi

Counseling and guidance'of siudénts'hés always ﬁeen Qiewe&?
as an. important respdnsibility of the educational pfogram at .
Delhi. Previously handled_on a semi-formél basis within each
academic division, a formal Counselipg Center was established.
in 1967 and a formal Placement Center was established in 1963
to supplement the efforts of the academic diviéions. Thus, not
all graduates included in the survey sample were on campus when

- a formal counseling center was functioning; a factor which

would certainly influence the graduate response to this facet

of the follow-up evaluation.

Most graduates {as students at Delhd) nelied
princdipally on thein faculty advison fon
counseling and guddance

.

Chart A-14 on page 53 demonstrates thét almost 30 percent
of the graduates reported they had relied principally on their
faculty advisor at Delhi for counseling and guidance. However,
only 6 percent reported that faculty members recognized their
potenfial and guided them adequateiy in careér develoﬁment.

Only 6 percent of the graduates reporfed they did not need
guidance and counseling. -dverall, it would appear that less
than half the graduates received what they would consider
adequate couhseling and guidance assistance,whether through
their faculty advisor, professors, or through the Counseling or

Placement Centers. A more detailed and conclusive analysis
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QUESTION . - « g
o ) ‘ ‘ o » < o
What counseling and guidance assistance did you receive while attending Delbi?
1. Did not know there was a Counseling Center. . 5 12
2.  Did not use the Counseling Center, . 1121
. | |
3. Found the Counseling Cénger' heipful with transfer. ‘ 9 10
4. ' Found the Counseling Center helpful with coursework planning. 2 5
5. Was referred to the Counseling Center By a student. : 2 6
6. Was referred to the Counseling Center by a faculty member, 11 5
7. Relied principally on faculty advisor for counseling and guidance. 41 iG
8." Found the Placement Office helpful with job planning. 0 3
9. Faculty members recognized my potential and guided me adequately in
coreer development " 7 4
10.  Did not need guidance and counseling 5 9
11..  Other 7 9

Ll . '

-COUNSELING AND GUID_ANCE ASSISTANCE RECEIFVE_D'

BY GRADUATES WHILE AT DELHI |

{inctudes all graduates responding)

FIGURES SHOWN ARE . IN PERCENT

B
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| of the adequacy of counseling and guidance assistance provided

‘students at Delhi must await further information obtained from e
more recent graduates.2

Somg resu}ts;a;e‘mdre conclusive than others. The gréd-‘
‘uates of tge Vocatio;;l Education and Business Management
‘D;visions relied less than any other on their faculty advisdf‘“

for counseling and guidance. Nor did these graduates utilize’

the Counseling or Placement Centers to any great extent.3 The

. Vocational Education graduates appeared less informed than

others of the existenée of the Counseling Center. The gradhatééy
of the Agriculture Division, more than any other, relied on their
facufty advisors for counseling and guidance. However, they

were not any more certain than the graduates of other academic
divisions that faculty members recognizeé their potential and

guided them adequately in career development.

was The Relationship Between Graduates And Instructors
At Delhi Satisfactory?

It is inevitable that not all student/instructor relation-

“ships are viewed as being satisfactory. Some would claim the

‘degree of dissatisfaction has been excessive. If student/

instructor conflicts are inescapable, an important question is

"Are they resolved?" and, if resolved, "How is this accomplished?"

Recent graduates have had the 6pportunity to participate in a
" much expanded counseling and guidance program. ‘

3 puring 1970-71 a Placement Counselor was added to the Place-
ment Center staff. His efforts were aimed almost exclusively
at Placement for the Vocational Education graduates.

5q
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Almost all graduates experienced a satis-
factory relationship with thein instructons

Chart A-15on page 56 illustrates tﬁat 95 percent of the
graduates reported a satisfactory reiationship with their
insﬁrﬁctors‘at Delhi. Perhaps even one unsatisfactory sﬁudent/
in;trhctor relationship is excessive, but on the whole there
has not been (in hindsight) the degree ofvdissatisfaction
expected by some observers at the College.

The lowest proporﬁion of~sa£isfactory student/instructof
relationships was reported by graduates of the Business Manage-
ment, Vocational Education and Engineering Technologies.
Divisions. The highest was reported by the graduates of the
Agriculture and Hotel, Restaurant and Food Services Management

Divisions.

When conflicts emenged most graduates were
able to solve these with the instructors on
an individual badis

When conflicts emerged 9 percent of the graduates reported
they were unable to solve these difficulties, by whatever means.
Most cohflicts were solved by conferring with the instructor
on an individual basis (61 percent). This method was employed
most often by the graduates of the Vocational Education and
Engineering Technologies Divisions and least often by the

graduates of the Business Management and Agriculture Divisions.

55
6.1




THE GRADUATE'S RELATIONSHIP WITH

INSTRUCTORS WHILE AT DELHI S

(Includes all graduates responding)

FIGURES SHOWN ARE IN PERCENT

DIVISION
— ) y
w 0.“3 w
s_ Eg . gz A g ‘
4 @ G ¢ &2 o
=1 wo : =k :
8 z zz @& &8 {
QUESTION g 8 88 < 83 b
q o wEe X P TT R
What was the relationship between you and your instructors while at Delbi?
(a) Student-instructor relationship. satisfactory. 100 91 94 100 93 95
(b) Student-instructor relationship unsatisfactory. 0 9 6 0 7 5
For instances when difficulties with an instructor evolved.
1. Unable to solve. . 10 12 0 14 9 9.
2.  Solved by conferring with instructor. 54 50 71 64 82 i
3.  Solved by conferring with faculty advisor. 10 4 7 9 0 6
4. Solved by coﬁferring with fellow students. 16 22 18 "9 0 16
5. Solved by conferring with Counseling Center. 0 4 0 0 0 1
6. Other. 10 12 4 4 9 8

Chart A-15
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, The saecond most popular method for solving difficulties
_with instructors was through conferring with fellow students. *
J‘This method was utilized most often by the graduates of the
‘EBusiness Management Division and least often by those in.
jvocational Education. It might be concluded that the graduates
‘of the Business Management Division did not receiVe reliable
assistance from fellow students, however, because they were the
_most dissatisfied with student/instructor: relationships and least
likely to confer with instructors when difficulties evolved

This is further substantiated when noting an above average number
of instances where the graduate was unable to ameliorate the

difficulties.

Neither the Counseling Center non faculty
advisons have been utilized to any great .
extent in so0lving student/instructonr
difficulties

Only the Business Management Division graduates had
utilized the Counseling Center in helping them solve student/‘
instructor difficulties when these evolved. And the utilization
frate for even these graduates was not significantly high.

| A slightly higher percentage of the graduates had
utilized their faculty advisors to help solve student/instructor
difficulties. However, the rate of utilization fell far short
of popular expectations concerning the importance of faculty

advisors to students as mediators in these matters.
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Evidently, most students who expgrience difficulty with

an instructor have followed this‘path in resolving conflicts'u

3

(1) They first confer with the instructor,y (2) Then with other_Jﬂ

students; (3) Wlth their faculty advisor next, and (4) Then iﬂfﬁ
with the Counseling Center. However,inot all complete the ;‘ B

circuit and a number never were able to solve the difficulties_gﬁ

which evolved.

Has The College Adequately Recognized Strong Personal ‘
Attributes Of Students To Improve Academic Advisement And
Career Planning’

Too often the strong personal attributes:or‘qualities‘a f3_
student brings to the College are unidentified and overlooked |
in academic advisement and career planning. In manyuinstances

the student is not even aware of unique personal qualities or’

~of their significance in achieving average or better successful jf

performance in certain occupations. The result is a predictablyif

high degree of personal dissatisfaction, false starts and below‘lu
level achievement.
Personal attributes include special interests for certainhﬂ

types of work activities; temperament or ability to”adjust to

. certain occupatiOnal or study situations."They also relate to

special aptitudes or abilities for successfully learning to

perform certain occupational and study tasks, general educational

development, physical demands and prior background,‘training or o

- experience acquired in performing certain tasks and in'knowing‘ o

special information. The Dictionary of Occupational Titles

identifies and correlates these traits with related requirements .
58 o i
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| for htndreds_pf existing job titles, worker trait groups and

‘job responsibilities.?
_ It is understood the College does not make extensive
pSychometric analySes for etudepts:in matching their-perSonal
attributes with occupetions and~eppropriate education .and

training. Nor has the Dictionary'of Occupational Titles been

ufilized to any great extent in curriculum planning and devel-

opment by the College. The students need to be made a&are of

the relative significance of these to future Successvand rate

" of progress in achieving,their ewn"personal development goa;s.
Are the”graduates of the opinien that the College
adequately reeognizedvtheir strong perSohaimettribuﬁes in

academic advisement and career planning?

The College has not provided for an adequate
accounting of the student's strong personal
atinibutes orn qualities

Chart A-16 on page 60bshows that of greatest importance
to. the graduates was theif wish to have kﬁown more about their
personal attributes in order to make wise educational and
cereer decisions. This was a'fairly'consiSteﬁfroﬂeerQation
among the graduates of all the academic divisions - particularly
~tﬁoselenieiied in the'BusiHees‘Managemeht and Engineerinq Teeh-
nologies Divisions. The graduates ofﬁihe ﬁotel, Restaurant and

Food Services Managemeht Division were the least -inclined of

9_!2. Cito’ ppo 651 - 656
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' GRADUATES STRONG PERSONAL ATTRIBUTES
WHICH SHOULD HAVE BEEN CONSIDERED IN AC.ADVEbMIC.

ADVISEMENT AND CAREER PLANNING AT DELHI

" (Includes all graduates responding)

FIGURES SHOWN ARE IN PERCENT

DIVISION w -
0 » Q
T ou 4 4
2 Eg iz 3.
‘5 e &3 s 32 8
g z 2% L g9 g
e 8 88 < B3 6
g ] w= X - TR
QUESTION
Wbat strong personal attributes or qualities did you have when entering Delbi
which, bad they been identified by counseling and guidance, would have
improved academic advisement and career planning?
1. My special interests or preferences for certain types of work activities. 23 16 20 23 29 21
2. My femperament or ability to adjust to certain types of occupational and .
related course situations. . 18 20 23 19 14 19
3. My special aptitudes and abilities for successfully learning to perform
certain occupational and study tasks 2 10 7 9 0 7
4. My prior background, training or experience acquired in performing certain
techniques and in knowing special information about certain jobs or tasks. 18 10 10 23 29 16-
-6, Wished | had known more about my personal attributes in order to make CL
~ wise educational and career decisions. o ) 30 34 33 23 29 .30 ..
6. Other A N 7 10 7 3 0 7

Chart A-16
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all to‘feel they needed to know more about their personal
"attributes in making wise educatlonal and career dec1s10ns.
The next greatest concern of the graduates was that the1r

‘special 1nterests or preferences«for certa1n types of work

actlvitles be identified by counseling and guldance. This f1nd-
ing is closely matched by the graduate s concern that their

temperament or ab111ty to adjust to certaln types of occupatlonal”

and related study situations be 1dent1f1ed through counseling
and guidance to improve academic advisement and career planning.5
Interestingly, the graduates were not terribly concerned

about learning more of their special aptitudes and abilities

related to performing certain occupational and study tasks.
Evidently, they felt these matched career and;academic decisions
they made more closely than did their special interests and
temperaments.

In sum, 40 percent of the graduates wished more attention

had been given to their special interests and their temperaments;-f

in counseling and guidance for academic advisement and career

7

planningt”. A significant number of graduates (16 percent) wished

their prior background, training, or experience in relation to

krowledge or job skills already acquired had been incorporated
into their educational programs and career planning at Delhi.
Finali;,‘30 percent (almest a third) of the graduates just
wished they had known more about their personal attributes to

make wise educatlonal and career dec1s10ns. These f1nd1ngs

Again, these and other personal attributes are codified
for various job respons1b111t1es in the Dictionary. of
Occupational Titles.
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applied consistently to all graduates regardless of the

academic division in which they had been enrolled at Delhi.

If The Graduates Had It To Do Over Again What Would They
Have Done Differently? _

While hindsight is proVerbially more reliable than fore-

sight, insights gained through evaluating past experiences are

“ .

of even greater value. What insights have the gréduates obtained
through evaluating their experiences, especially as these relate -
to Delhi College?

Chart A-17 on page 63 illustrates that the single

outstanding thought the graduates had wduld be to enroll

at Delhi if they had it to do over again. Next most éignificant

to the graduates was the thought that they would also have done
everything the same before entering Delhi. Next the gradﬁatqéf
would have worked harder in high school and at Delhi, and |
would have done everything the same after leaviné Delhi. Of

next greatest importance to the graduates would have been a

vChange'in their curriculum major in college.

Interestingly, in reflecting back on their experiences,

the graduates would not have been more inclined to enter a

.four—yeaf'cOIIege or even another two-year college after grad-

uation from high school. Nor (upon leaving Delhi) would the

graduates have been more inclined to ask the College for
assistance in transferring or finding employment. Not that the

graduates were unconcerned with these matters. Rather,
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" QUESTION [
, : g

If you bad it to do over again, what would you have done differently?

1.-- Would have done everything the same before'entering Delhi. 18
2, ' Would have.done everything the same after leaving Delhi. 9
3. © Would have again enrolled at Delhi. ‘ 22
4. Would have dhosen a different curriculum major in college. o 10
5.  Would have worked harder in high school. 10
6. Would have worked harder at Delhi. , 10
7.  Would have entered another-two-year college after graduation from
high school. 2

8. Would have entered a four-Year college after graduation from high school. 7

9. Upon leaving Delhi, would have asked the college for assistance in finding
employment.” ' ‘ 0
10. Upon leaving Delhi would have asked the college for assistance in

transferring. ‘ ) 10

Other 2

1.

CHANGES IN EARLIER EDUCATIONAL AI'ND‘CAR_EER :

DEC_[SIONS THE GRADUATES WOULD NOW MAKE

: ‘AFTER EVALUATING THEIR EXPERIENCES

{includes all graduates responding)

FIGURES SHOWN ARE IN PERCENT

Chart A-17
63

s
\:l
[ S

BUSINESS

14

12

DIVISION
. (7]
oy
-1 ;
3 =
i 2
zz 0
G
Zw Ll
Ty = I
12 13
13 15
19 14
2 6
14 13
18 15
6 2
0 8
12 2
6 10
0 2

"VOCATIONAL
EDUCATION

N
£

-t
[+)}

16

12

12

TOTAL COLLEGE

1

18

12

11



in.cogitating on their experiences, it is 3ust that the graﬂ;
uates impute a higher priority to the ids=a tﬁat they would
égain enroll at Delhi and probably hava worked harder.

The graduates of the Enginaéring Technoiogies Div.ision
would be least likely of all to se;ect a different curriculum-
major in college. They would also be most likely to have
workgd hafder at Delhi if they had it to do over égain. The
graduates of the Agriculture and Business Management Divisions
(while most likely to again attend Delhi) would also be most
likely to enroll in a four-year college after éraduation from
high school. The Hotel, Restaurant and Food Services Hanége—
meht Division and Voéational‘Education gréduates appear to be

most satisfied with everything they did afﬁer leaving Delhi.

What Were The Most Important Outcomes Of The Graduates'
Education And Training At Delhi? .

There are various outcomes which graduates of the

education and training program at Delhi might experience. The

' College's official statements in Academic Master Plans, College

Catalogs, etc. point to several of these as being most signifi-

cant. The question remains: "Do the graduates hold similar

views and what‘priority would they assign to these?"
-Understandably, certain common assumptibns as to the

relative importance of various educational outcomes likewise

find their way into official policy statements and positions

of the College and these must be systematically tested and

evaluated in establishing their continued validity.
64
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No doubt, certain changes in the operating assumptions"
and objeétiveé of the College are necessary over the years in
order to develop appropriate modifications in the educational
program deSigned to reflect evolving community imperatives and
needs. Chart A-18on page 66 illustrates the results when test-

ing some of these operating assumptions on recent graduates.

For the gnaduatea the College's single most
impontant mission was to prepane them fon
employment in a career field

The College has always assumed that its most important
mission was to prepare people for employment in a career field;

This.femainsma valid assumption in that the graduates report this

outcome as most significant to them. This outcome is valued

strongest by the graduates of the Vocational Education Division,
followed next by those of the Agriculture Division.

o)

Interestlnqu, preparation for employment in a career

field is not the most significant purpose the present enterlng

student hopes to accomplish by attending Delhi. An equal - propor-~

tion of Fall 1971 entering students were completing one or two

years of college work prior to transferring to a four-year

.college or university. Forty percent of the present entering

class are preparing to transfer and 40 percent are preparing for

employment immediately following graduatipn.6 And, unlike the

present group of entering students, preparation for transfer to

American Council on Education Survey of Entering Freshmen at

Delhi (Fall 1971). Delhi Colleqe asked all enterlnq students
their purpose-in—attending ‘the College.
65
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- THE MOST IMPORTANT OVERALL OUTCOMES OF THE
GRADUATE'S EDUCATION AND TRAIN‘I‘NG ‘AT DELHI

(Includes al graduates responding)

t

FIGURES SHOWN ARE IN PERCENT

99

- DIVISION
- ' ENGINEERING VOCATIONAL
QUESTION AGRICULTURE |  BUSINESS | TECHNOLOGIES HAFSM, EDUCATION | TOTAL COLLEGE
- What were the most important over-all outcomes of
your education and training at Delpi?
a  liajor Statement L
b.  “econdary Statement | . _
¢ Average A O I A R
1, Prapared me for trang 9 9 9888|3839 6looo0| 7.1
2, Preparedmeforemplovmentiné | |
career field. W80 |0 2 BB 0NV WB|T 0N BN % o
3,‘ He.lpedmetoachieveaddedmatUrity. N BN BN 0 BBV B0 TN 13T
4, Improved my abiity to apply mysef
to coflege studies, 3 03 306 3 50017 91100 5|0 ¢C 04 5 5
5 ‘Improved my thinkingand problem | | |
© solving skills, 91|16 8 7|0 B30 6 4 5 B2% 1911120
6. Helped me understand more about my | ' |
career goals, (/2 A T A O O [ L T AR AN T N B T T/ I VR |
o | B onp
S-7. - Helped me learn more about fiving, - IR . i - B ]6
 vorkingand cooperatingwithothers. g 4 15| 2.1 B | M W9 [ 63N M| 0K BB W
3 33000 0! 0 0.0
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aniupper‘divisionpinstitution‘is almost last in priority as a

"significant education and training outcome for the graduate.

Chart A-19 on page 68 illustrates that if the present
entering student body is stratified»by'academic division some

_'further interesting findings are revealed. The students enter—_
ing the Vocational Education Division are most likely to be

'preparing for employment immediately following graduation
(66 percent) followed next by those of the Business Management

VMD1v151on,(4l»percent) Also, these students are least likely‘
‘to be transferring (10 percent and 37 percent respectively)

. The students presently entering the Engineering Technologies
Division are least likely to‘be preparing for employment immed-
iately following graduation (33 percent) and most likely to be
conpleting the first one or two years of college prior to
transferring to a four-year college or univerSity (54 percent). 7

with the exception of the Vocational Education students,

these findings do not correlate with the assumptions commonly
held at the College. Some academic divisions have consistently
-reported a large number of entering students planning to trans-
fer.‘ The Business Management and Agriculture Division,students
were felt to. be among.these, but the results of the Fall 1971
American Council on Education Survey indicate otherwise, as does
the follow-up survey.of graduates. Aside from the Engineering

Technologies Division, the students entering the Hotel, Restaurant

1

7 ‘ ' ,
These results include the Engineering Science students. These.

students represent approximately 22 percent of the total
entering enrollment in the Engineering Technologies Division.
This is one explanation for the very high proportion of.
prospective transfer students in this division, but probably
not the only one.
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| THE PURPOSE PRESENT ENTERING STUDENTS
HOPE TO ACCOMPLISH BY ATTENDING DELHI COLLEGE

{Includes all entering studenfs, Fall 1971)

FIGURES SHOWN ARE IN PERCENT

. DIVISION .

o g§ = o
g i E§ ] g 5 -
R O A A B
& & &8 % S2 28 -
At the time you made application for entrance, which one of the statements below o
most closely describes the purpose you hoped to accomplish by attending Delbi?
1. Preparing for employment immediately following graduation. : - 34 41 .33 37 66 40
2. Completing the first one or two years prior to transferring to a \
four year college or university. : . ..44 37 54 50 10 40
3.  Gaining a general education for my own personal benefit. . 17 14 6 8 15 a3
Only attempting to satisfy the pressures of society ‘‘to have
a college eudcation”. ' 2 2
5. Did not have any defined purpose. 3 6 5 3 5

* Includes Engineering Science transfer students, They represent 22 percent of the entering student enrollment in Engineering Technologies
Division, Fall 1971.
Source of Data: American Councii on Education Survey, Fall 1971,

Chart A-19
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and Food Services Management Division are most likely to be

‘preparing for transfer.

Fox the gaaduate&, the College's second most
imponrtant mission was hefping them Learn more
abzut Living, working, and cooperating with .
othens :

In retrospect, the graduates reported that the‘secosdlmost
important overall outcome of their education and training at
Delhi was the assistance received ih "lea:ninq mbre about 1liv-
ing, working, and cooperating with others." Almost as many
graduates hentionedﬁfhis outcome as being most importantbas

“they did preparation for employment iﬁ a career field, partic-
ularly the graduates of the Vocational Education, the Hotel, "
Restaurant and Food Services Managemént, and the Business |
Management Divisioné.

The next most important overall outcome mentioned by
graduates was that ﬁheir education and training experiences at

Delhi helped them achieve added maturity. This was especially

iﬁpbrtant to the graduates of the Agriculture Division.

The graduates of the Engineering Technologies and
Vocational Education Divisions were most-impreséed that the
education and training at Delﬁi had improved their thinking
and problem-solving skills. This view was leasﬁ prevalent
among the graduates of the Hotel, Restaurant and Food Services
Management Division, Business Management Division and

Agriculture Division.
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I;The éraduates were not overly impressed that their
education and training at Delhi had helped thém understand
more about their careef goals. ihere was almost universal
agreement on this assessment among‘the graduatés of all the
academic divisions.

The graduates were least impressed  of all about tﬂe
possibility they might have improved their ability to apply
themselves to college studies. For the entering student today
this would be a much more significant outcome in view of the
much higher number of these persons indicating they plan to
transfer to an upper division college éfter leaving Delhi.
It will be demonstrated later in this feport that this was

definitely an important outcome for graduates who transferred.

How Do The Graduates Rate The Instructional Program at Delhi?

Rather than ask the graduates to make a subjective evalua-
tion of the instructional program at Delhi on a good-fair-poor,
etc,:scéle, it was felt more useful‘informa;iqn and valid
results would be obtained by evaluating selected instructional
characteristics impnrtant to the success of educational pro-
grams at the College. Thus, the graduates were asked to
compare‘the academic qualifications of faculty with the
practical experience in their respective fields; grading
standards; iﬁstructional emphasis, and tpe depth and breadth

of specialization in the graduate's major field.
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The vast majoarty of gaaduatea neport the
faculity demonstraied a good balance between
experdience in thein field and academ&c
competence :

Chart A-20 on page 72 demonstrates. that 72 Percent of the
graduates reported the faculty demonstrated a good balance5
between experience in their fleld and academlc competence;"‘
This ranged from a high of 86 percent for the graduates of thev'
Engineering Technologies QlVlslon to a low of 63 percent for
the Hotel, Restaurant and Food Services Management Division.
Avsignificantlnumber of the Hotel, Restaurant and'FooduserVioes;mg
Management Digision graduates reoorted the faculty were,"not-.
well qﬁalified acadeﬁically, but had good experienoe'in.their?
. field." The Engineering Technologies Division graduates‘
reported the least concern that faculty were not qualified

academically (4 percent).

The vast ma;oarty o4 gaaduateb nepont
grading Atandaadb 2o be'fust about night” -

Eighty percent of the graduates reported that grading
standards were "just about right" at Delhi. This conclusion
ranged from a high of 86 percent among the graduates of the
Engineering Technologies and Vocational Education Divisions
to a low of 75 percent for graduates'of the Businéss Mar.age-
ment Division, where 17 percent felt grading and evaluation’
too stringent. The graduates of the Agriculture Division
reported most often (16 percent) that grading and evaluation
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- THE GRADUATE'S OVERALL EVALUATION OF - = oot
INSTRUCTION AT DELHI USING SELECTED FACTORS -

{Includes all gradiistes responding)

FIGURES SHOWN ARE IN PERCENT

DIVISION
- 3
w w w'
3 @ ug = O O
QUESTION g 'g 5% :f Eé g
On the basis of your experience at Delbi, please make an overall evaluation of < § E§ ;E g B
instruction using the selected factors given.
Faculty Competency o
1. Good balante between experience in their field and academic 6ompetency. 76 75 86 63 78. 72
2.  Well qualified academically. Not experienced in their field. 10 11 10 9 13 11°
3. Not well qualified academically.. Good experience in their field. 10 9 4 28 13 14
4_. Not well qualified academically. Not experienced in their field. 4 5 0 0 6 3
Grading Standards '
1.  Too stringent in grading and evaluation. 6 17 0 10 0 8 .
2.  Just about right, . 78 75 86 80 86 80
3. Too lax or easy in grading and evaluation. ' 16 8 14 10 14 12 ‘ \
Instructional Emphasis ‘ ‘ : '
1. All theory and principles. Few “hands-on’ practical applications. 19 36 10 10 15 21
2. Suitable balance between theory, principles and ‘““hands-on’’ T -
) practical applications. 73 57 77 36 70 56 -
3. Mostly “hands-on’" practical applications. Little in the way of ‘
principles and - theory. 8 7 13 8 15 23
Specialization in Majo}“ Field-depth and breadth provided. .
1. Overspecialized in major field. Not enough general studies. 14 28 4 15 * 17
2.  Suitable balance between major field and general studies. 66 48 79 45 * 59
3. Not enough specialization provided in major field. Too much general -
studies. - 20 24 17 36 * 24

*Not applicable - Vocational Education students do not take General Studies curriculum area.

Chart A-20
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were too lax or easy, followed next by the graduates of the
Engineering Technologies and Vocational Education Divisions
(each 14 percent). |

It would appear that, overall, grading standards at th-
College have been just about right from the gradu&tes‘ p;in
of view, with graduates of séme divisions reporting too

stringent grading and evaluation and oth s too lax or easy.

There 48 o oveawhelming consensus among the

graduates that the balance between theory and a
"hands on" practical applications in the

instructional program is suitable

A significantly smaller'perééntaqe cf the graduates (56
peréent) reported finding a suitable balance between theory;
principles and "hands on" practical appiications in the
instructional program. This is a surprising result in viéw of
the fact that the College has consistently viewed itself
otherwise; that is, as offering a curriculum in applied science.

It is noteworthy that only 36 percent of the Hotel, Restaurant

and Food Services Management Division graduates reported a

suitable balance (the lowest of any division) between theory,

principles, and practical applications. Somewhat similar

findings were reported by the graduates of the Business

Management Division (57 percent). Graduates most satisfied

wer2 those of the Engineering Technologies Division.
A significant number of the Hotel, Restaurant and Food
Services Management Division graduates (84 percent) reported

their instruction was mostly "hands on" practical applications
73 :
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with 1ittle in the way of principles. and theory. This finding

would tend to correlate positively with the earlier statement

s

where 28 percent of the Hotel, Restaurant and Food Services
Management Division graduates reported the faculty were not
well qualified academically, ﬂut reflected having godd exper-
ience in their field.

In contrast to the above, 36 percent of the Business
Management Division graduates found their instruction all
theory and principles ;ithvfew "hands on" practical épplica—
tiéns, followed next by the Agriculture Division graduates

(19 percent).

There 44 no overwhelming consensus among zhe
graduates that the depth and breadth of
Apeqialization in the majon f{ields is adequate

-

Hifty—nine percent of the technical graduvates felt there
was.a éood bglance between the major field and general
studies when evaluating fhe’depth and breadth of specializa-
tion provided in;their major xield. This ranged from a high
of 79 percent.for the Engineering Technologies bivision grad-
uates to a low. of 46 percent for the Hotel, Restaurant and
Food Services Division and 48 percent for the Business
Management Division.

In general, there seems to be slightly more concern among
technical gféduaﬁes‘that not enough specialization is provided
in the major field and too much general studies is incor >orated
(24 peréent). The exception to this conclusion are the

74
84



graduates of the Business Management Division wheré slightly
more of the graduates (28 percent) feel their instructional
Program was over-specialized in the major field with not
enough general studies.

In sum, the findings relative to the graduates' evaluation
of their instructional program at Delﬁi does pro§ide some

'surprises. For a college which professes to educate and train

technical personnel with both applied "hands on" skills and

knowledge closely adapted to the world of work and general

education, it was surprising to note the rather dramatic

exceptions to this assumed satisfactory balance reported by

the graduates. 1In some cases faculty have not reflected.this

balance in their own professional preparation. In others, the
instructional program in both the general and technical areas
of study may be too heavily orientgd to theory or principles
with too few "state-of-the-art," fationally systematic
applications beyohd the simple récall of knowledge to include
problem solving, analytical skill development, and synthesis
of these in role playing.

Finally, it should be noted that changes have recently
“een adopted in some curricula aréas. Some of these changes
have been made in areas where the graduates, in the survey,

reported there were deficiencies.
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Information From Employed Graduates

N Thig part of the follow-up analysis relates to graduates
Wbo accebted a full-time position following graduation from
Delhi. ‘That is, the graduates toolk a full-time position after
graduation as opposed to furthering their education full-time
after leaving Delhi, The information evaluated here thus
reflects the personal 5ob experiences of graduates who did not
transfer jmmediately after graduation.

The information reéuested from these graduates relates
to their career goals; job performance; how their position
relates to the Curriculum studied; the relationship between
the employers for which they worked and earlier work exper-
iences; their job responsibilities in relation to organiza-
tional supervision and management; job tasks requirinq‘the
greatest skill or competence; their progress in achieving career
goalsfwéxperienCe with additional training and educaﬁion since
graduaticn: and es:imates of courses and areas of study
beneficial iu achieving their career goals. The information
requested ;g not ali-inclusive and only serves to indicate in
a general ;:ay area~- of concern where the College can realis-
tically provida improved Mnans for assisting the graduates in
achievirig their career goals, |

Tn gome instances, the findings indicate that further
stuay 1s required. 1In Others, more immediate changes 'in the

educationa] program can be implemented. Some necessary
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adjustment.: :.qgest the need for basic changes in objectives
. . e e e—r—

and educati- ' .1 responsibilities for the College’and its

proarams. - thers relate pPrincipally to the education process
wit. only minimal tampering with objectives and responsibil-

ities required.

What Changes Have Taken Place In The Career Goals Of Graduates?

It is expectgd_thgt changes in career goals of graduates
will occur just as happens with everyone. However, the extent
to which graduates of the College have changed their career
goals, when these changes occur, or even if the graduates have
had well defined goals is not certain.

The choosing of a career field is an important aspect in
defining career goals clearly. For the most part it has been
assumed students and graduates have chosen a career field, but
is this a valid assumption? It is an assumption on which a
good deal of the educational process, objéctives, programs,
and services at most colleges are based. Thus, it is of great

importance that the college inquire of its entering students

and graduates of their career field goals and decisions.
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Most gnaduaZes [Like present entering students)
had already chosen a cancer field when enterding
the Coklege S

The follow-up results in Chart A-21 on page 79 show that
89 perxrcent of the gradduates had made a career field choice at
the time they. entered the College. A slightly greater per-
centage (95) of the Fall 1971 entering studénts reported the&
had made a career field choice.l Thus, there has not been a
significant change in the extent to which students have (or
have not) chosen a career field at the time of entfy to Delhi.

The Agriculture Division graduates were most likely to
have chosen a career field at the time of entry to Delhi, i
while those of the BuSiness Management Division were least
likely to hawe &oun - SO, Si$ilar findings were obtained from

the Fall 1%7. ent=ring students.

Few graduates neported tioy wanted an opponr-
tundity fo eXplone different course fields

Only 7 percent.of the graduates reported they wanted
nore cpportunity to eXplore different career fields while at’
Deihi. Nine percent Of the Fall 1971 entering students
repurted this need.

1 .
American Council onh Education Survey noted earlier. See

Chart A-22 on page 80,

v
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- CHANGES. THAT HAVE. TAKEN. PLACE .IN GRADUATE - -

CAREER GOALS SINCE FIRST ENTERING DELH|

(Includes only g.oqyates accepting a full time position after graduatjon)

FIGURES SHOwN ARE IN PERCENT

0UEST|0N B

What Chayges bave taken place in YOU” careey goals since yoy first entered Delhi?

1.

2.

Had not made 3 choice of a Caregr field before entering Delhi,

Had not made 3 ¢poice of acareey fjeid before graduation from Delhi.
Have not Made 3 choice of a Caregr field at this time,

©hanged MY chojce of a career fig)q while at' Delh;,

Changed MY chgjee of a career fig‘|'a after taking g ,|i-time job,

Have not changeq v choice of g ¢zreer fiald since ;ntering Delh;.

Wanted MOTe ayqzzinity 10 eXPigpg gifferent career fields while at
Delhi. .

Chart A-21
79
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" THE STATUS OF PRESENT ENTERING STUDENT !
CAREER PLANS AT DELHI COLLEGE

* (Includes all entering students, Fall 1971)

FIGURES SHOWN ARE IN PERCENT

DIVISION :
8 ) ,
o2 - :
P8 8 | I
3 Z 2g B B3 § i
£ g %5 - g 5 8=
: < ® we zx S8 &3
From the statements listed below, select the one which 1ost closely represents the
status of your career plans at this time.
1. Have definitely decided on a career field, 44 25 27 46 51 37
2.  Have tentatively clecided on a career field, 44 56 56 42 35 46
3.  Have not made a choice of a career field, 4 9 6 ‘
4. Want an opportunity to explore different career fields, 8 10 N 7 6 9

N

Includes Engineering Science transfer students. They represent 22 percent of tha entering student enroliment in Engineering Technologies
Division, Fall 1971. .

Source of Data: American Council on Education Survey, Faji 1971.
Chart A-22
80
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‘Interestingly, while the Agriculture Division graduates
were most likuiy to have already chosen a career field when
entering Delhi, they were also most concerned of all the grad-
uates that more opportunigzés to explore different career
fields be provided while at Deihi.

Though only 9 percent of the Fal; 1971 enté}ing stu&ents
reported they wanted an opportunity to explore different career
fields, 30 percent of the entering students viewed pelhi as a
good place to explore and establish their career and personal
goals. In contrast to the graduates, only 27 percent of the
Fall 1971 entering students viewed the Collegc as a place to
get a high quality technical or vocational education in prepar-
ation for a career.

Of the present entering students, those of the Engineer-
ing Technologies Di&ision (11 percent) and Buéiness Management
Division (10 percent) are most concerned that they have an
opportunity to explore different career fields. Thus, some
shifting in the entering students' desire to exploré career

fields while at Delhi has occurred among the several academic

divisions when compared with graduate responses,

For most graduates and present entendng
sZudents, the caneer field chosen at the
Xime of eniny 4is only tentative ox
Lrhansitional

While most graduates (as entering students) had chosgﬁ_

a career field, less than half have not changed their choice
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. . )
of career field since entering Delhi. This finding also
correlates positively with recent findings obtained relative
to the career plans of Fall 1971 entering students at the

College where 46 percent reported they had "tentatively

decided on a career field" and only 37 percent had "definitely

decided on a career field." This also correlates with the
‘large number (30 §ercent) of Fall 1971 entering students who
view Delhi as a good place to explore and establish their
career and personal goals and the 13 percent whose purpose is
just to gain a general education for their ownlpe:sbnal benefit. .
Of all graduates, those of the Hotel, Restaurant and Food
Services Manageﬁent Division were the most stable in relation
to their early career field choices. Seventy-two percent of
these graduates reported not having changed their career field
choice since entering Delhi. In fact, 71 percent are presently
employed in the major field enrolled at graduaticn and only -
6 percent changed their major field while at Delhi. |
Graduates of the Business Management and Agriculture
Divisions were least stable in relation to their early career

field choices. Only 30 percent of the Business Management

Division graduates and 32 percent of the Agriculture Division

——

Only 43 percent of the graduates have not changed.their
choice of career fielid since entering Delhi. Evidently the
desire to change career goals or fields has to a large
extent matched the number of changes actually made. It was
noted elsewhere, an examination of the employment histories
of graduates accepting a full-time position after graduation
revealed that 60 percent were presently employed in the
major field enrolled at graduation. Also, 13 percent of
the graduates had actually changed their major field while
enrolled at Delhi, thus making a net change of 53 percent
(47 percent still in the same field).
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graduates had not changed their career fiedd choice since
entering Delhi. For the Business Management Division graduates
this finding is understandable _a view of the relatively large
percentage of these graduates who had not chosen a career

field either when first entering the College (15 percent) or

at the time of graduation (21 percent). However, there is no
ready explanation for the relative low stability of Agriculture
Division graduates in remaining with their early career field
choices. One conclusion can be stated: The fact that the
Agriculture Divisdon graduates were most likely of all enter-
ing students to have chosen a career field was no bellweather
indication they would also be most likely to remain with their

early career field choice.

When graduates have shifted cancenr f4eld
choices, this occurnred most often aften
taking a full-time job

The ehances are about 5 te'3 the graduates, when changing
career field choices, did so after taking a full-time job.
‘There is no apr - explanation for this finding except to
say there is a surong negative Correlation between curriculum
inflexibility reported by graduates of the several academlc
divisions and their tendency to have made the career field

change before leaving Delhi. It is almost as though many

students first leave Delhi in order to make a desired change

in caree: fields.
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In instances where the College just does not offer a
desired career field, the explanation for the. preponderence in
post-Delhi changes is explicable. In other instances, any
earlier career plans or expectations the graduate had just did
not materialize. |

The graduates of the Hotel,Restauraﬁt and Food Services
Management Division, Agriculture Division, and Business
Management Division, when shif*ing career field, did so most
often after graduation. The Hotel, Réstaurant and Food Services

’Management Division graduates werc least likely to h-ve made the
career field change while at Delhi and those of the Vocational

Education Division most likely.

Some graduates never do choose a careen
field ‘

Approximately 9 percent of the graduates report not having
made a career field choice prior to graduation from Delhi
indicating that most who take a full-time job after graduation
‘have decided to try some career field. The Business Manage-
ment Division graduates were least likely to have chosen a
career field before graduation (21 percent) while all graduates
cf the Hotel, Restaurant and Food Services Management Division
and Vocational Education Division had done so.

There were graduates taking a full-time job after grad-
uation (7 percent) who reported not having made a choice of

. a career field at the present time. Again, the Business
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Management Division graduates (15 percent) were most likely of
all to feel this way. Evidently, some peopie just do not have
any specially defined career purpose when enrolled at the
College. With 15 percent of the Fall 1971 entering class
reporting their purpose was to just obtain a general education
for their own personal benefit, the proportion of these peopie

enrolled at the College is probably increasing.

The tenacity of canreen fie ' choices made by
enterding students may be wvereasding furthen
for the academic divisio-

The great amount of career field shifting made by grad-
uates between the time they entered Delhi and up to the time
of the follow-up survey has bew#r documented. Overall, only
43 percent of the graduates had never changed the careér field
chosen at the time of entry to the College, ranging from a low
of 30 percent to a high of 72 percent. For most graduates,
‘more shifts have occurred after taking a full-time job than
before graduation from Delhj. i

It was learned that, while few of the Fali 1971 entering
students had not made a choice of a career field, the majority
cf these people have only committed themselves to an acknowl-
edged tentative decision. As with the graduates surveyed,
the students entering the Business Management Division are the
lease definite of all about their career field choice (only
25 percent) and tﬁOSe most certain zre enrolled in the Hotel,
Restaurant and Food Services Management Division and
Vocational Education Division.
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There has been a decrease in the certainty of career
fie;d choice among the students entering the Engineering Téch-
nologies Divigion also wh;n compared with the graduates of this
and other divisions. Only 27 perceﬁt of present entering
students in the Enéiheering Technologies Division have definitely.
decided on a career field5

In sum, it is safe to say that loss students today than

in thefrécentApast are firmly committed to a career field

‘choice and thus are exploring before establishing more definite

career and personal goals.

Is The Actual Job Performance Of Graduates Equal To Their
Expectations At The Time Of Graduation From Delhi?

Devising a unit to measure the relative satisfaction- of
graduates with their educatigégl outcomes at Delhi is diffi-
cult at best. One‘ihdiCator would be the degree to which their
job_peiﬁb&ﬁénge:éxpecﬁations at the ﬁime of graduation matched
Fheir early employment experiences after graduation.

The fact that graduates are satisfied or not with actual
jobvperformancg does nqt,of course, tell the wholehstory.

Other individuals and community groups derive direct or
indirect = 2fits from the educational program at Delhi (for
instance, employers or the community at large) and mav or

may not agree with the graduates' evaluation of job performance

citizenship responsibility, etc. Hence, the measure of
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achievement for educational outcomes utilized here is not
,,"

comprehensive by any stretch of the imaginationu

The vast majondity of graduates felt thein
actual job pernformance was equaf o oxn
greaten than they expected 4t would be at
the time of graduation from Delhi

" Chart A-23 on page 88 illustrates that 79 percent (almost
4 out of 5) of the graduates accepting a full-time position

after graduation from Delhi reported their actual job per-

formance to be either equal to or qreater than they expected

it would be at the time of graduation. Thlrty—flve percent

felt their job performence was "equal to,".36 percent "above,"

and 8 percent "far'above“ their expectations. Sixteen percent

felt they performed "below"” and 5 percent "far below" their
expectations.

The graduates of the Vocational Education Division were

i :
mostoptimistic (86 percent) about their 'actual job performance

follo&ed next by the Hotel, Restaurant and Food Services

Management and the Engineering Technology graduates. Those
G
least optlmlstlc were graduates of the Business Management and
o -

Agriculture Divisions. ~Significantly, there were no Business
Ma§qument Division graduates who felt the1r ]Ob ‘performance

)

was "far above" their earlier expectations at the time of

graduation. The greatest percentage of "far above" assessments

. were reported by the Engineering Technologies and Vocational

Education Division graduates.’
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HOW THE GRADUATES COMPARE ACTUAL JOB PERFORMANCE WITH

THIER EXPECTATIONS AT THE TIME OF GRADUATION FROM DELHI

(Includes only graduates acceptin& a full time position after graduation)

FIGURES SHOWN ARE IN PERCENT

QUESTION

Based upon early employment experiences. how would you compare your actual job
performance with your expectations at the time of graduation from Delbi?

1.

Performed far above ex_pectations.
Performed above expectations
Performed equal to expectations.
Performad below expectations

Performed far below expectations.

Chart A-23
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To What Degree -Have The Graduates' Positions of Employment
Matched The Curriculum Major Objectives At Delhi?

It is important for a college historically oriented to
career education afld training to evaluate the extent to which
curriculum objectives match the graduates' positiénﬁ of employ-
ment. One way to obtain this information is to ask the
graduates. Obvious limitations are involved, such as the
graduates' possible unfamiliarity with the curriculum objectives
themselves.

" However, since the graduate-to-be is the principal
beneficiary and participant in the educational process, the
graduates' own views about curriculum objectives (wﬁeﬁher the
objectives are really knqyn or not) are as important as any in
evaluating educatipnal ogzéomes. The fact that a graduate may
not know the ohjuctives of a cu;riculﬁm major :is irrelevant,
since these should have been conveyed to the student and agreed
upon anyhow in the instructional process. Hence, it must be
assumed the graduate should and can make these judgments or the

educational process had failed in an 'important area of concern.

For the vast ma,»14ity of graduates, thein
positionls) of employment wene "nelated" to
Lthe objectives of theirn curniculum majorn at
Delhdi

Chart A-24 on pag~ 90 shows that 90 percent of the
graduates taking a full-time position after graduation from
Delhi reported their positions of employment have been related

to the objectives of their curriculum major at Delhi. Forty-
89
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HAVE BEEN RELATED TO THE OBJECTIVES OF THEIR

CURRICULUM MAJOR AT DELHI

{Includes only graduates accepting a full time position after graduation)

FIGURES SHOWN ARE IN PERCENT

THE DEGREE TO WHICH THE GRADUATE'S POSITIONS OF EMPLOYMENT

DIVISION
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QUESTION

Tv what degree bas your position(s) of emplovment been related to the objectives
of your curriculum major at Defbi?

1. Unrelated v 26 10 5 0

2. Somewhat related. 44 50 650 53

3. Matched the curriculum objectives. 30 40 45 47

Chart A-24
90
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seven percent reported a "somewhat related" degree and 43 per-
cent reported their positions of employment "matched the
curriculum objectives."

The graduates of the Agriculture Division were least
likely of all to find the curriculum objectives of their major
matching posit;pns of employment. Twenty—s§§§percent of these
graduates reported the objectives of their gﬁrriculum were
"unrelated" to their positions of employment énd only 30 percent
felt they matched. None of the Hotel, Restaurant and Food
Services Management Division graduates felt the objectives of
their curriculum major were "unrelated" to their positions of

employment. Most all of these findings correlate with the

analysis of the graduates employment histories.

Less than half the graduates neponted a
"mateh" between curniculum objectives and
"positions of empLoyment"

While, overall, there was considerable agreéﬁenﬁ among
graduates about the positive correlation between their pogitions
of employment and curriculummgbjectives, there were still only
less than half (43 percent) wht reported a "match" between
curriculum objectives and positions of employment. As noted
earlier, 47 percent reported they were "somewhat related."

Among the academic divisions the Vocational Eddcation
graduates were most apt (71 percent) to find a "match" between

curriculum objectives and their positions of employn:nt.
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Graduates of the Agriculture and Business Management DiYisions
were least likely (30 and 40 percent respectively) to find a
match.

It might be concluded that the curriculum objectives for
Vocational Education are probably easier to define and match
with positions of employment than are the professional and
technical programs. 1In any case, they have been matched quite
well. An explanation for the Hotel, Restaurant and Food Ser-
vices Management Division graduates would be their greater

tendency to accept positions of employment in the major field

for which they were trained.

Have Graduates Worked Fither Part-Time Or During Vacation
Periods For Employers Prior To Taking A Full-Time Position
With Them After Graduation?

The College has always encouraged its students to seek
relevant part-time vacaticn work experience in their major
field prior to graduation. This is an important strategy which
is often employed by colieges and individuals in job placement
and career eduéatién. Many employers (§articularly when making
hiring decisions in a "tight" labor market) will use the 'prior

Qjob applicants.

The College's work/study encouragement in recent years
has consisted mainly of verbally persuading students to seek
part-time or vacation work experience. In the instance of the

Hotel, Restaurant and Food Services Management Division, legal
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sanctions related to meeting minimum graduation requirements
have been imposed on students to further emphasize the
importance attached to this placement and edocational s;;ategy;
It is not known how many students are able to find
Vrele&ant part-time or vacation work experience during their
education and training at Delhi, but the number is probably

quite small. More formalized and aggressive work/study

processes by the Colleqe will be required.

One indicator of the importance of the work/study
strategy to placement and training would be the relative numher
of graduates who (prior to accepting a full-time position after
graduation from Delhi) worked either part-time or durino vaca-
tion periods for any of the employers indicated in their |

post-graduate employment history.

More than one out of five graduates obtaining
a full-time job aften graduation is definitely
aided by having a previous work/study experdience

Chart A-25 on page 94 illustrates that a significant
number of the graduates have taken full-time positions with
previous work/study employers. Overall, 23 percent of the
graduates taking a full-time job after graduation had worked
either part-time or during vacation periods for employers with
whom they later accepted full-time employment. .

On the face of it, this would, by most college placement
standards, be considered an’ above average proportion. Thus,
more than one out of five graduates are definitely aided in
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THE EXTENT TO WHICH WORK/STUDY EXPERIENCES CAN

LEAD TO FULL TIME POSITIONS OF EMPLOYMENT

(Includes only graduates accepting a full time position after graduation)

FIGURES SHOWN ARE IN PERCENT

W
T
P
3 4
w
Q 2
! T ?
QUESTION » g 3
< [
Prior to accepting a full-time position after graduation from Delbi, did you work ecither
part-time or during vacation periods for any of the employers indicated in your
employment bistory?
1. Yes 23 23

2. No . ' 7 77

Chart A.25
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obtaining a full-time job after graduation by a previous
work/study experience before graduation.

Evidently, obtaining Prior work/study experience is a
particularly important placement and training strateqy for the
Vocational Education graduates. Almost half (46 percent) of
these people had worked either part-time or during vacation
periods for employers with whom they iater accepted a full-;
time position:

Some may argue that perhaps more of the Vocational
Education students have been sent to Delhi for training by an
employer for whom they worked part-time and that they have
merely returned to this organizatién after completing their
studies at Delﬁﬁ. ‘This may be so, but it does not negate the
apparent importance of the work/study experience to the student
in both finding a full-time job after graduation and increasing

the relevancy of the education aﬁd training received.
The College has recently developed its first formal -
cooperative work/study program during the 1971-72 academic
year. With the aid of a federal grant, the Parks and Recrea-
tion Management students will spend 10 or 12 weeks during the
1972 summer in a College supervised Qork/stu@y program with the
Long Island Park Commission. It will be important to evaluate

the results of this venture as it relates to curriculum,

instruction, and placement.

Y
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To wﬁatggggree Do The CGraduates' Positions Of Employment
Require Them To Be Responsible For The Work Of Others?

It is often noted in the official statements of the
College and in informal conversation that the A.A.S. technical
and professional curricula prepare graduates who will be
qualified to assume responsibility for the work of others such
as supervision, middle managemént, and.qeneral administration
in an organization. Ofteh it is implied the graduate will
assume these supervisory/managerial type responsibilities at
entry level after graduation. Curricula, counseling, and
advisement have, to a large extent, been based on these
assumptions. Thus, it is important to assess the -degree to
which the A.A.S. graduates do in fact assume.these responsi-
bilities. )

Placement experiences for college graduates in gr:neral
would suggest that the 1inexperienced graduate does not in fact
necessarily assume supervisory or related regponsibilities in
the first ent;y level job. Generally, movement into super-
visory related functions occurs after job experience is
obtained. Recognizing this requirement, the graduatesuﬁere
asked about the supervisory and related managerial responsi-
bilities for the first and present full-time jobs after
graduation from Delhi. These responsibilities were classified
as "responsible only for your own work," “some superviéioh.
of others," "management of a major organizational function -

middle management," and "supervision and administration of a

total organization."”



Almost half the A.A.S, graduates repont thew
weae redponsible only fer their own work 4in
thein finst fule-time fob after graduation

Chart A-26 on page 98 showsnthat 49 percent of the

A.A.S8. graduates acceptihg a full-time position after yradua-
tion reported that in their first job they were responsible 9
only for their own work. Thus,labout half the graduatesw‘
reported they had some supervisory or administrative reSponsi-
biiities in their first position.

| The graduates of the Hotel, Restaurant and Food Services
Management Division are most likely to be responsible for the
work of others in their first full-time position‘after‘gradé
uation from Delhi. Only 31 percent reported they were nét.
Interestingly, the Business Management Division graduates
‘were least likeiy of all the technical and‘proféééionél grad-
uates to be responsible for the work of others. Sixty percent
reported they‘were not. | |

More of the Business‘Managehent Division graduates than

any other (z0 percenf) reported they were responsible for a
"middle managemen;" function in their first position after )
gradua;ion. Those least likely were gréduates‘of the Engineer-
ing Tééhnologies Division. ' Graduates of the Hotel, Restaurant’
and ‘Food Services Management Division were most likely to be
in a "top" management position with the first job (13 percentf}

while none of the Agriculture or Business Management Division.

graduates were so employed.
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THE DEGREE TO WHICH THE ‘GRADUATE'S‘POSI‘TICNS‘ OF EMPLOYMENT
~ REQUIRE THEM TO BE RESPONSIBLE FOR THE WORK OF OTHERS

(Includes only graduates accepting a full time pasition after graduaiion)

FIGURES SHOWN ARE IN PERCENT

DIVISION
\ ' . ENGINEERING : VOCATIONAL
QUESTION AGRICULTURE  BUSINESS  TECHNOLOGIES  H.R.F.SM. EDUCATION TOTAL COLLEGE

To what degree has your position(s) of employment required you
- to be responsible for the work of others?

| ‘(é) First full-time job after graduation from Delhi
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In sum, it appears that a significant number of A.A.S.
graduates taking a full-time position aftef graduation are -
responsible for some supervision of others (34 percent) ;-

12 pefcent assume‘"middle management" responsibilities; and
4 percent top management (mostly'those who are self-employed
proprietors) duties in their first job. 1In fact, 25 percent
‘of the Vocational Education Division graduates reported they

were responsible for some supervision of others.

The A.A.S. graduates nepont having shifted
into managenial and adminisdtrative nespon-
sibifities 4in thein present posdiions

wWhile 49 percent of the first time positions require
‘no supervision of othefs by graduates, 68 percent of the present
positions held by the graduates do. Iﬁ fact, there was a
decided shift into middle management and top administrative
positions reported by the graduates.(36 percent) as compared
to 17 percent in the first positions. Not only did the grad-
uates shift out of being responsiblé.only for their own work,
but also out of "Some" (limited) supervision of others into
more intensive supervisory responsibilitiesﬂ
The Hotel, Restaurant and Food Services Management
Division graduates are most intensively responsible for super-
visory, managerial and administrative functions not only in
the first job..after graduation, but also in their pfesént

positions. Ninety-four percent of these graduates are

presently employed in this manner, followed closely by the
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Englneerlng TechnOIOgles graduates (92 percent) . Surprisingly
(in contrast) only 44 percent of the Business Wanaqement

Division and 59 percont of the Agriculture Division qraduates

ooo-are-presently “empléyved in a superv1sory, manager;al or top

administrative position. 1In fact, the Business Management
Division graduates are least likely of all to be presently
erployed in top management responsibilitiess again, no doubt
a reflection of the secretarial science graduates included in
the sample for this division.

The Engineering Technologies graduates are most likely
of all to be'responsible for only "some" snpervision of others
in tﬁei%hpresent positions, though the greatest shift amonq.
these graduates has been into managerial and“sngervisory
positions. The greatest shift for the Agriculture Division
graduates has likewise been into managerial type responsibil-
ities (29 percent;: The Vocational Education Division gradu-
ates have likewise shifted jinto these kinds of responsibilities.

If the reportsmef graduates are reliable, then it ecan
safely be concluded the lotel, Restaurant and Food Services
Management graduates are.decidedly being prepared for super-
visory, managerial and administrative positions both for their
firstfahd present jobs after graduation. Graduates.of the
Business Management Division are least likely to be employed

in positions involving these responsibilities in both their

first and present jobs.
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Are The Graduates Satisfied wWith The Progress Made Toward
Achieving Their Career Goals?

"The gheat majonity of graduates accepting a
full-time position aften graduation prognress
equal to on greater than they expected in
achieving thein caneer goals

Chart A-27 on page 102 demonstrates that the great majority
(74 percent) of graduates avcepting a full-time position after
graduation feel they have progressed equal to or above their
expectations in achieving their career goals. Thirty-seven
percent felt they progressed "equal to," 25 percent "above,"
and 12 percent "far above" their expectations. Twenty percent
felt they progressed "below" and 6 percent "far below" their
expectations.

The Hotel, Restaurant and Food Services Management

Division graduates were most satisfied of all with the progress

made in achieving their career goals. Eighty-seven percent
progressed equal to or above their expectatio;s. Least satis-
fied were the Agriculture Division graduates. ‘Seventeen per-
cent reported they had progressed "far below" their
expectations. (
Interestingly, while the Agriculture Division graduate;
were least satisfied in general, this division also reported
the greatest number of graduates who felt they had progressed

"far above" their expectations in achieving their career goals.

In other words, these graduates were disproportionately either

- extremely satisfied or extgemelimaissatisfied with their

progress in achieving their career goals.
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THE DEGREE OF GRADUATE SATISFACTION WITH PROGRESS MADE

TOWARD ACHIEVING THEIR CAREER GOALS

{Includes only graduates accepting a full time position after graduation)

FIGURES SHOWN ARE IN PERCENT

QUESTION

How satisfied are you with the progress made toward achieving your career goals?

1.

2,

Progressed far above ;Fexpectations.
Progressed above expectations.
Progressed equal tb expectations.
Progressed below expectations.

Progressed far below expectations.
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Have The Graduates' Experiences With 2dditional Education And
Training Since Graduation Been Satisfactory?

The rather orthodox”doétrine that the vocational and
technical graduate's formal educatibn and training at Delhi was
terminal (terminated) after completing a program at the College
ﬁhas gradually yielded to the premise that self—improvemen;
through formal education and training must be a lifetime
commitment. Formal train.ng and education is now held to be a
continuous planning, testing, and improvement process which is
never really terminal for anyone any longer. Thus, the
“terminal” lexicon (and all that this‘concept implies) has now
been supplanted by the "career" education and training concept
at the College ~-- an idea not yet(fully accommodated equally
in all the educétional programs and which must bé imparted to
students, employers, and communities the College serves.

It is important therefore that the College ascer;ain the
graduates' needs and opportunities for additional educétion and
training after ébmpleting a program at Delhi; whether the grad-
uatés_have in fact continued their training and education and,
if so, how: and the responsibility the employer is assuming in
providing these opportunities. It may well be the College and
general public must assume a greater responsibility for the
continuous training and education of college graduates from
career programs. Théese may take the form of paid internships,
mini courses, extension, and Baccalaureate education and

training for technology fields.
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The vast majority of graduates -accepting a
full-time posdition aften graduation have
found a need §or additional education and
training since graduation

Chart A-28 on pagé 105 illustrates'tﬁét only 17 percent
of the graduates accepting a full-time position after gradua-
tion have not fpund a need for additional education and
training since graduation. The largest percentage of graduates
reporting they had not found a need for additional education
and training since graduation were from the Business Management
Division (32 percent). The graduafes of the Agriculture and
Engineering Technologies Divisions were least likely to state

there was no further need (6 and 7 percent respectivelv).

Whife the vast majority of graduates nccept-
ing a full-time positicn have found a need
forn additional education and trhaining, few
have actually pursued further study

~ Only 29 percent of the graduates accepting a full-time
position after graduation have actually undertaken some degree
and kind of further education and training since graduation.
Of these, about 16 percent of the gréduates reported that
employers have had. in-service training programs that meet the
graduates' needs. Thirteen percent of the graduates have
since graduation pursued an extensive formal education and

training program at higher education institutions. About 10

percent was undertaken in four-year colleges_and_universities

and 3 percent exclusively in other  two-year colleges, Thus,
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THE GRADUATE'S EXPERIENCE WITH ADCITIONAL

EDUCATION AND TRAINING SINCE GRADUATION FROM DELHI

{Includes only graduates accepting a full time position after graduation)

FIGURES SHOWN ARE IN PEHCENT

DIVISION
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QUESTION 6 2 9o ¢
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What has been your experience with additional training and education since graduation
from Delbi?
1. Find a need for additional education and training. 31 16 30 30
2. Opportunities for additional training anJ education are not av:-lable
for my field, 3 3 7 8
3. Have pursued an extensive program on my own initiative. 6 6 19 8
4, Have pursued an extensive program required by my employer(s). 6 0 7 4
5. Employer has provided some incentive to pursue additional education
and training. 14 10 11 8
6. Employers have in-service training programs that meet my needs. 20 16 14 13
7. Do not find a need for additional education and training. v 6 32 7 16
8.  Other 17 17 5 13
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more than half the continued training pursved by graduates was
obtaired through employer in-service programs,"as opposed to
higher education institutions.

The Engineering Technology graduates more than any other
have obtained further education and training of some kihd since
graduation from Delhi (40 percent). Least active were the

.graduates of the Business Management Division, Hotel, Restaurant
and Food Services Management Division, and Vocational Education
Division (22, 25, and 25 percent respectively).  The relative
activity or inéctivit§—6f these graduates correlateg well with
their assessment of the need for additional education and
training.

Graduates of the Agriculture and Vocational Education
Divisions mo;é than any ofhers have founa_that their eﬁployers
provided in-service training programs meeting their needs.

The Hotel, Restaurant and Epod Services Management Division

and Engineering Technologies graduates were least likely to

experience this opportunity.

In deciding to pursue furnthen extensive educa-
tion and thaining 4in a colfege orn univensity,
the graduate's own {nitiative as opposed to
employer hrequinements 48 the deciding facton

More -than twice as many graduates pursuinag an extensive
education and training ﬁrogram in a college or university
since graduation have done so through their own initiative as-

opposed to abiding by an employer requirement. All the L

Business Management Division graduates pursued further
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education and training as a result of their own initiative.
Evidently the graduates' employers are not as a rule requiring
further extensive formal education and training. The reason
for this is not known but should be an important topic for
further study.3

Exceptions to the above general conclusions are found
among ﬁhe Agriculture and Vocational Education Division qrad-
uates. Half the Agriculture Division graduates pursued
programs required by employers. All the Vocational Education
Division graduates who pursued extensive training and education

programs did so at the urging of their emplovers.

1
Rovs

Relatively few o4 the gndduateb reponted that
employers provided some incentive to pursue
additional education and trnainding

Only 11 percent of the graduates reported the emplovers
provided some‘inqentive_for them to puréue additional educa-
tion and training. This does not include the 16 percent who
réported that employers had provided in-service training
meetinag their needs. Certainly, this is important incentive
in itself and a responsibility of employers. However, the
graduates obviously do not equate this with providing incentive
to pursue the kinds of education and training of concern to
themselves.

The Hotel, Restaurant and Food Services Management
Division graduates were-ieast likely of all (only 8 percent)

§

to find emP1Q¥§I§anouidingmsomewincentivewtoMpursue~~~wwww~*~M"m"””

3 one factor might be the increasing number of more responsi-
ble entry level positions requiring a Bachelor's degree.
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additional education and'training, folisaéd'closely by the
Business Management and‘Enqipeering Technologies Division

graduates (10 and 1l percent respectively).

To What Extent Has Instruction In The Various Areas Of Study
Assisted The A.A.S5. Graduates in Achieving Their Career Goals?

A minimum curriculum structure for the Associate in
Applied Science Career Programs is provided for by the New
York State Education Department. It is provided that one-third
of the course work distribntion be in general studies and
two-thirds in professional and technical studies. A reasonably
broad distribution of general studies (as opposed to concen-
tration in any one area) is requested.

Within the above gquidelines, the College can adopt its .
own distributional requirements. Fof ir :tance, within th; |
general studies component the College requires 6 hours of
social science, 6 hours of math and/or physical science,

6 hours of English composition, 3 hours of health and physiéal
education and 3 hours of free electives in any of the first
three areas of study.

What assistance are the various areas of s:udy to tae
graduatgs in achieving thg}r career goals? The College has

greater flexibility than commonly assumed to make necessarv

adjustments within the broader State Education requirements.
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As expected the graduates' technical and
professional courses at Delhi wexe 04 gheatest
use 4n helping them achieve thein canesn goals

Chart A-29 on page 110 demonstrates that 64 percent of the
} ;sociate in Applied Science degree graduates reported the
technical and professional courses studied at Delhi were of
"great use” in assisting them to achieve their career goals.,
This ranged from a high of 79 percent among the Engineering
Technolcgies Division graduates to a low of 50 percent for the
Agriculture Division graduates.

Only 10 percent of the graduates reported they had not
used the technical and professional courses studied. This
ranged from a high 6f 16 percent for the Business Management
Division graduates to a low of 4 percent among the graduates
of the Agriculture Division.

Eleven percent of the gracuates reported they should
have had additional instruction in their prdfessional and
technical area of study. This ranged from a high of 23 percent
among the Agriculture Division qraduates to a low of 5 percent
for the Engineering Technolqgies graduates.

Overall, it appears the professional and technical area
of study provided has been great use to the graduates.

There are some interesting‘exceptions among the technical
divisions. The Agriculture Division graduates quite clearly\
do not feel they should have had additional technical and

professional courses of the kind thev had studied. If anything,
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| EXTENT TO WHICH GRADUATES FEEL CURRICULAR AREAS OF STUDY
ASSISTED IN ACHIEVING THEIR CAREER GOALS

(INCLUDES ALL GRADUATES ACCEPTING A FULL TIME POSITION AFTER GRADUATION)

FIGURES SHOWN ARE IN PERCENT

EXTENT OF ASSISTANCE BY DIVISION
Should Have Had

Have Not Used Some Use Great Use  Mdditional Instruction
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up to 25 percent of all graduates would probably even prefer
less of what they experienced judging the number who reported

either "not having used” or "some use" for this area of study.

Among the general studies area of dtuduy the
mathematics provided was 0f greatest use %o
the graduates 4in ass48ting them to achdieve
“Zhein career goals

Forty percent of the graduates reported that the mathe-
matics area of study provided was of "great use" to them in
achieving their career goals. This ranged from a high of
89 percent among the Engineering Technologies Division grad-
uates to a low of 23 and 25 percent respectively among thev
graduates of the Business Management Division and the Hotel,
Restaurant and Food Services Management Division.

Only 11 percent of the graduates reported they "have- not
used" the mathematics studied at Delhi in achieving their
career goals. The greatest percentade not using the mathe-
matics Provided at Delhi was found among the graduates of the

Hotel, Restaurant and Food Services Management Division.
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1L 48 probably true that additionat instruc-
tion in basdic mathematics (anithmetic,
elementany statistical metheds) would be
prefenned to highen mathematics (algcbra,
calculus) by many araduates acceptina a
full-ztime position after graduation

Sixty-five ﬁefcent of thé Hotel, Restaurant -and Food
Services Management Division graduates, 67 percent of the
Business Management Division graduates, and 52 percent of the
Agriéulture Division graduates :i.port they have either "not
used" or find onlv "some use" for thé mathematics studiedvat
Delhi. In contrast, only 1l percent of the Engineering
Teéhnologies graduates had this to reportj

On the other end of the spectrum, 16 percent of ﬁhe
Agriculture, 10 percent of the Business Management, and
10 percent of the Hotel, Restaurant and Food Services Manage-
ment Division graduates reported thev should have had additional
instruction in mathematics. None of the Inagineering Technol-
ogies Division graduates revorted needing additional instruction
in mathematics. Clearly, the graduates are reportin9 some
discrepancVv between the mathematics received at Delhi and
what they need in achieving their career goals when accepting
full-time positions afterzqraduation.

Since the sradﬁategmhave predominately received
instruction in higher mathematics such as algebra, triqonometry,
and even calculus at Delhi, the alternatives suggested are

lower level math (such as basic arithmetic, ratios, proportions, -

percentages) and probably: some work in elementary statistical

methods.
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Among the general studies areas of study, the
English compositiun instruction provided was ¢
(next to mathematics) o4 greatest use to the
graduaztes in assisting them to achieve thein
career goals g

Thirty percent of ﬁhe graduates accepting a full-time
position after graduatién from Delhi listed their instruction
in Engiish composition of "great use" in assisting them to
achieve their career goals. Forty-five percent listed it of
"some use,"” and 20 percent stated ﬁhey "had not used" the

English composition’ instruction received in abhieving their

career goals.

The Business Manaéément Division graduates reported the
most use for the English composition instruction received at
Delhi. On the other hand, they did not feel they should have
more of the instruction they received.ihanglish composition.
The Engineerian$echnologies and Hotel, Restaurant and Food
Services Management Division graduates reborted the least use ’
for the English composition instruction received. However,
these graduates also more than any other reported éhey should
have additional instruction in this aréa of study. A relatively
large prbportion of<the Agriculture, Engineering Technologies,
and the Hotel, Restaurant and Food Services Managemeht Division
graduates reported not having used the English composition
instruction received.

In analyzing the above data, it is probably true that
(like the mathematics instruction received) the graduates feel
they have made use of the English compoéition instruction
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received at Delhi but would prefer some shift in content and
emphasis. What the desirable shift would be is open to specu-
lation at this point, but judging by the response of alumni and
employers who participated in the follow-up conferences on
campus during the 1971 academic year the change in emphasis
desired is probably toward building more career oriented
communications skills and abilities (both wriﬁten and oral) as

opposed to literary knowledge.

The physdical scdiences L{nsdtruction at Delhs
has been below marginal productivity to most
araduates, especially those outside the
Enginecerning Technologies and Agriculture
Divisions

Only 21 percent of the graduates reported the physical
sciences instruction received at Delhi was of "great use" to
them in achieving their career goals. In fact, none of the
Business Management and Hotel, Restaurant and. Food Services
Management Division graduates found any "great use" for these.
Forty-four and 42 percent of the Agriculture and Engineering
Technologies graduates respectively noted the physical sciences
instruction receiQed'at Delhi was of "great usé" in helpinrg
them achieve their career goals. Significantly, none of the
graduates of the Engineering Technology Division reported they
should have had additional physical sciences instruction of
the kind received at Delhi. The Business Management and
Hotel, Restaurant and Food Services Management Division gradu-

ates reported essentiallv the same finding.
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Fully‘42 percent of the graduates reported having not
ﬁsed the physical sciences instruction received at Delhi in
achieving their career éoals. The Business Management Division
graduates were most adamant in this regard (84 percent),
followed next by the Hotel, Restaurant and Food Services
Management Division graduates (59 percent).

In all probability, the physical sciences instruction
received by students at Delhi should be examined extensively.
Obviously, a different curriculum and instruction must be
provided for the Business Management and Hotél, Reétaurant and
Food Services Management students preparing for employment after
graduation from Delhi. And, there is algo needed a re—-examination
of the physical sciences curriculum and instruction offered
the Agriculture and Engineering Technologies students prepar-
ing for employment after graduation. A relatively large
percentage of these students also reported below marginal
productivity from'inétruction received in this aréa of study.
Thus, while some change in the physical sciences instruction is
indicated, the desired direction and rate will vary both be-
tween the academic divisions and between the‘ﬁransfer, non-

transfer, and general education student.

115

SN Iz7




Findings similan to the physical sciences
Anstruction at Delhi wene reponted fon the
socdal sciences as well

Some would argue it is probable that many graduates are
not even aware of what thé social science area of study is.

This would not be their fault, however, as they all studied at
least two social science courses while at Delhi. Certainly a

basic outcome expected from this study would be the students'’

comprehension of what the social sciences area of study is.

Only 16 percent of the graduates accepting a full-time
position after graduation reportedtthe social science instruc-
tion received at Delhi was of "great use" im achieving their
career ¢oals. The Hotel, Restaurant and Food Services
Management Division and Engineering Technologies Division
graduates were least likely (7 and 1 #eréenf respectively) to
find the social sciences of "great use" while the Business
Management and Agriculture Division graduates were most likely
(25 and 19 percent respectively) to find it of "great use."

Similar conclusions might be drawn for the social sgiencgs
instruction received by graduates acbepting a full-time position
as was noted for the English composition, mathematics and
physical sciences areas of study. The problem will be easier
to deal with in some than in others, but the need for certain
basic changes in their form, content and balance are clearly ‘
indicated. One suggestion for the social sciences area ;f
study would be offering an introductory seminar utilizing
inter-disciplinary approach before specialization of subject

area begins. Perhaps this course would stretch over two semesters.
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In Performing The Duties Of Their Position, What Task Or
Function Requires The Greatest Skill Or Competence OF
Graduates In The First Position And Present Position>

The College is training specialists, as opposed to
ageneralists, for roles within various technical, professional
and skilled areas of work. It is presumed the graduates will
develop into technicians;.quasi-professionals, and skilled
craftsinen who are acknowledged as displaying special compe-
tencies within their respective major fields, areas of work,
and job responsibilities.

There are a range of possible special job competencies
which may be linked to job tasks and functions the graduates
are respons’ole for performing. It is propably not possible
for the College to prepare all itsiéraduates equally well
across the full spectrum of ij tasks and functions in just
one or two years. Hence, it is out of practical neéessity
that the College restrict the boundarieé?of the full range. to
selected tasks or functions requiring the greatest skill or
competence from the graduates.

The graduates were asked to help set the necessarv limits
by identifying the tasks and functions requiring the greatest
skill or competence in their first position after graduation
and for their present position. Not all graduates were able
to identify their special tasks or functions. Others just did
not respond to the query at all. Further sgﬁdy of the probiem
is necessary. The field interview method would be most

functional in helping to obtain a broader and more intensive

analvsis.
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The graduates' responses to this question are recorded

in Appendix A on page 152 by academic division, major field,

year of graduation, and job title. The reader is referred to

these for further analysis.,

In general, the graduates have reported the tasks and

functions requiring the greatest skill or competence in their

positions of employment relate to dealing with data, people or

things.> They do not all deal with these in equal measure nor

at equal levels of complexity within each skill area.

Y

5

Bv data is meant: information, knowledge, and conceptions,
related to data, people, or things, obtained by observation,
investigation, interpretation, visualization, mental
creation; incapable of being touched; written data taking
the form of numbers, words, symbols; other data are ideas,
concepts, oral verbalization.

By peogle is meant: human beings; alse animals, dealt with
on an individual basis as if they were human

By things is meant: inanimate objects as distinguished from
human beings: substances or materials: machines, tools,
equipment; products. A thing is tanagible and has shape,
form, and other physical characteristics.

For more information see The Dictionarv of Occupational

Titles, Op. Cit., AppendiX A, op. 649-650,
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The table below presents three hierarchies of complexity
for the data, people, and thinas skill areas, beginning with

most complex and ending with no significant relationship.

DATA, PEOPLE, THINGS SKILL AREAS
AND HIERARCHIES OF COMPLEXITY

Data People Things
Synthesizing Mentoring Settin?-up
Coordinating Negotiating Precision Working
Analyzing Instructing Operating-Controlling
Compiling Supervising Driving-Operating
Computing Divertin3 , 'Manipulating
Copying Persuading Tending
Comparing Speaking—signallinc Peedins—Offbearinn
No siqnificant Servins Handlins

relationship ‘ :
' No significant No significant
relationship relationship

For example, at thé"synthééizing" level of complexity
in referenée to data, the graduate must integrate analyses of
data to discover facts and/or develop knowledge concepts or
interpretations. At the "mentoring" level of complexity in
reference to people the graduate must deal with individuals in
terms of their total personality in order to advise, counsel,
and/or guide them with regard to problems that may be resolved
by leﬂal, scientific, clinical, spiritual and/or other pro-

fessional principles. And, at the "settin3 up" level in
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reference to things the graduate must adjust machines or equip-

~ment by replacing or altering toolé, jigs, fixtures, and

attachments to prepare them to perform their funétions, change
their performance, or restore their proper functioning if they
break down. Graduates who set up one or a number of machines
for other workers or who set up and personally operate a ”
variety of machines are included here.

Naturally, the general educational development levels of

skill in relation to reasoning development, mathematical

development, and language dévelopment prerequisite to perform-

ing the respective tasks in relation to data, people, and
things must be known and incorporated in the curricula for the
various major fields and job responsibilities.6 They give
credence to the observation that 1anguage development, for
instance, may be as important for the Engineerinq Technologies
graduate as it is for the Veterinary Science Technology or
Secretarial Science graduate. Table 2 1in Appendix B

outlines the several general educational development levels

for ready reference by the recader.

6 These are outlinedq in the Dictionarv of Occupational Titles,
Op. Cit., Appendix B, p. 652 and are keyed to numerous
Eypical job responsibilities.
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How Beneficial Have The Courses At Delhi Been In Helping
The Gradudtes Achieve Thelr Carecr Goals?

The graduates accepting a full-time position after grad-
uation were asked to list any courses taken at Delhi which

were of exceptional benefit and any which were of some benefit

in helping them to achieve their career goals. The qraduates
were also asked to indicate those areas of study in which they
should have had more pzeparation;

Not all graduates listed courses nor did they all indi-
cate areas of study where more preparation is required. The
results from those araduates who did have comments here are
summarized in Appendix C on paae 166 to this report. They
are summarized by academic division, major field studied at
helhi, and year of graduation for each graduate providing a
response to this question. It is interestin3 to note the
great variety of present job titles held by the graduates at

the time of the survey.
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Evaluation of Transfer Lxperiences By
Graduates Who Transferred. To An Upper Division
College or University After Leaving Delhi

Fven before the follow-up survey it was known ﬁhat many
araduates furthered their education full-time following grad-
uation from Delhi. While preparation of graduates for transfer
after graduation is not a primary mission of the College
(except for the A.A. and A.S. programs), it is important to
know how many graduates do transfer, reasons why they do, their
success, and other such matters. This is especially important
where added recognition is‘given to the eventuality that gradf'
uates will continue their formal education and training in the

future to further enhance their own self-development.

when Did The Graduates Who Transferred Decide To Do So?

It is important to know when persons who transfer make
this decision. The time frame when the decision is made will
influence the form and content of curricula, counséling, and
other such educational functions and activities. For instance,‘
if most transferees make their decision prior ﬁo entering Delhi
the appropriate educational response will be different than
if they decide after leaving Delhi or even while enrolled at

the College.
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The majonity of graduates who transferred
aften graduation made thein decision while
ennolled at Delhd and duning the second yeanr

Chart A-30 on page 124 shows that 57 percent of the grad-
vates who transferred after graduation made this decision while
enrolled at Delhi. Of these, the majority (62 percent) were
made during the second year while eqrolled at the College.
Twenty percent of the graduates who transferred decided some-
time after graduation from Delhf%énd 23 percent before entering
tﬁe College. .Thus, most decisions to transfer were made while
enrolled at Delhi and during the second vear.

‘There were some variations to the above pattern among
-the different academic divisions. Of the graduates who made
their decision to transfer after actually leaving Delhi, those .
of the Business Management Division did so most often (30 per-
cent). Of the graduates who made their decision to transfer
before entering Delhi, those of the Agriculture Division did so
most often (46 percent), followed next by the Engineering
Technologies Division graduates (25 pércent). The Hotel,
Restaurant and Food Services Management Division graduates were
least likely of ail (7 percent) to have made the decision to
transfer before entering Delhi.

The Hotel, Restaurant and Food Services Management
Livision graduates were most likely of all (79 oercent) to have
made the decision to transfer while enrolled at Delhi, and in

the second vear, followed next by the Fngineering Technologies



WHEN THE GRADUATES DECIDED TO TRANSFER

{Includes only graduates transferring after'graduation)

FIGURES SHOWN ARE IN PERCENT

DIVISION
w ofﬁ
3 zo
H w 9 .
o) o Wo 2
w zZ 17,
e z zz ¢
QUESTION g 7 05 ¢
o] zZw .
. < o we T
When did you decide to transfer to another college?
1. Before entering Dethi, 46 16 25 7
2. While enrolled at Delhi. 36 54 63 79
(a) During the first year. 40 50 20 36
(b) During the second year. 60 50 80 64
3. After graduation from Delhi. 18 30 12 14
S .
*There were no vocational education graduates who transferred,
Chart A-30
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graduates (63 percent). The Agriculture Division graduateg
were least likely of all (36 percent) to have made the

decision to transfer while enrolled at Delhi.

The natio 04 entending students who have
already decdded to trhansfern has increased
in necent yeans

While only 23 percent of the graduates who transferred
had decided to do so before entering Delhi, some 40 percent of
the Fall 1971 entering students stated their purpose in attend-
ing Delhi was to complete the first one or two years prior to
transferrihg to a foﬁr—year college or unive.l:sit)r.l Another
13 percent of the Fall 1971 entering students stated their
purposefwas to gain a qenéral education for their own personal
benefit. Five percent did not have any defined Pﬁrpose.

The Fall 1971 students enterins the En3ineerin5 Technol-
ogies Division more often than any other (54 percent) of the
technical or vocational students stated their purpose in comin3

to Delhi was to complete the first one or two years priaer to

2

transferring to an upper division institution. Half the Fall

1971 students enterins the Hotel, Restaurant and Food Services
Management Division stated a similar purpose in attending

pelhi.

1 , . '
Fall 1971 American Council on Education Survey for Delhi

College. See Chart A-19 on page 68.

This included the Enginecering Science €ransfer students
enrolled in this Division. They represented 22 percent
of the entering students in this academic division.
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The Fall 1971 students enteriné the Business Management
Division were least likely of all (37 percent) to be.completing‘
a program at Delhi prior to transfer,followed next by the
Agriculture and Vocational Educaﬁion Division students (44 per-
cent and 10 percent respectively).

Thus, there has 5een'some shifting in the purposes of
students éﬁtering the various divisions granting the A.A.S.
degree. wﬁeré formerly the students enterins the Agriculture
Div;sion had?bften already decided to transfer and those
entering the Hotel, Restaurant and Food Services Management

Division least often, now, those entering the Engineerin3

_chhnologies and Hotel, Restaurant and Food Services Manajement

Divisions are most likely of all to have already decided to
transfer to an upper division institution. In contrast, there
has not béen much change in the purpose of “students entering
the Aqricuiture DiVision relative to transger over the past

i
\ia

six years.

o

Fewen oj the present enternding students are
p&epanLna forn employment meedLateﬂu Lo0flow-
ing graduation §rom Delhd .

Where formerly the vast ﬁajority (75 percent or more)
of graduages.(as entering students) were preparinc for employf
ment immediately following graduation, it is now learned. that
only 40 percent of the Fall 1971 enterlnq studen}q have this
purpose in attendlns Delhi Collese. Present students entering

the Vocational Education Division are most likely of all
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(66 percent) to be preparing for employment immediately follow-
inglgraduation. Those new students presently enrolling in the
Engineering Technologies Division were least likely (33'pércent)
to be pursuing this purpose.

Forty-four percent of the Fall 1971 students enterinj:the
Agriculture Division were planning to transfer, and 34 percent
were preparing for emplovment immediately followinglgraduation.
A significant proportion (17 percent) of the students entering
the Agriculture Division stated their purpose was to "gain a
general education for my own personal benefit." Similarly,

14 and.ls percent respectiVely of the Business Management and
Vocational Education Division students stated similar general
education purpases. Relatively few, 6 and 8 percent respective-
ly, of the students enfering the Engineering Technologies and
Hotel,‘Restaurant and Food Services Manajement Divisions noted
similar general education purposes.

It may be concluded that fewer of the students entering
Delhi toéay than those of only six years aqgo are.prefaring for
employment immediately following qraduation. A much gréater
proportion of the students entering Delhi today are planning
to transfer to an upper division institution. An even greater
rate of increase has occurred in the proportion of students
whose purpose in coming to Delhi is gainina a 3eneral education

for their own personal benefit.



What Persons Influence The Student/Graduates' Final Decision
To Transfer?

Few persons make decisions important to their self-
deVelopment without first consulting others. The quality of
these decisions is in large part a.function of the quality of
information on which they are based. Thus, it is important
that the College first know the source of information utilized
by the transferree before judqing and seeking to improve its

quality.

The single most influential persond affecting
the graduate's final decision to Thansfern ane
membens o4 the peen group

Underétandably, responsibility for the fi;éibdécision to
transfer must rest with the individual. Thus, for the sraduates
they list themselves as the most influential person in their
final decision to.transfér. This finding is obtained from the
"other" category in Chart A-31 on page 129. Howéver, standina
close at hand to the graduate when making a final decision 'to
transfer are members of the peer group.. College,friends more
than any other persons are most influential in affectiné the
graduate's final decision to transfer. The 3raduates reported
these persons to be the single most influential individuals in
making their final decision to transfer (16 Percent). Thus,
counting themselves first, 44 percent of the graduates were
influenced most”eighér by themselves or college friends in
making their "final decision to transfer. |
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QUESTION

0.
1.
12,
13.
14,
15,
16.

1.

Most Influential person
Second most nfluential -
Average

High School guidance counselor(s|
College counselor(s) at Delhi
Admissions Officer(s) at Delhi
Admissions Officer(s) at other college
Higﬁ School instructor{s) |
Instructor(s) at Delhi

Instructor(s) at other college
Prospective employer(s

Previous employer(s)

College friends

High School friend(s)

Father

Mother

Brother(s) or s.ister(s) in college
Relative(s) other than immed. family
Spouse

QOther

FINAL DECISION TO TRANSFER

(Includes only graduates transfering after graduation]

FIGURES SHOWN f\RE IN PERCENT

AGRICULTURE

. . o [
 What persons influenced your final decision to transfer?

g 12 10
g 12 1N

17 13 10

8 3 N0
§ 13 1

0 0 0
9 0 5
¥ BB

*, \ L
Thar were no vocational education graduates who transferred,
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2 0 2

18 20 19
14 14 1

0 0 0

% 9 18
- Chart A-31
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The above finding is more explainable when earlier it
was learned that most graduétes who -decided to transfer did so
whiie enrolléd at Delhi. Had most graduates decided before
entering Delhi or after graduation the results would have been
different, though one could predict a strong peer group
influence for these time frames also.

The ymjor exception to the above conclusion is found
among the graduates of the Engineering Technologies pivision
where the single most influential persons affectiﬁg the final
decision to transfer are previous employers. Evidently, the
employe;swgf Ensineering Technologies graduates play an impor-
tant (thou;gmﬁndefined) role in this decision-making process
of 3raduates. From the report of 3raduates accepting a full-
time position after graduation, we know the influence is not

necessarily direct assistance to 5raduates pursuing further

study.

Standing almost besdide the peer grcup 4n
Lmpontance, the graduates' parents are the
next moat influential perscns apfectinag the
finatl deccsion to thansienr ‘

Next to the peerlgroup.are the graduates' parenﬁs as the
most influential persons affecting the final decision to trans-
fer. Twenty-five percent of the graduates listed either their
father or mother as the second most influential persons affect-
lnq their flnal decision to transfer.  Between the.two, the
father more than 2 times out of 3 is more influential than theﬂ

mother of the graduate in making the final decision to transfer.
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College.

Faculty at Delhi were of next most influence in makiqg
the final decision to transfer. However, their influence will
be limited mostly to the time frame where the graduate is
enrollea at Delhi. |

Again, as more decisions are made to transfer before
entering Delhi, the greater will be the parental influence.

As the decision point shifts to the College and beyond the less
influential théhparents will probabIy be. After graduétion )
from Delhi, the employer, peer groups, and spouses will begin
to play a more important role in this decision-making process.

In sum, it is evident that if improvement in the quality

of information utilized by sthdents/graduates decidinj to

transfer is to occur then this decisicn-makers peer group and

parents must be included as important participants in this

career planning and self-improvement process.

What Are The Most Significant Factors Influencing The Final
Decision To Transfer?

What is it that motivates the graduate to transfer to an
upper division institution? Money? Prestige? To find aimore
suitable job? The primary factors given by the graduate who
transfers are important iﬂlcareer advisement. They can also

furnish insights into attitudes and beliefs of these decision-

makers and those who influence them, especially factors

(rightly or wrongly)vdeemed beneficial to the transferee and

~which evidently have not been completely answered by Delhi
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The most significant factonx angfuencing the
final decisdion to trandfer 4is the expectation
0§ a highen {ncome position within the
graduates’' career field

The graduates ﬁoted more than one significant factor
influencing their final decision to transfer. In Chart A-32
on page 133 we find the one noted most significant was the
expectation they would thereby qualify fof a higher income
position within their career field. The major exception to
this assessment was found among the Hotel, Restaurant and Food
Services Management Diyision graduates where the desire to just
obtain more education ahd training was rated most significant;

an intrinsic value placed on higher education.

Almost of equal impontance to the transferees
48 the opporntunity to just obtain mere educa-
tion and training -- a &trong, intrinsic
value 48 thus placed on highen education

Almost as many graduates just wanted more education andv
training (27 percent) as did those who expected to thereby
qualify themselves for a higher income position within their
career field (29 percenﬁ). A strong intrinsic value is thus
placed on higher education by the graduate.

The next most significant factor identified by araduates
in their first choice was "change of career goals" (16 percent).
This factor was rated as high as any’other among the Agriculture
Division graduates as the most significant motivation for trans-
ferrins. Evidentlv these graduates are utilizind transfer as
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£EL

THE MOST SIGNIFICANT FACTORS INFLUENCING THE

lIncludes only graduates transferring after graduation)

QUESTION

AGRICULTURE

What were the most significant factons influencing
your final decision to transfer?

(a) Most significant factor
(b} Secondary factor

(c) Average (@ (b
1. Change of career goals. % 0
2l. To qualify for a higher income position

within my career field. % 13
3. Toqualify for a more prestigious position

within my career field. | 0 38
4 Just st onre education and training. % 3B
§  Could not find asuitable job. 0 13
6. Other, % 0
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a means of changing career goals more than are others from fhe )
College. jThis motivation is least sianificant to the Engineer-

. $ . s
ing Techno}ogles Division graduates.

In averaging the f4ins8t and sccond chodiced o4
araduates the desine to just obtadin mone
education and training nranks as the prnime
motivation fon thansfennina

Overall, in averaging the first and second choices of
graduates who transferred, the‘desire to just obtain more
education and”trainiﬁs ranks 55 the prime hotivator for trans-
ferring (34 percent). This is a consistent pattern among thé

graduates of all academic divisions.

Ovenall, the expectation of qualifuing fon a
highen 4income position within thein canreen
f4eld nanhs second as a motivaton jor grad-
uates who transfen

An average of 23 percent of the graduates who transferred
indicated the principal motivation was the expéctd%idn of
qualifying for a higher income position within their career
field. The BusineSé“Management and Hofel, Restaurant and
Food Services Manasement Division qraduates more than ahy other

were motivated by this belief and desire.
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Overafl, the .xpectation of qualijuing for a
more prestigdous posdidon within thein canrcen
feeld nanled thind as a motivation Lon
trhansfennina

Overall, an average of 19 percent of the 3raduates
- who transferred expected to thereby ‘qualify for a more yrestii
gious position within théir career field. Though historically
closely.associated with income levéi, prestigious positions no
longer are necesEarily on a higher income level ﬁhan others
not held in suchnhféh esteem. Just ask any college president.
In some social classes income level is still closely equated
with brestige, but by and large this general attitude is Siving
way to separatinﬂ\income level and the relative prestige of
a particular position. Thus, the reason for the separation here,
particularly where a vocational education briéklayer may earn
more, but possibly enjoy less prestige, in the position than
a public school teacher with a lower income level.

The graduates of tﬁe Engineerinag Technologies and the
llotel, Restaurant and Food Services Management Divisions were
motivated more than any other byﬂthe expectation that transfer
would qualify them for a more prestigiousiposition within
their career field.

An insisnificant ratio (SIPercent) of the graduates
reported transferrinag because they céuld not find a suitable
job. vThe ﬁngineering Technologies Division agraduates noted
this motivation more often than did any other (8 percent).
Mone of the Hotel, Restaurant and Food Services Management

Division graduates noted this factor as a reason for transferring.
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Taken together the expectafion o4 qualifuing
for a higher dincome position and one with
mone prestige wdthin thein caneer f4celd (4
the most (mpontant motivation for graduates
who thandfen

An average of 42 percent of the graduates who transferred
noted thev expected to qualify for either a higher income (or
more prestigious) position within their career field. The
Hotel, Restaurant and Food Services Manégement Division graduates
more often than any other (46 percent) noted either of these |
reasons. The Business Management Division graduates followed
closely behind at 23 percent.

Credibility is leant to the abcve conclus;on when reflec£-
inag that just obtaining more education ané training is some
assurance of gaining more prestice (and possibly) income for
the graduate who transfers. And a large percentage (34) of
the graduates noted they transferred just to obtain more educa-
tion and training. . Also more education and training is often
obtained to change career goals and positions.

No doubt a fairly large proportion of those graduates
who transferred did so just to obtain more education and train-
ing alone. However, it would be expecting too much to presume
the araduates; apparent increased thirst for higher education
was unilaterally séimulated (and inextinsuished) by their

educational experiences at Delhi Collesc alone.
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In What Way Was The Graduates' Experience At Delhi Helpful
In Transferring? -

The A.A.S. degree graduates' experience at Delhi is no
doubt of benefit in tfansferrinq, even thoush‘not specifically
desianed to prepare students for transfer to an upper division
institution. WPile.the career programs cannot serve the two
"masters";(pfggébégfbn.énr;transfer and preparation for early

.. i Lo
employment) equally well the fact remains a large number of

graduates do‘trénSfer and;formalneducatinn'i§ ﬁéﬁf3\continuous,
in-and-out, lifetime commitment. Thus,vp;eégfing"the career
graduates for continu}nq their formal eauégfion must be recog-
nized as a legitimate, realistic educational goal.

This does not mean a transfer program for career students,
where specific courses are articulated in form and.content with
upper division institutions, should necessgrily.bevegtablished,
The earning of transfer credit means clearina inStignfionalized
hurdles andmobtéining official sanctions more than it does

actual persopnal growth and development of Delhi graduates.

It may be possible to%inéégporate foundations for the araduates'

continued1f6rmalleﬁﬁc;ti6nrwlthin the various career curricula
without radinal dystncfional surgery and which may be equally
compatible wifn instructional objectives and methods designed
to prepare graduates for earlv employment.

There are cornerstones integral to laying a foundation
for the gradusate's continued Self—development, preparation

for early employment, and continuing formal education, such as:
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selection of a satisfying career field; selecting a satisfactory
collegé environment; learning what is demanded of a college
student; learning how to apply oneself to college studies:
providing an opportunity to attempt college work: transfer
credit; and the 1ike.. Which of these are most Significant to
the person who does transfer to an upper division institution

is of great concern in establishing appropriate instructional

objectives and methods at Delhi.

The madin experdences at Delhdi helpful 2o
graduates who transfer L& Learnding what Ls
demanded 0§ a ccllege student and how %o
apply oneself to college studics

Chart A-33 on pagél39 illustrates that Delhi 9raduates
who transferred to an upper division institution reportea the
main experiences at Délhi helpful in transferring were
"learningrwhat is demanded‘of a college student" (overall
average of 23 wercent) and "how to apply themselves to college
studies" (overall average of 23 percent). Thus, on the average,
these two experiences were of equal importance to graduates
who transferred and taken together are most impbrtant to 46
percent of the graduates. The Hotel, Restaurant and Food
Services Management Division graduates were least impressed
of all with this aspect of their Delhi ;Xperiences (overall
average of 39 percent) and the Business Management and

Agriculture Division graduates most impressed of all (overall

average of 49 percent each).
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QUESTION

In what way was your expenence at Delbi belpful
in transferring?

(a) Main experience
- (b) Secondary experience
(c) Average

1, Selectinga satisfying career field,

6c1

2. Selectinga satisfactory college
gnvironment,

3, Learning what is demanded of a college
student,

4, Learning how to apply myself to
college studies,

5. - Provided an opportunity to attempt
college work.

6. Transfer credit,

7. Did not help in any way.

8. Other

. Bt
[Py {
)

‘AI

O

Full Tt Provided by ERIC.

WAS HELPFUL IN TRANSFERRING

{1nhudes only graduates transferring after graduation)
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It is noteworthy that, ovérall, an average of only 2 per-
cent of the graduates who trénsferred reported their experiences
at Delhi did not help in any way. All of the Engineering Tech-
nologies Division graduates reported their Delhi experiénces
were helpful invsome way .

Of interest also is that an overall average of only
2 percenﬁ of the graduates who transferred reported that
selecting a satisfactory college environment was a way Delhi
experiences were helpful’in transferring. None of the Hotel,
Restaurant and Food Services Management Division graduates
reported this experience as a way Delhi was helpful in trans-
ferring. The Agriculture Division graduates were most impressed

of all (4 percent) with this Delhi experience.

The next most impontant way the. graduates'
expendence at Delhd was helpful in thansfen-

ning wad in selecting a satisfying careen

field , -

An overall average of 18 percent of the graduates who

vy

transferred reported selecting a éatisfying career field as a.

way in which their experiences at Delhi were helpful in trans-
ferring. This ranged from a low of 13 percent for the Business
Management Division graduates to a high of 28 percent for the
Engineering Technologies Division graduates.

Standing almost adjacent in importance to “selecting a

'

satisfying career field" is the graduate's receipt of transfer-w

.credit from experience at Delhi. This finding ranged from a

high of 21 percent among the Business Management Division and
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Hotel, Restaurant and Food Services Management Division qrad-
uates to a low of 7 percent for the Engineering Technologies
qraduates. FEvidently the Engineering Technologies Sraduates
did not have as much success with earning transfer credit as
did those of some of the other technical and professional
divisions.

The fact that Delhi does indeed provide the student with
an opportunity to even attempt college work was important to
12 percent of the graduates who transferred. This.finding
ranged from a high of 15 percent for the Hotel, Restaurant and
Food Services Management Division and Engineering Technologies
Division graduates to a low of 4 percent for the Agriculture
Division. The graduates' identification of this exmerience is
no doubt in part functionally related to the number of college
choices available when entering Delhi.

In sum, the receipt of transfer credit was not the most
important experience at Delhi helpful for. the graduate who
transfers. This could mean the graduates did not receive as
much transfer credit as they expected. However, the\Sr;duates
did report receiving an average of l% years transfer credit
so this is not likely to be of great concern to them.

.' It is more likely the graduates just do not place as
much value on transfer credit as might be expected, especially
after transferring and finding that their ultimate success in
the upper division institution is more a function of selecting
a satisfying career field, learning what is demanded of a

college student, learning how to apply oneself to college
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studies, and the like; all of which are equally compatible with

career education and training goals and methods.

How Does Delhi Help Solve Transition Problems Encountered In
Tranéférrlng To Another College?

It is to be expected that all graduates transferring to
an upper division institution experience some transition
problems. A major responsibility of the Cbllege is that it not
add to these normal difficulties 'unnecessarily and in fact seek
to assist the student transferring wherever possible. Students
transferring typically need information and counseling about
colleges accepting transfer students, realistic information
about transfer potential, and other such data.

The question remains, "What might Delhi have done (if
anything) to help solve the transition problems enééﬁntered by
. students transferring to another college?" Some students will
require assistance prior to.entering Delhi, some while at Delhi,
and perhaps otﬁers after they graduate. The appropriate

assistance will necessarily vary with each time frame.

Graduates who transfernred most chten noted
that thansitional problems encountered in
thansjerning wene not caused by Delhd

Chart A-34 on padge 143 indicates that 22 percent of the
graduates who transferred reported transitional problems they
encountered in transferring were not caused by_?elhi.' This

ranged from a low of 15 and 17 pc:cent amonj‘the Hotel,
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WHAT DELHI MIGHT HAVE DONE TO HELP SOLVE
TRANSITION PROBLEMS ENCOUNTERED IN TRANSFERRING

{Inctudes only graduates transferring after graduation)

FIGURES SHOWN ARE IN PERCENT

QUESTION

What might Delbi bave done (if anything) to belp solve the transition problems
encountered in transferring to another college?

1.

2.

Delhi’s transfer counseling was satisfactory.
Transitional problems not caused by Delhi.

Provided more information and counseling about colleges
accepting transfer students.

Provided more realistic information about transfer potential of
program at Dethi prior to admission.

Provided more realistic information about transfer potential of program
at Delhi during counseling and academic advisement.

Other

*
There wera n0 vocational education graduates who transterred.

Chart A-34
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Restaurant and Food Sérvices Manajement Division and Business
Management Division graduates respectively to a high of 34 per-
cent for the Agriculture Division. At the same time,
relatively few (12 percent) of the graduates noted that Delhi's
transfer counseling was satisfactory. anf recommendec
improvements did the graduates sugges£ were of most concern to
them?

Twenty percent of the graduates who transferred noted
Delhi should provide more information and counseling about
colleges accepting transfer students. The Hotei, Restéurant and
Food Services Management Division gradﬁates were especially
concerned about this (26 pércent) and the Agriculture Division
graduates least concerned (13 percent).

A somewhat smaller ragio (17 percent) of the graduates
noted the College sﬁould.have provided more realistic informa-
tion abou;ntransfer potential of their program at Delhi prior
to admission. Again, the graduates of the Hotel, Restaurant
and Food Services Management Division were most concerned about
this matter (26 percent) and the Agriculture Division 3raduates
least concerned (13 percent).

Still fewer of the graduates (12 percent) noted the
College should have provided more realistic‘information abqut
the transfer potential of.their proagram at Delhi during counsel-
ing and academic advisement. The Enqineerin3 Technologies
Division graduates were most concerned about this matter

(14 percent).



In sum, the graduates appear to be most concarnea'that
they should have been pfovided with more information and coun-
seling about colleges accepting transfer students, a service on
which the new counseling center is now concentrating, and more
realistic information about transfer potential Prior to
admission at Delhi. The latter recommendation will, of course,
be more difficult to accomplish, if for no other reason that
38 percent of the graduates (as prospective Delhi students) did
not receive any information about curricula through Deihi's

admissions counseling.

How Do The Graduates Evaluate The Instructional Emphasis
At The Upper Division Institutions To Which They Transferred?

!
!

It is not valid to ask the graduate to compare the
technical and proféssional instructional programs offered at
Delhi with those provided at upper division institutions. The
educational and instructional objectives of upper division
institutions do not necessarily match those of Delhi College.
However, it is instructive for the College to learn what the
transferrees' impressions are so that insights may be obtained

relative to instructional expectations and needs of graduates.

These are important in devising appropriate career counseling,

curricula, and continuing education goals and programs.
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A majonity of the graduates transfeaning
found a suitable bafance between theory,
princdiples, and "hands-on" practical appli-
cations at the upper division institution

In Chart A-35o0n page 147 is reported that 62 percent of
the graduates noted a suitable balance between theory, princi-
ples, and "hands-on" practical applications at the upper
division institution to which they transferred.nxlmost
(1 percent) reportéd finding mostly "hands-on" practical
applications with little in the way of principles and theory.

It is noteworthy that 37 percent of these graduates
reported finding all theory and principles with few "hands-on"
practical applications in their upper division instructional.
programs. This is an unsatisfactory report from graduates who
more likely than not will find careg;vopportunities open to
them mainly as middle level techniéél and professional
specialists, "middle manaéement" and supervisory personnel
after obtaining the Bachelor;s degree.

The problem of instructional emphasis for the graduate
who transfers is particularly serious for the Engineering Tech-
nologies graduate where only 35 percent report a suitable
balance between theory, principles and "hands-on" practical
applications, and where 59 percent report all theory and
principles with few "hands-on" practical applications. And,
as noted earlier, this is a technical and professional field
at Delhi where a higher proportion of graéuates than any

other do transfer. Also, it was learned earlier that an
146

14%



EVALUATION OF INSTRUCTIONAL EMPHASIS AT
UPPER DIVISION INSTITUTIONS

{Includes only graduates transferring after graduation)

FIGURES SHOWN ARE IN PERCENT
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QUESTION 6 8 28 =«
< @ We I
On the basis of your experience, please make an overall evaluation of the
instructional emphasis at the college to which you transferred.
1. All theory and principles. Few ““hands on'* practical applications. 46 256 59 22

2. Suitable balance between theory, principles and “‘hands-on"’ practical
applications. . s

3. Mostly “hands-on’’ practical applications, Little in the way of
principles and theory. 0 0 6 0

»* .
Thare were no vocational education graduates who transferred,

Chart A'35 .
147
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unusualily high proportion (57 percent) of the Engineering
Technologies Division graduates who transfer did not complete

a Bachelor's deqree proaram at the upper division institution.

Less than hal§ the graduates who Zransfenr
found a good bafance between specialization
in the majon f4ield and genernal studies

Chart A-36 on page 149 illustrates that 49 percent of the
graduateS'wﬂo transferred fepbrted finding a suitable balance
at the upper division institution between specialization in
their major field and general studies. This probiem is
particu}arly acute for the Agriculture Division 3raduates
where only 20 percent report a suitable balance.

In the case of the Agficulture Division 3raduates,
howeQef, the imbalance is decidedlyv different in direction
than for the graduates of the other teéhnical and professional
divisions. Here the imbalance results from overspecialization
in the major field with not enough general studies. Among th?
graduates of the other divisions the overwhelming problem is
not enough specialization provided in the major field with too
much general studies.

In sum, there are relatively serious shortcomings in
the instructional prograﬁs provicded graduates who transfer to
upper division institutions. Fundamentally, the graduates
have not been overly satisfied with the instructional emphasis
nor specialization in their major field at the upper division

institutions to which they have transferred.
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EVALUATION OF SPECIALIZATION IN MAJOR FIELD
AT UPPER DIVISION INSTITUTIONS

(Includes only graduates transferring after graduation)

FIGURES SHOWN ARE IN PERCENT
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On the basis of your experience, make an overall evaluation of the specialization in
your major field at the college to which you transferred.

1. Overspecialization in m'ajor tield. Not enough general studies. 80 5 6 14
2. Good balance between major field and general studies. ‘ 20 57 66 53

3. ' Not enough specialization provided in major field. Too much
general studies. . -

* .
There wera no vocational education graduates who transferred.

Chart A-36
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What Courses Taken At Delhi (Whether Completed Satisfactorily
Or Not) Have Been Most Helpful To Transferees Other Than For
Possible Transfer Credit?

.

The graduates who transferred were asked to list
courses taken at Delhi "most helpful" and 'second most heleul"
(whether completed satisfactorily or not) for purposes other
than possible transfer credit. The graduates were also asked
to state the reason they listed any of the courses taken at

Delhi.

The purpose for inguiring about courses of benefit in
transferring was to move beyond the general to the specific}
That 1is, the-objective was to find areas of studvy and courses

which would beq1n to help explaln more - fully where the grad—

e
v e =

uates learned what 1§ demanded of a college student, how to

ey

2]
applv. themselves to- colleqe s%udles, about selectlng a satis-~

3,
l

fying. career fl%ld and the llke.' Not all‘éraduatés:who trans-
ferred-llsted.courses in answer to this question. The.results

for those who d1d are summarlzed in Appendix D on page 176.

In general It-Wlll be noted that the two areas of study
mentloned‘moét often “as. be1nq of partlcular benefit in trans-
ferrlnq wererhe Enqllsh composition and technical and

profess1onal courses. Th1s conclus1on was applicable to all

: ~r
-

‘the career f1elds at Delh1, with but verv few excePtlons.

“‘-. .




GENERAL COMMENTS OF GRADUATES

A number of oppo;tunities were provided for the Qraduates
to make general commeﬂts#regarding their exFeriences at Delhi,
employment experiences;‘aﬁd transfer experiences after gradua-
tion from Delhi. The content of these has been classified
by major emphasié for each of the academic divisions. These
are presented in Appendix E on page 183.

The general comments are divided into three parts:

(a) The evaluation of Delhi experiences by all graduates;

(b) Graduates accepting a full-time position after graduation
from Celhi; and

(c) Graduates transferring after graduation from Delhi.

The Spen—ended comments of the graduates have added a great

" deal of substance to the College's self-evaluation. For one

‘thing, they add living testimony to otherwise lifeless, dry

statistical summarizations.

Not all graduates had general comments to make. The
vast majority did, however. It is probably true that those
with pet ideas or gripes are not over represented because of
the 3reathvariety of both pasitive and negative comments
received and their general agreement with the ﬁindings of the
statistical summarizations. .

It should be recalled that these are comments received
from many successful graduates of the Colleg@ who have matured.
in many cases beyond their years. Thus, these ideas cannot be
"pooh poohed” érbitrarily or sarcastically by those whq»may

have other beliefs, or who operate from other basic premises.
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APPENDIX A

JOB TASKS OR SKILLS REQUIRING THE

GREATEST SKILL OR COMPETENCE

- AS REPORTED BY THE GRADUATES -
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J0B TASKS OR FUNCTIGNS REQUIRING THE GREATEST SKILL OR CONPETENCE

(Graduates Who Acceptéd a Full-Tine Pesition After Graduation)”

AGRICULTURE D:VISION

i

JOB TASKS it FUNJTIONS REQUIRING CREATEST SKILL OR COMPETENY

HAJOR AT DELIL GRAD, FIRST JOB TITLE  TASK OR F-NCTICN CERSENT JOB :1TLE - TASK OR FUNCTION
Animal Science 06 | Lahoratory Supervising others Senior Technician Same
Supervisor
Animal Science b6 | Veterinary Being able to handle Same Same
Assistant people '
Animal Science 66 | Technical fiepair of equipnent Same Sane
Assistant and teaching labs
Animal Science 6§ | Aninal Taking X-rays, Assistant in Research  Administering I.V,
Technician medical treatment of Chemotherapy anesthesia, removing
patients bone marrow
Animal Science 0§ | Laboratory Keing receptionist and | Same Admitting emergency
Technician/ coping with clients cases and knowing what
Receptionist ) to do until veterinarian -
arrives, answering phone
. and knowing what consti-
tutes an immediate
emergency
Animal Science 08 | Veterinary Lab work E.K.G, Technician Know- about operation
Assistant | principles of lab
nachines (such as E.K.G,)
- Animal Science 6% |Life Insurance Salesmanship Meat Inspector Judgment, interpretation
Agent and application of
| . standards in practice
S Animal Science 09 | Research Following new Same Same
- [ Ass1stant - techniques of analysis
Ap Experiment *
Station
Animal Science 09 | Farm lfand Yone Assistant Managar Management of employees
: Discount Record Store ~
Animal Science . | 9 |Science Lab Patience with the - Receptionist - Handling clients,
Technician - students Animal llospital " interpreting emergency
Community B ‘situations
{College - o
Mgl Science 09 | lLaboratory Hemato}ogy, media Veterinary Technician  Fecal exans, hloods,
o Aninal preparation, culture urines, radiology, .
Technician in micro and tissue hookkeeping .

=



- AGRICULTURE DIvISION (Continued)

ST

o IEAR , JOB TASKS OR FUNCTIONS REQUIRING GREATEST SXILL OR COMPETENCE
o MAJOR AT DELT GIAL, FIRST J0b TITLE  TASK OR FURCTION PRESENT JOB TITLE TASK OR FUNCTION
Antmal Seience 0 | Clerk - Assistant General managenent Veterinary Assistant  Medications
| Aanager, pet shop )
Minal Seience 1| Laboratory Bacteriolopical and Same Same
Technician, butterfat procedures
Nilk Co-op
Aninal Science 10| Senior Lab Anina) Anticipating needs of | Sape Same
o Caretaker the departnent
Mninal Husbandry o7 | Herdsnan Watching for iliness, tnployee Also, correct feeding
curing and preventing of the aninals
111ness
Aericulture | h? Traihec, Milling Sales nanagement Store Manager, Sales managenent,
- Bustness conpany Apway personnel managenent,
| | financial nanagenent
Agriculture b7 [ Partner, Feed - Credit with retail Same Same
Business service custoners
Apriculture b8 | dssistant Nanager Supervising other Armed Service None
susiness Retai] chain people
| store
Agriculture b9 | Auctioneer Salesnanship Farmer Salesmanship and
Business ’ ability to understand
peoples' desires and
wants
- Dairy Plant 70| Route Driver,  None Lab Technician Plating of milk and
-+ Nanagenent Dairy milk products

* Dous mak iclude 411 graduubes who dccepted a Full-tine Position after ¢

tasks or functions rewiring greater skill or competence,

raduation, Some just did not list any
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GRAD, FIRST JOB TITLE

JOB TASKS OR FUNCTIONS REQUIRING THE GREATEST SKILL OR COMPETENCE

]

(Graduates Who Accepted a Full-Time Position After Graduation)

BUSINESS MANAGEMENT DIVISION

'

JOB TASKS OR FUNCTIONS REQUIRING GREATEST SKILL OR CONPETENCE

TASK OR FUNCTION

TASK OR FUNCTION

MAJOR AT DELNI

PRESENT JOB TITLE

Accounting 66 | Junior bata Coordination of informa. | Accountant Budgeting, changing -
Processing tion from research work habits of peers
Technician departments  ready for “to make more functional
computer running
Accounting 66 | Payroll Clerk Using office machines, | Business Teacher Being a "Jack of all
analyzing payroll ) trades"
procedures
Accounting 69 | Junior Auditing Same Supervision of three
Accountant \ ' persons
Business: 67 | Stock Clerk Inventory control Industrial Credit Accounting
Management . Clerk
Business 68 |Ceneral Office  Accounting None None
Administration Worker
Business 69 | Laborer and Had to remind owner Kitchen Aide and Learning to work with
Administration Forklift how to deal with Baker's Assistant employer;, fellow
| | Operator employces ‘employees, and others -
Business 70 | Secretary Comnunications abilities,| Same Same
Administration both oral and written
Marketing 68 | Executive Setting up floor dis- | Sales Representative  Representing company to
| Trainee plays, pricing merchan- the public, explaining
dise, supervising sales billing procedures and
personnel solving discrepancies -
‘ that may result
Marketing 6% | Management Managing people well, Receptionist Accuracy is most
Trainee * balancing things to be inportant, Volume
done with time allotted follows
Narkcting 70 | Purchasing Maintaining a suitahle |Equipment Cancellation Realize the advantages
Assistant inventory of parts Coordinator ~of competitive nachines

and through good cus-
tomer relations maine
tain users, Greatest
skill is to work effi-
ciently with others,
especially salesmen and
truckers when removal

of machines is necessary

om
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BUSINESS HANAGEMENT UIVISION (Continued)

JOB TASKS OR FUNCTIONS REQUIRING GREATEST SKILL OR COMPETENCE

FIRST JOB TTTTE

tlmes, not hecause work
_wasn't perfect, and

yh“remnxnlng pledsant

Same

&I

MAJUK AT DELHE GRAD, TASK OR FUSCTTOR PRESENT JOF TTTLE “TASK 08 FUNCTIOR

secretarial Science | 66 | Secretary ALl phases of secretarial|Same Same
work, decisionmaking

secretarial Scrence | 66 Stenographer Scheduling overseas None None

- trips, learning visa,
passport, & innoculation
requirements
secretarial Science | 66 secretary “Organization, working Same Same
| with different types of
people
Secretariul Science | 67 | Secretary Getting correct informa- |Same Taking dictation and
: tion for claims transcribing
Secretarial Science |67 | Data Control. Accuracy Purchasing Clerk Accuracy
Clerk ‘

SecretarialvScience |67 Secretary Typing lengthy equations |Illustrator Fine line drawings,
for engineering reports, exact measurements,
dictation with chemical deciding most attrac-
and engineering ternms tive way to show an

‘ illustration so it is
‘ easy to comprehend

Secretarial Science {68 | Personnel horking with data pro- |Executive Secretary Preparing ‘payroll,

‘ Secretary cessing system, transcribing shorthand
transcribing shorthand

Secretarial Science | 08 | B Yachine .be sure all work is Jame Same

Do c Operator “right before leaving
R - department
Secretarial Science. |68 Legal Secretary ot much skill required |Same Organization, law
‘ R concepts
- Secretarial Science | 68 ‘Secretary Keeping an top of action |Same Same
| ' ‘ ~items for my employer
- and myself from day-to.

‘ . day

Secretarial Science |69 | Clerk Shorthand and typing Same Same

Secretarial Science |69 | Secretary Handling office Executive Secretary flandling "public
situations in absence relations" with

oy wof supervisor ~ diplomacy

Secretarial Science |70 Secretary Getting the work done, |{Same Same

. ' being able to work with
| ‘ and for others ‘ 1,?
Seurctar:al Scncnce ‘170, | Stenographer Doing things over 7 or 3 Same ‘

3



llllSlN[ 55 UMNAGEMENT DIVISION (Cont{nued)

|
AR AT Nﬂ"‘

. - )
O LS cm TR

Sectetatial Science |0 | Socretary 1T Typing accuraey, spced Jane ~ Lnowledge of coorate
o - | standards and

. o procedunes )
Searetarial Stience | 10 {Stenographer Progaring statistical | Belfare it Casework reponts i

B Cmgets | hesistane -~ suelal services ageney

Do ot el 311 graduates o aceepted 1 U1+ tine I’osltlon ifter g ndutin, S just did mot List any
Jol, s ks or fuchions reyuieing greatr snllor comPet et -
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AAJOR AT DELHL & GRAD,

JpB‘TASKS OR FUNCTIONS REQUIRING THE GREATEST SKILL OR COAPETENCE

(Graduates Who Accepted a Fill-Tine Position After Graduation)s

ENGINEERING TECHNOLOGIES DIVISION

; JOB TASKS OR FUNCTIONS REQUIRING GREATEST SKILL OR COMPETENCE
FIRST JO8 TTTIE TASK OR TUNCTION PRESENT JUF TTTTE TRSK OR FUNCTION

e ]

for Butldings

Art Director

vith greative 1deas

Lxecutive Director -
Commercial Advertising
~and Photography Studio

Building 66 | Crew Chief Adjusting from classroom| Same Sane
Construction ‘ to joh site
- Building 67 | Junior Engineer  Reading prints, survey | Union Carpénter Same
Construction and pre-plan
Suilding b7 | Engineering Careful inspection of - | Same Same
Construction- Technician contracts, work to
state specifications .
Building 09 | Inspector Dealing with different | Seif-employed Dealing with customers
Construction types of people, i.e, | Contractor
architects, contractors,
carpenters
Building 09 | Draftsman Constant coordination | Same Same
Construction ) with others on a
o particular job
Building - | 69 [Praftsman Industrial building Same Sane
Lonstruction I design in general
building 69 |Draftsman - Speed Draftsnan-Architect Being organized
Construction Structural Steel
building 70 | Self-employec ALl aspects of home Same Sane
Construction partner ~censtruction, design
o to finished home
Building "1 T | Apprentice Mastering the trade Same Same
- Construction a4 bricklayer
bullding. 70 | Estinator Broad knowledge of Sane Same
i Lonstruction .| ' construction phases
* Mechanical Equipnent 66 | Field Estinating Sane Contracting, estimating
for Buildings “ L Engincer o mathenatics
- Mechanical Lquipnent| 67 |yraftsman . Underst.c.ing mechan~ | Apprentice Steamfitter Welding
- for Buildings | ~ ical equipnent '
Nechanical Equipnent| 67 |Photographer, - *,-Planning and coming up Self-employed Same

¥
{

§



ACINEERLNG TECIN !,O“ |ON (Canttnued)

, N b I FSCTIONS REQUIKING GREATEST SKILLIOR COMPETENCE
N | HJFl biAD, PIST 08 TITLE TASK U FUNCTLON PAESENT J0B 717

_ TR
Ll Techolegy | [ngineering e liphway Cngineer I Commorication with
) o {Tecician | _ it _
Civtl Teomlogy 07 hosistant ok drawdngs, computa+ | Highoay Designer—— Computations {avolving
C[Higway g of relations | the geomettics of
| Designer between highway center | higheay caterchanges
o ~ Line and raght of way | |
Uil Techlogy 08 (Draftstan Common stase | ety Engl er iow to net peapl: and
‘ | e intenviei ther

! s ot tnchude ol graduntes who accapted a Pl l-tine osition after graduation, Sone Just ddnot IJtanv
job tasks or functions T et of o, |




SAJUK AT DLLKI

JOB TASKS OR FUNCTIONS REQUIRING THE GREATEST SKILL oR COMPETENCE

(Graduates Who Accepted a Full-Time Position After Graduation)'

HOTEL, RESTAURANT AND FOOD SERVICES MANAGEMENT

YEAR _
GRAD, FIRT IO TITIE TR o FUNCTION ‘memﬂms

JOB TASKS OR FUNCTIONS REQUIRING GREATEST SKILL OR COMPETENCE

TASK OR FUNCTTON

flotel Management 66 | Food Service Managenent of people in Purchasing Agent Purchasihg department
. : Director food service departnent in nursing home
Hotel Managenent 67 - {Manager, Drive- Daily accounting Same Same
o [n Food Service procedures
Notel Management 67 [Personnel Clerk, Personmel records Executive Secretary Handling guest
lotel to Vice Presicent complaints (face to
in Hote) face, as well as
- correspondence)
flotel Management 67 | Assistant Personnel management Kanager - Food Same
Manager - Food Company
. [ Company _
Hotel Management 67 |Assistant Tact in dealing with Night Auditor » Getting management to
' Manager - Hotel hote] guests Travel Imn change and showing -
b clerks underlying
o reasons for procedures
Motel Management 68 | Assistant Pealing with other Food Service Sales Being able to
Nanager « Foud  people (customers and Consultant - Paper and  communicate verhally
o Chain Store . thployees) Bag Company
llotel Management 70 | Food Dirvector Comnunication with Food Manager - Public  Sane
Publi¢ pecnle Institution
, Institqtiqﬂ
" llotel Managenent 70 | Head Cashavr - Keaping track of petty Night Manager - Hote) Employee supervision
N lote, _tash bank
Food Services b7 | Food Fi - action  Dien tharapy for Cafeteria Helper - None
. Managenent Supervisor - patients Public School
— J llospital .
Food Services | i Associate Personnel relatjons Assistant Dietition - Keeping perspective as
Nanagemen: ! bietition . Hospital "niddle man" between
Hospital department head and
| employees
- Food Services b8 | Assistant Supervising a small Kitchen Supervisor - Supervising a large
Management Dietition - number of enployees snd | Hospital numher of employees,
Hospital diet writing .

giving cquipment demons-

trations, and writing

~ special diets

S

iy,



YA AT U

ILAR
GRAD, FIRST J0 TITLf

IOTEL, RESTAURAST AN £000 SERVICES MANAGENENT 0

JOBTASKS Oh N

Tood Serviees

4

__‘,—
—
o~
7

T Fuuc

tssistant Manager Training and handling

[Contnued

Qality Control— Traing and orgadain

o sk ar fubetions reiring greater skill or conpetence,

fanggenent [ollege Doy porsomnel Production Consultante  persom el
& L fding onpen
lestaonant T (s boy Joing the best of wy | Restaurant Vanager — Being able to nanage
e 1 3 ilily | older peple
estauran! 10| Cook Cookiag (in complete | Panteyman Too boring « no skills
fingent _ thnge] tline
- Hestaurant 10| Stock Clerv Kooping accurate | Cook + Baker Doing things "by the
Hanagenent reonds of supplis mt |

ool ey

oo not include ] 4 raduatu iho- ancte d fulltine pos mon afterg uation, Some Just did pot it iy

P
Ly
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HAOR AT prr

YEAR
GRAD,

JOCATLONAL EDUCATION Drvisoy

JOB TASKS g FUNCTIONS REQUIR]

NG GREATEST SKILL 0R COMPETENCE
F
Carpentry | n Carpentry Trying to like the Carpenter (bridge The skill of pérfectinn
(Nillwork work Construction) in doing-the best ang
. [nstallatjon) Most accurate job
Larpentry 0| Carpenter Pounding a ngi] into | Sane Same o
Woodwork and pot
N hitting the wood
Carpentry 01 (Yone) tuploved Wil 1yopk nd estinat- | Sapg Same o
o in Luaber Yopg ing in lumher yar(
Auto Mechanis | Mechanie Doing work on 4 car Same bame o
that may mean the
difference hetweep
o . safe and unsafe car
Auto Mechanyes M| Line Mechanic Llectric System on VW | Same Charging Systems
[T ———
S Begrnning 0ffic, Iyl Cashler-Secrctary The ahility to post Sane Same
Morber hooks and Working with
the computer contep on
running ledgers ang
closing of ac wupts
—_— tach month
Drafting 69 | Draftsman | The layout Draftsman 17 Same
Flectricity 89 Llectrician Noes not require very | Sape Same
nuch skill or
o Competence o —
Licensed practiy| 70| Licensed Practical Being able to care dame Same
Mirsing Nurse for and got along .
. With people
Rasonry 69 Masca-Apprentice Cutting masonry Hason«Apprentje Laying brick and b)ock
faster

loes nog include a1] gradu

ates who acceproq

Job tasks op functions TRONiTing oreatey skill or competence, °

A full-tine position after gradu

ation, Some just did not ]jst any



APPENDIX B

GENERAL EDUCATIONAL DEVELOPMENT LEVELS

Source: Dictionary of Occupational Titles
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ERIC

Aruitoxt provided by Eic:

Apply

GENERAL EDUCATIONAL DEVELOPMENT

Kessnnime DNevelapinent

principles of logicnl or
thinking to a wide range of antelivetnal
arod proetient problems  Deal wathe —on.
verbal  svimbolism formulns,  seieontie
coquatiotns, graph-=. mnsienl notes, ete)
it~ most ohtliealt phiases: Deal with
a varicty of absteaer and conerete var.
ables.  Apprebiend  the most abstrise
classes of concepts,

;\p,nl/ prineiples of logieal or scientifie

problems,  cotleet
and draw  vahd
an  extensive

define
fucts,

thinking  to
data, estabhsh
conehisions. Interpret
variety  of  technieal
booksx, manuats, and minthematical or din-
grammatic forn. Deal with  several
abstraet and concrete variables.

Appl prinetples of rational <vstems ! to

solve practieal problems and deal with
a variety of concrete vartables in <itun-
tions  where  only limited  <standard.
uzation exists.  luterpret a variery of
inxtructons furmished in written, oral,
diagrammatie, or schedule form.

Appl catrmon e nndertanding to earry

ot andtrietions farnshied in o written,
oral, ar s prammatie form. Deal with
provdcms Soolving <several conerete Cari.
nhles T fromtandardized situations

s rommon sense 1 o dertanding to carry
out detsied Ve nranve sed wreitten
orti instructnion- Deai owntle probdems
mvolvimg a few conercte varmbles i or
from standardized <ituations,

Apply comumon wense understanding to earry
(AT ﬂmplo- Ot of tafnestep st ryuetiofn s,
Preal wirh <tandardined spruntions wirh
oceastonal or Yo varinhles mooor from
these aitvintions encoqntered on the job,

seientifie

instructions, in-

0or_

.l Mattiwemmatical Development

Fanpusge Develnpment

P Comprebios o and expression of a level to

Apply Knowledge of ndvaieed
mathematiend and statistien]
techniques such as ditferen-
tial nnd integreal ealeulus,
fuctor analysi~,‘dtid probabnl-
itv determination, or work \
with & wide variety of theo-
retiead mathematieal con-
vept and mnke eriginad
applications of mathematieal
proeedires, as in empirical
aned ditferentinl equations.

P

Perform ordinary arithmetie,
nlgebraic, and geometric pro-
cedures in standard, practical
applications.

Make arithmetic calenlutions
involving fractions, deeitnals
and pereentages,

Use aritlanetie 1o a- b1, <abreacr,
mailtiply, and divnde whole
nnmbers

' Perform simple addition ant
subtraetion, rewding o i
copving of figures, or eount.
ing and recording.

165
158

Lepor crite,  or  edit articles for
SITRIRE TONN RS W SPAPe T maga.
10 e or - choatidie jourtals,
Pre woup deeds, Teases, wills,
o Leontracts,

-~ Prim deliver Iactures on poli-
LN nies, e aeation, or seenee.
Lo cns o or advise such

penple ac ~tudents, clients, or patients,
it sneh reartes s oas waelfare elighyars,
tienal rehabolitation, mental hee
C o tarital relations,

Sware engineering technneal data 1o
« o oundings and hridges, i

Comprehension and expression of a level to

—Transeribe  dictation, make appoint-
ments for executive and handle his per-
sonal mail, interview and sereen people
wishing to speak to him, and write rou-
tine correspondetice on own initiative,

~Intervien . job applicants to determine
work " hest” suited  for  their  abilities
and expericnee, and contact emplovers
to interest them in serviees of agenes,

—Interpret technical marmals as well as
drawings and spocifications, such ax
lavouts, blueprints, and schematies.

Comprehension and expression of a level to

-File, post. oamad mail sueh matenal
form=_ ghecks, receipts, and bills,
-Cope dara from one record to another,
b report forms, and tvpe all work
from rongh draft nr corrected copy,
Interview members of household ta oh-
tain such information as age, occupa-
viat, and uoomber of ehildren, to
aandoas dnta ‘or survess, or econome
st lies,

as

far

-=Guide peonle on tours through  his
torical or public buildings, deserih.
ing such features as size, value, and

points of interest,

Comprehenzion and exprossion of a leve! ‘o

Learn job dutees from o=,) instroetion.
or demonstration,

S-Wrette tentfving information, sueh as
vatie ool achidress of eustamer, weighit,
ramber, or tvpe of produet, on tags, or
ships,

- Request orallv, orm writing, siuch supplies
as linen, soap, or work materals.



APPENDIX C

GRADUATE ASSESSMENT OF COURSES
AND AREAS OF STUDY OF BENEFIT
IN ACHIEVING THEIR CAREER GOALS
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PHL GRADUATE. !

(raduates Accepting a Full-Time Position After Graduation)’

AGRICULTURE DIVISTON

ASSESSMLAT OF THE COURSES AND AREAS OF STUDY OF BENEFIT IN ACHIEVING THEIR CAREER GOALS

PRESEAT VAR COURSES OF AREAS WHERE HORE
AAJUR AT DLLI JOB [ITLE (RAD,  EXCEPTIONAL RLNEFIT SOME BENEFIT PREPARATION 18 REQUIRED
Anmal octence Senior bb Practical lab cytology,
Technician hematology
Animal Scrence feat Inspector 0h Genetics Anatomy, physiology, Total animal research
bacteriology
Animal Science Veterinary bh Science courses Pbarmacology, lab tests,
\ssistant diseases & treatment
Animal scrency lechnicsl b Radiology, animal care, [Microbiology, chemistry,
Assistant Lematology, parasitology| livestock production,
anatomy, physiology, animal nutrition
managerial accounting
Mirpial acience Veter!nam b8 Hematology, parasitology|Chemistry, math Feeding & care of
Assistant anatony, pathology, animals during pregnancy
radiology
Mraal serence Astistant 1u by Hematology, parasitology|Nicrobiology, urinalysis|Radiology, animal care
Research animal care, anesthesia,|anatony, physiology
radiology
Antmal science Meat Inspector 08 Anatomy, pathology, Physiology,
histology anthropology
Amnal Scrence kG Technicen 08 Anatony, physiology, Physiology, office
office records records, surgery,
hematology
Mraal octence lesearch 0Y Hematology, histology juenetics, chemistry, Statistics
\ssistant microhiology
Anwaal Science Assistant bl Psychology 1 & 11, Animal science courses, [More general studies
Wanager Laglish TT1, Sociology |dairy sciences,
aninal reproduction
Animal Science Receptionist at | 67 An?t?myi thSlOlog{I llistologica!l techhiqucs Botany
Aninal Hospital c}Ln%ca management, pathology
chemistry, hematology,
parasitology
Antnal Scivnce Veterinary 0Y Radiology, hematology [Genetics, office \ursing care,
Tochnician parasitology records, pharmacology  |surgic»! assisting
Animal Science Veterinary 7 A1 science courses Social sciences,
Assistant nath, English
Q
ERIC 1
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AGRTCULTURE DIVISTON (Continued)

VEAR

ikAD,

COURSES OF

LXCLPTTONAL SENEFIT

SOME BENEFIT

AREAS RHERE MORL
PREPARATION 1S REQUIRED

el Serenge

Ry ——— s ) o e

Vah e e

WA i -

—-

Laboratury
lechnictan

B

Lab aninal science | f
LI, anatony, hematolopy

Physiology, pathology

Caretaber

Lal animal science |4
[T, animal science | §
[

listology, clinical
managenent, medical
terninology, microbiology

Sl duslandpy

[,

Lployer

h

Sotl technology, animal
nutrition, livestock
feeding, farn nanapenent
LRI frelds § crops

Ag cooperatives, welding
Hvestock reproduction,
animal breeding, nilk
marketing

Farn machinery, farn
power, welding,
metallurgy

Rarry Ihant
Nanasement

Luboratory
Technician

T

lairy bacteriolopy,
dairy enpincering

Refrigeration, aninal
hushandry

Areranltueal
susness laarenent

Agway Store
Lamarer

Accounting, business law,
feeds & feading, soil
technology, business
nanapenent

Farn management, soil
conservation, dairy
sclence

Chemical spray § other
uses of chemicals i
field of apriculture

Yerronltural
ustness danapenent

Muinistratiye
Specialist

0§

Personnel management,
psychoLopy

College math, Enplish
composition

Psychology, sociolopy

Clorulturd
s ey Aaaenent

Farmer

bl

Accounting, agriculture
courses

Lconomics, sciences
(physical)

Vorrealturgl
hisness Hanapement

danavenent
Trainee

bl

Accounting, mi- «ting,
law, ccononics,  emistry

biological § physical
sciences

Bological & physical
sciences

e et nchle Al g raduates who accepted o full-tine postt.o after praduation, Some just d
conrses ey of "eveeptional benefit" or "some henef it

1d not [ist any

| Gy



EGRAIATLS T N TSILE D 0F THE T OURSES ASD AREAS OF STUDY OF BENEFIT IN ACHIEVING THEIR CAREER GOALS
tiraduates Accepting @ Full<Tine Position After Graduation)'

BUSINLLS MANAGEMENT DIVISTON

PRESLNT YEAK . COURSES OF AREAS WHERL MORE
CANIERE YT Jul TITHL GhAb,  EXCEPTTONAL BLNEFTT SOME BENEFTT PREPARATION 1S REQUIRLD
- .
INSTTISEE Accountant b | Last vear of accounting, | Human relations, data | Marketing
husiness wdministration, | processing
Laglish compusition
Y oonantnyg Bustness Teacher | bh | lata processing, Use of husiness
dccount iny machines
Yoot Juntor b | Accounting Lnplish composition,
Accountant data processing
Sccmmtine echant el b \ccounting, financing Computer, mathematics
Eipuininent
_ Tu;rrator
Bupney i weretary bE | Cusiness Goyernment Psycholopy
A hitchen Aude 0 Psycholory, human Personal contact
W trat wo Baker's Assistant relations, small courses, encounter
husinesses, management, | sessions, retailing

health, ecolopy

|
e
|

P TIE ecretary 70| Communications I 6 I, | Human ecology, clemen- |Generalized arcas
Managenent business law, psvchology,| tary statistics, math
| English literature § of finance
conposition
Narhetin, felephone Company| 63 | Credit & collections, Cnglish, business Job training
Representative business communications |management

(written  oral)

Market vy, keceptionist 04 | Busincss communications,
marketing [ & I, sales
promotion, merchandise

buying, human relations

Market g Verox Lyuipment | 70 | Sales promotion,business | Purchasing, sales

Cancellation organization & managementhpromotion, business

Coordinate finance, human relations,| law

psychology, marketing

Frecutive Laecutive | 05 | Shorthand, tvping, Business math, office |Business law
Secretartal Secretary , secretarial practice, practice
Admintstration ' data procescing, English
Secretarial Secretary b | Secretarial courses, Human relations Math, computers
Scrence English, math

IToxt Provided by ERI

ERIC
195
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BUSTNESS MANAGLAENL PIVISTON (Continued)

PRESLST COURSES of AREAS WHERE MORE
RAN T AT W THLL RAD,LXCLPTTONAL WENEFLT SOML BENEFLT PREPARATION 1§ REQUIRLD
Svoretirigl heeretary Wi Shorthand, secretarial | 0ffice machines
Ly practice, typing
Teretar] Tty b Secretarial practice, A“i“fﬁi‘g“'mﬁﬁiigiiz Specialized general
_ ‘ - . _ ) . cpee, | LCONOMICS M D RS
ST enagrapher shorrhanq, data process hunan rvlu}ions,husxncss:St”dlos
S N e, ping law, organi sation, nachines
coretirial weretary tho P Office practice Seeretarial courses Case studies, dictating
RTINS equipment
Lol wecretary Wy Seeretarial practice, Eeonomics, sociology Psychology
St shorthand, typing,
human relations,
- - Lnglish composition
cooretaral Lecountyny 07 | AL secretarial courses, | AL science and social Secretarial accounting
YN veeretary secretarial practice seience
weretaral Segretary b7 | Shorthand, typing fusiness machines
e
Cretan Math Teacner br ] Feping, shorthand Leonomics
S e ; '
secretarial [Purchnwlnu Cleek | 67 [ Secretarial practice, Business machines,
ST ; shorthand, tvping, data processing
. nath, accounting
N| I
3 heeretar g it Mach e 0¥ | Typing, shorthand, Yah
Srenie Uperator Lnglish composition,
data processing
wetetarial beal Secretaey [ b8 [ Secretarial courses, liuman relations
lenee business law
woretarad | Laccative " | Seeretarial courses, Public relations
wienee seeretary English, business
et Clerd b9 | Secretarial practice, Speech, business law
Sctenge shorthand, typing,
business communications
weretar il lepartnent 0| Typing, shorthand, knglish, composition, Learning to use modern
Srenge Secretary secretarial practice business communications |machines § how to fix
when something goes
wrong
weretarl Gecratary 111 70 [Tvping, tabulations,
ey working with numbers
wecretary] selfare Umit T ] Anerican government, shorthand, tvping, Psychology, economics
NSRRI Lisystant cconomics,psychology, secretarial practice
English
L § . n . '
gleecretar] Stenorrapher J0 L English, shorthand, Tvping. managenment,
g transcription business communications

ERIC "+ =i
7_&/ R S S ATl

CIEEEEY 1 g of

A graduates who Jccvpfed full-tive positions after ¢raduation. Some just Jid not Jist ity

Teveeptional henef " ur "somp benefyp,n



Dl CTADALES S 0b T GOl LR AN AREAN OF STUDY OF BENLFIT IS ACHTEVING THETR CAREIR GOALS
eradiates Aecepting o bullehime Position After Graduation)*

PAGINEEING TECHNOLOGTES DIVISTON

[

HARRY ' COURSES OF ARLAS KHLRE MORL
AT Ll LR RNEE alAn, TRTTYTOSTL GINTEIT ST RINTETT PREPARATION 15 RLQUIRED
NITRRIYS Crew Chyef ob | surveving 141 Math, drafting
IS STRNNT burbdvne construction
BRI U TS A .
YRR Fipon Carpenter |67 F Arehitectural drawing, | Lstimating, masonry Contracting
Cann et nechanical equipnent,
_ o ATveviy
sy sotar Vosdp 07| Surveving, strenpth of Lonstruction, labor Physics, economics
Con et , natertal, stractural relations, drafting
e desipn, drafting
SUTRIUEN fresayn 68| Drafting (more detail) | Steel loading, loading |Electrical layout of
Canntraction Comsultant of beans, effect of Lighting, plunbing
| wind § earthquahes
o hdiag Contracting 0| Construction 1, 11, T | Mechanical equipment Law § constructing
Comitruction [V (practical not theory)
st Loy frattanan o | ALl construction bomath | Fhysics
Lonstructinm courses
el Frold Dovineer b | Math, basic construction | Physics, drafting Comstruction inspection
S lguipient or
[l
i Ll
Mechanical Frotographer/ b7 | Construction seminar Plumhing, construction |Actual dealing with
Luu pient or At director people
sl fding
Fquipment tor Apprentice 67 ) Weldiny, heating Llectrical pneumatic Lngincering labor
st bdungs steanfrtter ' controls, seminars, controls, accounting relations, cconomics
estinating
Avavy Lonstraction | Eraltaman 60 | Structural drafting, Surveying
strength of materials
treltectural ‘elf-emploved T f M math courses, General studies Business, management
Copstrudt o ome Construction mechanteal equipment record keepung
technical courses
Ly drchitectural 00 | Streneth of materials, Modular or panclized
Loas st fraftsman drafting, construction tvpe of huilding
Comvtruction Cofporate 0b | brafting, math, ' Accounting Accounting, phys cs
Technology Secretary engingering construction,
contracting
fanstruct ton Apprentice 7 | Calculus, construction [Mechanics, physics,
Technolony 8rocklayer ', drafting, surveying |cconomics

15 I, sewage treatment

200



EsolibThNg TECENOLO

HES MVISTON (Continued)

COURSES OF

ARLAS KHERE MORE

K K RUNEHN GRAL, - EXCEPTIONAL BENEFIT SOME BENEFIT PREPARATION 1S REQUIRED
- e
|
g 5:45wa} sieteer o3 flabor relations Seminar, Psvchology, sociology,
oo | architectural drafting public speaking
- - ‘T..._.. ‘ - ' . . : ' ’
¥ IRUEHT, too 1 Surveving, hiphway Hathematics Field trips to major
o lnerri structures, strength of construction sites
i'Lk i faterials, concerete should he used more
. extensively
- + " —— e bR
ot : craeer 0Ty Trivonometry, voncrete, | Laglish Calculus, surveving,
Pechmcnan sliie rule physics, drafting
bl I Tedhaen Y| Construction English, math, phvsics
J[l;lﬂ@ﬂr
ORI ‘“xwrhll festyner | 07 | Surveying, hiphway ML drafting courses, | Highway geometrics,
‘ constructlon design, |engineering technology | computer technology
mathenatics
POt et raduates who accepted a full-time position after graduation, Some just did not list any
roe e o Mereentienal benefit" or "some benefit,"
J
R
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THE GRADUATES® ASSESSMENT OF THE COURSES AND AREAS OF STUDY OF BENEFIT IN ACHIEVING THEIR CAREFR GOALS

Mg AT DLLHI

(6raduates Accepting a Full-Time Position After Graduation)*

WTEL, PLSTAURANT § FOOD SERVICES MANAGEMENT

PRESLET
Jos THILL

GRAD,

COURSES OF

EXCIPTIONAL BENEFIT

SONF BENEFIT

AREAS WIERE MORE
PREPARATION IS REQUIRED

Hotel, ®rstaurant o
Pantttut sy

N,ll,’_l,"‘wr}ht

Food Director

i

Food [, I1, 111, food
cquipnent, heverage
control

Front office manage-
nent, hotel accounting

Food personnel
management, accounting

Manager, brive-
{n Zestaurant

otel accounting,
Ranagencnt of fool

Food purchasing, foods

Area concerning fast
serving drive-ins,

production chain operations
Yanaging 07 | business communications, |Accounting, hotel Found courses and text
irector Lnglish composition accounting conplete
Manayger, o7 | Cooking food I, II, III, Practical experience
Foods company v, v
Assistant 7 | Nutrition, diet therapy, |Equipment Fquipment, sanitation,
bietitian quantity foods public health laws

governing food service
establishments

Food Service 08 | Courscs that provide ALl courses Practical experience at
Sales Cunsulitant practical application, college

Collere Hotel in

Stanford
Kitchen 0§ | Nutrition, communications|Accounting, English Nutrition, diet ther-
SueTvisor quantity food production |composition apy, communications
Consultant of 68 | Foods I, II, III, IV, Accounting Food chemistry, hand-
feeding proprams catering, psychology, ling of employees
for youth and food purchasing,
elderly food equipnent,

personne] management
Food Manager 70 | toglish Microbioiogy llotel accounting or

general accounting

Cook-Baker o Food preparation,
food [, I1, 1II
Granch Manager T Social sciences, should
be more related though
Night Manager 70 | Sociology, psychology Front desk management | Employer-employee
relations
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HOTEL

, RESTAURANT & FOOD SERVICES MANAGEMENT (Continuv.)

PRESENT COURSES OF ARFaS KHERE MORE
AL DELA] Jib TITMP GRAD,  EXCEPTIONAL RENEFIT SOME BENEFIT PREPARATION IS REQUIRED
| |
Hotel Managenont Purchasing 0t | Purchasing, personnel Foods, accounting

Agent nanagement
dutel Managemeit Pllost, Cocktail | 67 D ALL HRIY courses General studies llotel law, insurance
) Lounge Lispilities, suits
bosd Ve istration [afe Jelper U7 | Met therapy, nutrition |Fersonnel manugenent
Restasrant Restayrant 70| Foods, all URIY courses |Mathematics
Tinageaent Manager
Restaurant Pantrvaan 10| Catering, foods § labs, |Sales promotion, hotel |Foods § 1abs, catering,
anagenent nenu planning, public  |law, nutrition purchasing
speaking |

“Qoes mot aclude all praduates wio aceepted a full-tine position after praduation, Some just

courses 45 being of “exceptional henefit" or "some benefit,"

did not list any
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L€ GRADUATES' ASSESSMENT OF THE COURSES AND AREAS Ul STUDY OF BENEFIT IN ACHIEVING THEIR CAREER GOALS

(Graduates Accepting a Full-Time Position afte: 0 .cuation)'

VOCATIONAL EDUCATION DIVISION

PRLSENT TRANSFER COURSES OF AREAS WHERE MORE
HaJOll AT DELHI J TITLL PROGRAM  EXCEPTTONAL GENTFIT SOME BENEFIT PREPARATION IS REQUIRED
traftine hraftsnan Drafting

Electrictty

Electrician

Vocaticnal clectricity

Electric circuit
heating, air condition-
ing, water waste,

water treatment

Heating, air
conditioning

Masonry Mason
Apprentice Vo-ed masonry Print reading
Masonry Carpenter Carpentry, masonry Carpertry, masonry
Carpentry bridpe Carpentry
Construction
(arpenter _
Larpentry/ Millwork f Larpentry Masonry Carpentry
Musonry Estimating
Auto Mechanics duto Mechanic Shop Theory
Auto Mechanics | Mechanic Auto mechanics
secretarial Cashier- Business correspon- Business law Accounting
secretary dgence, accounting
hursing Anatomy, pharmacology | ALl courses Nutrition

" Does not anelude
courses as herny

all graduates who accepted a full-time position after graduation, Some just did not Iist any
of " exceptional henefit" or "soue bencfit."
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APPENDIX D

GRADUATES' ASSESSMENT OF COURSES TAKEN
AT DELHI HELPFUL FOR PURPOSES OTHER
THAN POSSIBLE TRANSFER CREDIT
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CUURSES TAKEN AT OELHI MELPFUL FOR PURPQSLS
OTHER THAN POSSIBLE TRANSFER CREDIT

(Graduates Who Transferred After Graduation*)

[NGINELRING TECHNOLOGIES DIVISION

IR COURSES AT DELHIE WIICH WERE
Ak AT DL LRAD. SO TR GRADDATTUN 1) MOST HELPFUL 2) SECOND MOST HELPFUL COMMENTS (1, 2)

.......................... Ayt w sy

B il Comtenctin | oo | Busldemy Gonstruction ALE frat g Courses Kood Construction  |1) Receive a great deal of

Courses satisfaction,

2) flelps me to talk knowledg-
ably with subcontractors,

e mm e b= ey s e = —

b bding Comtructoon §oon b Tndustrial Arts Building Construction 1-V Drafting 1) Insight to construction
useful to life,
2) Useful in everyday life.

Biclding Constructoon | o7 | Bucdding Construction Butlding Construction 1-6 Statics & Strength  |1) Provided excellent back-

of Materials grosad knowledge.

2) Provuded gead all-around
knowledge of "a structure."

i iding Construction SR Figineering Surveying, construction General Edwation  [1) Practical experience very
Courses helpful.

2) Helpful to learn specific

! study habits needed for

many (much too many) general

| educaticn courses at West

L Virginia Jn‘ versity.

Burldug Conetruction |70 | Architectural Technolopy|  Mechanical Fquipnent, Law § Const-uction Labs in {1) Gave a better background in

tontracting, Architectural general field than any other courses,

Ieawing understood them well.

2) Provided good "hands on"
experience.

Crvrl Technolopy o | Electronie Technology English Drafting 1) Communication with other
people.

2) Understanding of tech. draw-
ings,

Crvil Technology o7 | Civil Lngineering Surveying I § [l 1) Helped in work.

———

Civil Engincering Architectural Drawing I-111 1) To sccure drafting job after

|
Civil Technology
| ' bachelor's degrec.
1
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ENGIEERING TECHSOLOGLES DIVISION (continued)

IO AT ORI

———t

Livtl Togreering

COURSES AT DELHE WHICH WERE

149081 I

2V SLCOND M0

HELPRUL

COMMENTS 11, )

A cunrses were helpful

Gave 2 broad knowledge of
engineering, mathematics,
dnd sciences to help in
college studies,

General Comstruction

e —

strength Courses

Sureeving

1) 0id Tats of design work,
1) Aided in plan interpreta-
tion and takeoffs,

Cootl Engineering |

Mysics

Caleulus

wectrical bagineeriag

ALl courses tahen were very much needed.

Lannat single out one,

Wplicd Thermodyranics

English Composition

Seminar

1) Helped to be nore ereat ve

and loosen up,

) Opportunity to lister to
athers, talk to others,
share ideas § experiences.

Sechantcal Equipment
tor Butldings

8T

Mechanical Inginevring

Irigononetry, Caleulus applied

helding

1) Practical
2) llelped select alternative
vocation,

Sechanical Equipment
hr Buildings

{0

[ndustrial Arts Educaiion

English Composition

1) Use it al! the tine,

et e

" Does not Include all graduates who transferred after graduation. Some j

"second most helpful

{ r‘:
Z

ust did not 1ist any courses as being "most helpful" or

20
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COURSES TAKEN AT DELHI HELPFUL POR PURPOSES
OTHER THAN POSSIBLE TRANSFER CREDIT
(Graduates Who Transferred After Graduation®)
HOTEL, RESTAURANT, FOOD SERVICE MANAGEMENT DIVISION

6LT

YEAR COURSES AT DELHI WITICH WERE
WAOR AT DL GRAD. MAJOR AFTER GRADUATION 1) MOST HELPFUL 2)_SECOND HOST HELPRUL COMMENTS (1, 2)
Food Services X APTTRRIR T Science, English  [1) Experience
anagemen 0’ Vocational Education Cooking Courses - Foods 1-V Composition 2) Waturation
el Management fb | lotel Administration Accounting Purchasing and 1) Record keeping.
Merchandising 2) Correct buying procedure
and promotion of sales.
Hotel Managesent b | lotel Administration English Composition, Foods 1-II, 1) ALl Hotel courses were
Purchasing relevant & probably proved
to be equally helpful in
practical application,
liote! Management ) Food Science General Studies 1) Provided for more well-
rounded person regardless of
field entered into later,
Hote! Managesent b8 flotel § Restaurant Personnel Management 1) Must deal with people very-
Management day G this course helps onc
know how to handle certain
situations.
Hotel Management 09 liotel Management fnglish Composition 1) Led to discovery of oneself,
liotel Management 09 lotel § Restaurant Accounting, Law, English Foods, Microbiology,
Managesent Composition, Beverage Control  Chemistry, History,
Math of Finance
tiote] Management 0 | Eatomology - Seminar 1) Provided an opportunity for
everyone to relate experiences
and knowledge to others.
Many new ideas § techniques
Were discussed & evaluated.
Hotel Mamagement 10 llote] Administration ALl were helpful, general
studies and majors.
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AL, BETATRANT, FOOD SR ICE MARACRARNT DIVISION (continucd)

ik COURS:SS AT DELIL WHLCHT HERE
AT WA AL ONAOR AFTLR RN 1) MOSTIIELPROL 2) SECOND MOST HELPRUL COMMENTS (1,2)
Hotw | Man et Wb Tutel Nanagement ouseheeping § Tquipnent Personnel  Front | 1) Knowledge of equipnent and

Office Nanagenent | how it works, how to place
it in kitchen, art of buying
things,

) Understanding labor, gave 2
'foel" of the industry and
enabled ne to obtain a part-
tine job as front of fice

cashir,
et anrant ; , ST 1) Gets you into the kitchen
. U Fod Manapenent Foods, Catering Personnel Manage- ) sy o
hinagenent ot to see what's going on,

) Gives you 4 basis to act as
4 nanager -~ conpassion and
a work-together attitude,

R S SR

4 St bt
3

Bocsnotinchue ] praduates who Cransferred ufter praduation,  Some just did not 1ist

ny courses as being "most helpful or
“second st helpful,

pa
@
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COURSES TAKEN AT DELIT HELPFUL FOR PURPOSES

OTHER THAN POSSTBLE TRANSFER CREDIT

(Graduates who Transferred After Graduation*)

AURTCULTURE DIVISION

Wil

AL COURSES AT DELIIL WHICH WERE
WA A DEIAE Rl MU APTER GRARURTT Ty MOSTHELPRUL 2) SECOND MOST HELPFUL COMMENTS {1, 2)
Wcaltarad B f o ] Ay Teonomies fublie Speaking Genetics 1} Basic princivles used in
any courses
Verredbnrad Business b Inphish Ldueation Suctology, Fuglish
Senal ihshandry G A Tducation Freld Crops Farm Management 1) Closely related to present
accupation,
1) Same comment as 1),
bk serenee b | Biolegical Sclence soonoses & Animal Care 1) Directly applicable to my
Lngl ish job. English always
necessaty,
Wil 00 | Hiolugy - Nursing Chemistry Anerican Government| 1) Good scientific basis,
2) Steered in direction of
personal interest.
nmal Science bh | Fducation Enghish Composition Animal Sciences 1) Awareness,
2) Background knowledge,
Mimal Serence oh | Pre-Vet Chemistry ALl Courses 1) Helped in further study,
2) llelped in thinking things out.
Animal Scienee wo | Wildiife Managenent Anatony, Physiology, Chemistry 1) Basic background for future
liistology courses.
2; Heudstart or future chemistry
courses.
Al Setence 0| Sone noted Animal Science [ § 11 llistology Tech, 1] Good background to obtain job.
Lab Animal Science Il 2) Same comment as 1),
hairy Seience A Natry Science Microbiology English Composition{ 1) Bacic principles used in
many courscs.

¥

Boes aot taelude abl graduates who transferred after graduation, Some just did not list any courses as being "most helpful" or
“second most helpful,”
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COURSES TAKEN AT DELHI NELPFUL FOR PURPOSES
OTHER THAN POSSIBLL TRANSFER CREDIT
(Graduates Who Transferred After Graduation®)
DIVISTON OF BUSINESS MANAGEMENT

TLAR COURSES AT DELHI WHICH WERE

AUk UMH[W_"“HQLJMWAWWGMWMMN [) MOST LELPFUL 2) SECOND MOST HELPRUL COMMENTS (1, 2)

Accunnting bh | Public Accounting | Major courses in Accounting t} Formed basis for current job.

Account ing, o6 | Teaching (Business) (yping 1) Use for part time jobs.

Account ing 08 [ Accounting 1) Major field

Account ing b3 | Public Accounting Little relationship with

courses when transferred.

Busness Mamagement | 66 | Business Administration |  Accounting 1, 2, 3 1) Helped in transferring and
present business.

Businens Management | 60 1 Business Management ALl Management courses 1) Many principles can be
applied to present position.

Business Management |67 | Business Administration | Financial Analysis, Human English 1) More insight to enterprise

Relations, Business Organiza- system

tion, Management 1) Helped communicate better,
o Built up confidence.
N

Bustness Management | 67 | Business Management Public Speaking Accounting 1) Helped organize thoughts to
express clearly.

2) Gave theory to advance to
present job level.

Bustness Management | 68 | Marketing Psychology, Business Organ- Principles of Mar- |1) Gained a better understand-

lzation, Sociology keting, Retailing ing of people and business
‘ theories,

Business Management | 70 | Business Administration |  Elementary Probability § Statis- 1) Have taken further courses

tics, Economics, Management Courses in those fields,

Business Management | 0 | General Business Production Management Human Relations 1) Highly informative, not just
memori zation,

2) Gave insight as to what
business is like.

Marketing b9 | Business Marketing Personnel Relations 1) Gained a better understand-
ing of people and business ) / ]
theories,

Secretarial Science | 66 | Secondary Education Shorthand Secretarial Practice | 1) Helpful in taking notes.

2) Gave well-rounded cxperience
inmy field.
O

“second most helpful "

[:125:ﬂ:;)oo~ not 1n&ludu nII graduates who transferred after graduation. Some just did mot list any courses as bcxng "most helpful" or



APPENDIX E

GENERAL COMMENTS AND
TESTIMONY OF GRADUATES
IN EVALUATING THEIR EXPERIENCES

PART A - Includes All Graduates' Evaluation
of Delhi Experiences

PART B - Includes Only Graduates Accepting
A Full-Time Position After
Graduation

PART C - Includes Only Graduates Transferring

After Graduation From Delhi
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PART A

GENERAL COMMENTS OF GRADUATES
EVALUATING THEIR DELHI EXPERIENCES

A number of opportunities were provided for the graduates to
make general comments regarding their experiences at Delhi. The
content of these has been classified by major emphasis for cach of
the academic divisions at the College. These are prescented below

in summary form and without further comment.

Classification System

. General

2. Curriculum

3. Faculty

4., Instruction

5. Guidance § Counseling

6. New Insights of Graduates

7. Placement

o
(A
T~
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AGRICULTURE DIVISION PART A

. General

"I would recommend Delhi to anyone who is looking for a small
college but a good academic program."

"The educational experience offered at Delhi was practical and well
rounded. It could serve either as terminal education or be suited

for future pursuits. Technical schools such as Delhi are serving

an important function and should not be altered to become liberal arts
or gencral education oriented."

2. Curriculum

"Delhi did a good job preparing me for the three jobs I have held
since graduating. Without my Delhi training I wouldn't have gotten
the jobs, much less being able to perform in a qualified manner,"

"College farm not used cnough for educational purposes."

"I feel that the Animal Husbandry students should have more practical
cexperience on the farm. A graduate who has had very little practical
experience finds a herdsman job very difficult."

"In the Animal Science curriculum, there could be more practical
experiences. (Maybe there is by now.)"

"When [ attended Delhi the courses were inadequate and not specialized
cnough to prepare me for my present employment."

"I believe the Animal Science students should have had more practical
experience with working for vets before leaving. Have them help a local
vet or a college vet for a week just as though he were starting a job."

"General Studies lacking in organization and direction. Small Animal
Science extended into large animal too far."

"I feel that the Animal Science Department does a wonderful job of
preparing students for careers, even with such a lack of space and
facilities. I feel that it would be of great help to students if there
could be a clinic set up so students would get more practical experience
and scc‘what they arc getting into."

"General studies should not be overwhelming in their number. Practical
experience where the students can 'get their hands dirty' is of primary
importance."
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Aruitoxt provided by Eic:

AGRICULTURE DIVISION (continued) ART A

Faculty
"General Studies professors were well qualified but lacked experience."

"l felt that my professors in the Animal Science curriculum were very
vood."

"Instructors in my division were willing to help more and relationship
was more relaxed and found that some of the general studies instructors
were less willing to participate with students and classroom atmosphere
wias rather stifled."

[nstruction

"As with most educational institutions, I found that several instructors
were using teaching methods that were outdated by about 30 years. Times
change and this dictates that education must change with the pace set by
the needs of the people in an active society."

"l felt that my subjects in the Animal Science curriculum were not to be
understood but were to be memorized. And meme .c:zation is not at all a

good way of retaining knowledge -- at least for me. In a month's time

I would forget what I studied if it was particularly technical, which

all the Animal Science courses were . . . very technical. I feel courses
shouldn't be taught as rote memorization, but with a lasting understanding."

"Very few colleges seem to employ instructors capzble of transforming
theory into practical application."

“Some happy medium should he reached on grading techniques and true-
false tests -- out."

"College is 10-15 years behind times. College was comprised of instructors
Who went to school, worked a few years in occupation and are now teaching.
Greatest drawback is archaic way of thinking and inability to allow for

the development of new ideas. Kind of like a generation gap in education."

"All of my courses in animal science have been helpful in my present job

at one time or another and the experience my instructors had in the fiel«
Was also very helpful when at Delhi."

Guidance § Counseling

"Faculty advisor did fine job."
"Too many students in college don't know what they want to do after

graduation. Too many students don't go into the field they studied in
college; maybe with some more ce- ‘eling it would be of some benefit."

2 S



AGRICULTURE DIVISTON (continued) PART A

5. Guidance & Counseling (continued)

"Faculty members in Animal Science Division were most willing and
helpful to counsel."

"Counseling should have realized [ should not have been in Animal
Science, !

"l found the Counscling Center very helpful when a few person -l
problems arose."

"Found Counseling Center able to glve tests but little guidance.
"No real difficulties ever arose."
"The Admissions center tells an Animal Science student that the course is

acceptable as pre-vet when, in fact, it is not."

6. New Insights of Graduates

"A good place to find out what I didn't know about myself."

"l would have taken different courses in high school and gone to
Delhi;  Then gone on to higher education afterward."

"A transfer student going to Cornell gets hit hard in physical, bio-
logical and social sciences. Students should try to get these courses
at a I vear college to make it easier for them. Be prepared to transfer
the first year at Delhi and take a straight gencral studies curriculum."

"Upon leaving Delhi, I would have gone directly to a four year school
instead of getting drafted.”

"Would not have delayved transferring and taken a job."

"May have gone to a 'trade' schoul after graduation from high school."
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DIVISTON OF BUSINESS MANAGEMENT PART A

l.

General

"1 think faculty members should be aware that there is a great deal of
cheating and 'hrown-nosing' from students generally., It's difticult

to recomnize, but 1 feel there is much more than they think. The college
and 1ts efforts as a whole are very good. (The best in my book!)"

(1 visualized Delhi college) as "A place to sceck refuge from the draft."
"I would have worked harder to make Delhi a place students could enjoy."
“"Delhi is a fantastic place! I really enjoyed it there."

(I visualized Delhi college) as "A place to get away from home."
"'Somchow the atmosphere on campus while I was there was more a 'suitcase
college' than of anything else causing for less interest in any courses
cven though 1 did want to learn."

"Keep Delhi a small college and it will be rewarding to everyone."

"l watched the college change in many ways during my two years, and I
think that Delhi has profited by it. Academically I felt that 1 got a
good education while there. The majority of the faculty I came in contact
with were very fine. Socially, is where the college fell down -- but I
believe since 1 left many changes in the right direction were made. 1
cnjoyed attending Delhi and it helped me in many ways. Keep it up!"

(I visualized Delhi college) as “A stepping stonc for BS degree."

"On the whole, the instructors did a good job. Disagreed with their
methods sometimes. Delhi needs more social activities for students."

"Had hoped for opportunity to mect many interesting and exciting people
and perhaps even a husband."

"Going to Delhi Tech was a great experience and I have many fond memories.

Although now ['m raising a family, I do hope to eventually get four years
of college and I know Delhi will be a valuable experience."

Curriculum

"I entered the Sccretarial Science program which was a repeat of high
school. Wish I'd been encouraged into another field."

"When 1 oselected Secretarial | had no prior training in iligh School. Upon

starting classes, the majority of students had taken commercial courses
throughout high school and my college prep courses were of no help."
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Aruitoxt provided by Eic:

DIVISION OF BUSINESS MANAGEMENT (continued) PART A

Curriculum (continued)

"In the Business Division, the curriculum majors were very closely
related to each other which led to confusion. I chose marketing as a
major. However, throughout my two years I felt I was in business
administration."” .

"1 think belhi should stress individual problem solving and general
theory. In my field, each company has their own way of dealing with
cach specitfic problem."”

“"Usually all theory and principles. Few 'hands-on' practical applications."

"l think that the secretarial course was too specialized for working in
4 smali office. I found that things are quite different working for a
corporation. Example: 50% of my time was used in training for short-
hand -- on the job I have used it maybe five times in one year and it
just seems that [ could have spent the time training for some other
aspect of secretarial work."

"Unfortunately, much of the training I received at Delhi was almost a
repecat of high school -- at least in my major. More information about
the individual's knowledge when he enters Delhi should be obtained to
put that individual in the courses suited for him."

"Although I felt that there was too much gener:' studies for each curriculum,
[ still feel that it does make for a more well-rounded background later on."

"Too much general studies. Half the courses were impractical and will
never be used!"

"I felt that 1 was required to take quite a few courses which were of no
vialue to me and a waste of time. There was a very limited 'freedom of
chotce' as far as subjects were concerned."”

"I found little room to alter my program while at Delhi in order to aid
in career planning."

"Curriculun information found in tie college handbook was accurate, but
the actual presentation of the course material ieft much to be desired.
Facts were given, but reasoning and application of the facts were left
to the individual's imagination or lack of imagination."

"would have chosen a different curriculum major in college. This, I
believe, 1s and was the greatest difficulty with students whom I know.
Certain curriculum were very binding and if one found that they were
unhappy with course, it was very difficult to change without almost
starting over again."



DIVISION OF BUSINESS MANAGEMENT (continued) PART A

3.

Faculty |
'The professors, while mostly instructors, really did a good job of
teaching -- as compared to the doctors at SUNY at Albany who thought

themselves so advanced they did not teach."

"In my major curriculum, the faculty provided a good balance between
academic competence and experience in their field. However, in regard
to the general studies courses, they were well qualified academically
but not experienced in their field."

""Student-faculty relationship should be on a more informal level. This
often enables better communications. There was a good line of communica-
tions between students and most of the younger faculty members. Some of
the more experienced faculty would not let formality give way."

"Although it seems irrelevant now, it seemed that some secretarial
professors chose 'favorites.' Those girls who belonged to sororities,
or those who would make displays on bulletin boards, seemed to be
'exempt' from disciplinary comments, etc."

"Faculty and their teaching habits should be closely observed."

"I had some excellent instructors, but many were lax and seemed uninterested
in their own subject: Very routine, by-the-book classes. I can read a
textbook and don't care to pay to have an instructor read it to me."

"l don't want to condemn all the instructors, but my consensus of opinion

is for an unsatisfactory ;EThtionship. I distinctly remember many instances
of difficulty when the instructor announce' that things would be his way

and there would be no exceptions. Perhaps there is not enough training in
effective human relations."

""Some of the professors I had were well balanced in their field and
helped me considerably."

Instruction

"'Some courses (especially marketing) could be passed simply by class
attendance and reading the text.'

""The educational experiences at Delhi were far more demanding than
stimulating.",

«) Ej

Pl
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DIVISION OF BUSINESS MANAGEMENT (continued) PART A

5. Guidance & Counseling

"Faculty members helped a great deal if I took the initiative to seek
them out and ask for advice and guidance."

"If I hadn't had the talks I had with my professors I may never have
stayed in Delhi. I feel if a student is happy in his major and satisfied
with his professors, he needn't use the counseling center for anything
other than personal problems. I, fortunately, was able to turn to my
professors for both academic and personal guidance.™

"I applied to New Paltz upon completion of studies at Delhi and when I

went to register in September, they told me I would not be able to transfer
half of my credits. So, I didn't attend New Paltz and had to wait a
semester before I enrolled at Hofstra. [ felt Delhi didn't provide

adequate counseling as far as transferring to other colleges was concerned."

"Student-instructor difficulties were solved by conferring with instructor
and dorm director."

"Counseling and guidance facilities were there and I knew it, but did not
make good use of them." ‘

"Was not aware of what counseling center would or could do besides remedial
reading aid. Had little faith in any kind of aid at the college because

I recognized a need for change in the presentation of matter by most

(but not all) of the faculty."

"I found no personal interest extended towards me, but if there was, all
of the above would have improved my :cademic advisement and career planning."

"“.1s not aware of the limited span of courses that I had a choice of
taking (electives, social sciences)."

"l was uncertain of my future plans and made no use of the counseling
center."

"1 got adequate guidance from individual teachers instead of the su-called
center."

"Counseling and guidance assistance by faculty advisor was little help."

6. New I[nsights of Graduates

"Would have chosen a different curriculum major from the beginning because
I changed while there."

"Delhi was definitely a turning point in my life and helped me in countless
ways. Nothing could have been better for mel!"
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DIVISION OF BUSINESS MANAGEMENT (continued) PART A

6. New Insights of Graduates (continued)

"I think I would have done everything just as I did do it----only with

more determination and confidence in myself. I am more than happy with

my job and when I look back on my days at Delhi, I remember how I constantly
worried about grades and my job qualifications."

"If I had to do it again--I'd do it again! My years at Delhi helped me

to achieve maturity, self-confidence and added knowledge. I loved my
major because of its applicability in today's world. I feel the friendly
teacher-student atmosphere is a vital aspect. There are too many graduates
today who are academic scholars, but are afraid to speak up and voice
opinions, thus lacking the self-confidnece necessary in today's world."

"I think if we all had the opportunity to 'do it over again,' we'd put
forth more effort." '

"I don't think I had any strong attributes or qualities, just a desire to
learn how to type and take shorthand."

"Would have gone to another two-year college for educational reasons, not
social."

"l almost said I would have worked harder in high school and at Delhi, but
I think that the only gain would have been a higher numerical grade. I
would have spread my time over more diversified interests to better prepare
myself for a more mcaningful life."

"I had to learn to face characteristics of instructors I couldn't agree
with or cope with at the time. Now, when similar situations come up, I
can cope with them better because of these early experiences with the
realities of life."

"l would not have quit Ohio State after graduation from Delhi."

"I had no accounting background. I had taken college entrance in high
school and I was not used to the accountant’s way of thinking."




ENGINEERING TECHNOLOGIES DIVISION PART A

1. General

"I believe Delhi should do a better job of selling itself to
Prospective students. It has much to offer them."

"In general, I found my two years spent at Delhi to be an enjoyable,
satisfying, and enlightening experience."

"I feel farmy needs, I couldn't have made a better choice when I chose
Delhi for my place of higher education."

"The overall experience at Delhi was valuable. I do feel that more
time should be allowed for students to pursue special interests with
faculty guidance."

2. Curriculum

"Possibly your going to a semester system will enable more time in courses.
Quarter system was too small, cramped, too much skipped over."

"I generally find that employers are very satisfied with Delhi students.
Both National Homes and Southern Tier Iron have had a number of them.

A course or part of one should be devoted to panelized or modular con-
struction rather than 'stick' building. This is the coming thing in
light construction and was completely new to me after Delhi."

"Many hours spent on 'hands-on' practical applications, but not realistic
when applied to the construction industry."

"The Architectural Department could put a little more emphasis on
Presentation of drawings, i.e., use of paints, ink, chalk, etc."

"I would have liked additional courses in Reinforced Concrete and
English usage." :

"I would have liked to have had greater insight in working in an office
situation."

3. Facultz

"Should institute a more stringent system of teacher evaluation. Most
teachers very good. One or two in my experience were very, very bad:
Out-dated teaching methods and no understanding of students."

"I feel that the Construction Division faculty at Delhi was outstanding
at the time I was there. They were very much concerned with the academic
achievement -of the construction students and willingly gave extra help
when it was desired."

)
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ENGINEERING TECHNOLOGIES DIVISION {continued) PART A

3. Faculty (continued)

"They (the instructors) were all nice to know and have for friends."

4. Instruction

"Course of study was good, but detail and relevant subject matter was
not up to date. Procedures were not discussed enough or even
thoroughly, to be helpful in business."

"Have more qualified speakers from our fields; more field trips for
on-site inspection and discussion; and more actual student related
construction projects."

"Not cnough consideration given to what you really need to succeed in
a field."

(My Delhi educational experience was) 'Demanding, but only in so far
as 'busy work' was involved."

5. Guidance § Counseling

"Received most assistance from faculty."”
"l was guided in the right direction if I were to remain in the
construction field. However, I became self-employed as a photographer

and lost interest in construction."

"All in all, it boiled down to the fact that I didn't know who I was or
what [ wanted to do. Delhi helped me get it together."

"Very little attention was given to special aptitudes and abilities.
New and unconventional ideas and approaches were suppressed."

"Could have used counseling, but I never did very much."

6. New Insights of Graduates

"I would probably have enrolled in a heavy construction curriculum if
Delhi had offered one. Heavy construction was the only major field that
the Construction Division did not sufficiently cover. Civil Tech was
basically oriented to road work, i.e., heavy highway application."

"Would have entered the service hefore Delhi. I think I would have
done much better with studies if I'd settled down somewhat before

entering college."




ENGINEERING TECHNOLOGIES DIVISION (continued) PART A

6.

New Insights of Graduates (continued)

"I became an individual, a leader rather than a follower."

"Would have gone to Delhi before going to a 4-year school, thus, after
the experience at Delhi a 4-year school would have been easier."

"I think Delhi was good for me. It gave me confidence in myself. I

feel now that I could go to most any four year school and do well. I feel
that for many average high school students, myself included, the trans-
ition from high school to a large four year college is often too much.
Delhi, and colleges like it, are ideal for the average high school student.
[f he does well, he has built confidence in himself and would be accepted
at a four year college."

"Wished Delhi were a four year school."
"I think Delhi should be a four year college; then you could stress

more on each course of study. You would really be ready for the outside
world."

Placement

"Found that job interviews were very helpful. Found what employers
expected of two year graduates. Broadened my horizons on the job market.
Helped me to sce what my potential was.'
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HOTEL, RESTAURANT AND FOOD SERVICES MANAGEMENT DIVISION PART A

Ceneral

"Hotel school was very good '64-'66, but [ never realized how good
until [ transferred to a school that was supposed to be better."

"1 thoroughly enjoyed my two years of study at Delhi and highly
recommend the College as a worthwhile institution for learning as
well as for teaching an individual how to become responsible,
respectable and an asset to the community living structure."

"Delhi should have some form of cooperative education or work-study
program off campus to broaden the student practical experiences."

"Honestly, 1 felt trapped in the middle of nowhere and in the constant
fear of flunking out. Later, when I got to know the place, I felt like

it was (1) 'A small college where an intimate student-teacher relationship
could be developed.' (2) 'A good place to explore and establish career
and personal goals.' "

"I visualized Delhi as a school where one with no desire for an arts
education could get an idea if he liked a technical field."

Curriculum

""Not enough practical experiences were provided. One should have more
cooperatives (chances to work for companies while in school). Make it
a three year program including co-ops."

Facultz

"Delhi provided an excellent stepping stone for me personally and for my
later academic undertakings. I feel that a more selective system of
choosing professors would upgrade the quality of education."

"We all complained, wanting more to do with our major, but I found I
liked general studies in the long run. I found the program at Delhi
more realistic than at Denver University, though the professors knew
their field, they were more interested in money outside the school
and their egos than teaching."



HOTEL, RESTAURANT AND FOOD SERVICES MANAGEMENT DIVISION (continued) PART A

4. Instruction

“[ think the instructors in the General Studies Division could have
related the particular course to the over-all major. In my case, it was
Hotel Management. I think this would make many of the general studies
courses which have to be taken, more interesting to students in what-
ever curriculum they may have enrolled.”

"Considerable disagreement regarding the term at College Inn in Stamford.
Gross waste of time, money, administrative planning, instruction, etc.
Valuable only to Delhi as a mistake not to repeat."

"I believe that ''books" provide discipline and "hands-on' practical
application provides the best course of action to follow.'

"What do you expect after the average American high school?' (Regarding
there being a far greater demand,educationally, than expected.)

5. Guidance § Counseling <

"Things were pretty well preplanned by the school. I don't remember
where 1 got information about Denver University. I remember some things
that counselors said about going to D.U. that were true. Many things
that you could consider counseling were talked about in classes."

"Found Counseling Center tried to discourage me from continuing my
education at a four-year University."

"My psychology professor provided the best guidance."

6. New Insights of Graduates

"would have made greater effort to follow up with part-time classes aftér
graduation.”

"My two years at Delhi proved to me that my high school records could
have been 100% better."

"Knowing what I know now about the restaurant industry, the only area that
I wish I had changed was the curriculum. The sales field in restaurant
equipment is much more lucrative and rewarding."

~3

Placement

"Teach the students how to take interviews well. When I took different
interviews, I was very nervous and did not know what to say half the time."
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VOCATIONAL EDUCATION DIVISION PART A

1.

(92

General

"I think that the Vo-Ed program at Delhi is improving rapidly and
does a good job."

"I visualized Delhi as a good place to meet different people."”
"l think there should have been more social activities."

"Thought the College would give me a chance to live and learn with
other students. In high school all I did was study, no social 1life."

Curriculum

"l thought that the Vo-Ed welding course was just a re-run of high school
course in welding."

Facultx

"I found the instructor was quite helpful in any difficulties which
occurred."

Instruction

"A set of standards should be set and followed through for all students.
At times I found a laxness on the part of some instructors to let some
students slide through without completion of required work."

"The instructor I had had the ability to make the student think which
idea of his was better by common sense on the student's part. The
Instructor just gave ideas for the student to ponder on, and then it
was discussed in class."

Guidance and Counseling

"Did not know there was a Zounseling Center for use of anything other
than changing courses."

New Insights of Graduates

"I was glad to get out of Delhi and didn't like it while I was there,
but at this time I am totally happy that I attended your college and
had the instructor I did."

"Would like to have taken the second year at Delhi."
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PART B

GENERAL COMMENTS OF GRADUATES
ACCEPTING A FULL-TIME POSITION
AFTER GRADUATION FROM DELHI

A number of opportunities were provided for the graduates to
make general comments regarding their experiences at Delhi. The
content of these has been classified by major emphasis for each of
the academic divisions at the College. These are presented below

in summary form and without further comment.

Classification System

1. General

[39)

Curriculum

3. Faculty

4. Instruction

5. Guidance § Counseling

6. New Insights of Graduates

Placement

~1
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AGRICULTURE DIVISION PART B

2. Curriculum

"For an individual studying any phase of Dairy curricula, there should
be more emphasis on Animal Husbandry.

"In my experience with additional training and education since
graduation from Delhi, I find I need training to move into new fields."

"l feel that the Animal Husbandry students should have more practical
experience on the farm. A graduate who has had very little practical
experience finds a herdsman job very difficult."

"I feel that if it were possible, itwould be better if students could
get a broader knowledge of how machinery worls, safety, and get more
practical experience. Courses have to be rushed too fast to get a
good working knowledge of the farm operation."

"When I attended Delhi, Animal Science entitled one to many, many
Careers after graduation. So, I became a lab tech., which is one of the
above careers, and failed to use much of the Animal Science curriculum.
The curriculum is much too broad, trying to cover all those career
opportunities because once you take up one of the careers, you find

that the training at Delhi was not specific enough for you. One career
it meets mainly is any type of veterinary work. This opportunity would
make use of all of the Animal Science curriculum."

"The college was a disappointment to me in that after completion of my
courses, I found myself unprepared for either work as a laboratory
technician or veterinary assistant. It took almost 8 months of training
In my position before I considered myself an asset to my employer."

"Opportunities for additional education are difficult due to location
and immediate superiors.'

"As a whole, I am quite satisfied with the course at Delhi. However,

I would have preferred more training in the line of working with small
animals at a vet. hospital and less in the line of lab work. However,

[ feel that the only way this could really be solved would be perhaps

to have the first year in Animal Science the same basic courses for
everyone -- and then split up the course for those who want to work in

an animal hospital and those who want to work in a lab. But, this is also
a problem because at that point many still don't know what they want,"

"I took the 'Large' animal science program but could find no vet who
would accept a woman. I therefore feel large animal science students
need more lab work and assisting experience before graduating. I also
believe the subjects taken should be more specific and specialized
rather than 'general.' "




AGRICULTURE DIVISION (curriculum) PART B

2. Curriculum (continued)

"For the technician  going into practice as many do, they need more
information and work on prophylaxis (D § H, Rabics, Worming) and much
more cxposure to case work. The Animal Science Center should set up
an outpatient clinic (at the very least) such as vet schools have and
assign students to assist attending clinicians. This would be of
tremendous value."

5. Faculty
"In my eyes, at Delhi, the instructor who gave a damn and tried to teach
and really assist the student could not help but enhance the student's

knowledge. The instructor made the course. The courses themselves were
fine."
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DIVISION OF BUSINESS MANAGEMENT PART B
1. General

ty

"In the company I worked for, there was no real opportunity for
additional training, just brush-up classes."

"I have worked for New York State Electric § Gas for two years and am
recady to quit so I can take the position of full-time mother to my
two children."

Curriculum ,/'/
"I feel the college should offer three separate secretarial programs:
Legal, Medical, and General Secretarial Science.'

"I think that secretarial courses should be geared more towards the
larger corporations. For instance, XEROX had their own way of doing
things and the terminology for engineering personnel is totally
different from any type I had known in college. I felt very inadequate
upon entering this job as truthfully, the only areas I felt competent
in were typing and shorthand. If I would have known that corporations
were different, I could have expected the change."

"The job I have now is not so much concerned with how fast you can type
or take dictation as with how efficient you do it. The machines I use
are much bigger and I had to learn how to fix them."

"When [ attended Delhi, we were required to take an elective. The first,
time we were given a 'choice' of one - Data Processing. The second time
we were given a choice between Dafa_broccssing I, Statistics or
Astronomy, which to many of us, was still not much of a choice. At

that time, Delhi was definitely lacking in interesting general studies."

"Some courses such as Economics and History, could have been eliminated
from my course of study with no harm to my field of secretarial business.

"In working with a company as large as Kodak (especially in Engineering
Division), I have had the opportunity to branch out. I feel that more
technical courses should be offered to secretarial majors, if they wish
tg/ take them."

"One of the things I regretted most about Delhi was not having any
self-interest courses to choose from such as Art, Music, Photography, etc.
Miny students have unrcalized talents and courses such as these may help
undecided students find a suitable career and they also prove helpful
Where one applies for a job in his field and finds it has some oddball
qualifications such as the secretary in an Art or Advertising firm where
they request some artistic experience. Career schedules are too narrow

in each field."
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DIVISTON OF BUSINESS MANAGEMENT PART B

Curriculum (continued)

“Again, I stress the need for choice. Courses such as Astronomy and
bata Processing have done nothing for me but bring my average down
at the time."

"L think a great number of students graduate from college today

thinking they're going to go into good jobs right away. Most businesses
look for experience f:rst, then education. Schools should emphasize
this."”

4. Instruction

"Iwas very pleased with the academic knowledge I attained at Delhi.
[ do feel however, that some courses provided very little incentive
duc to the lax marking systems of the professor. Basically, my
vourses evened out to be stimulating and gratifying."

"boes the College really allow students to choose their electives?
's there enough time devoted to classroom discussion in courses?
nen there 1s discussion can a student always express his opinion
~:1thout being penalized? Do secretarial students really need to
work tor teachers as part of a course requirement?"

"I think you should have graduates come back and talk to classes of
~hat it's really like working. Most professors have never really
worhed in industry and can only say, 'It may be or can be.' Too
theorcetical; should be more practical."

curdance § Counseling

"1 hope this doesn't sound bitter analysis. 1 did learn at Delhi, but
not 1n the way [ had planned. [ wasn't ready to pick a career yet

and that is what Delhi offered -- career training. Faulty high

«chool counseling played a part of my disappointment."
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ENGINEERING TECHNOLOGIES DIVISION PART B

2.

“

Curriculum

"Naturally, being in a field such as Estimating, a knowledge of a
broad range of subjects is needed, but more emphasis must be pi.iced
on interpreting specificationas and being able to express ones self so
that there can be no misuncerstanding as to what is meant in letter,
etc. Also, there is need for a greater background in reading prints
of larger buildings."

. ]
"English needs more emphasis, precise and not flowery prose writing.
An English remedial writing clinic is needed."

"More emphasis should be placed on contracting management. Also,
more on large building construction and dealing with unions."

"I believe courses are needed to build poise, character, self confidence,
Codmwion sense."

Guidance & Counseling

"It would have been helpful to me to have more counseling on what my
carcer goal should be and then to develop a curriculum to obtain this
_&“0211 -

New Insights of Graduates

"Though most courses were of use to me, from my own standpoint, an
entirely different 'major' would have been more useful. Perhaps
Construction Business Management; something related to the field but
from the management standpoint.'

"I took too long to return to college to complete education."
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HOTEL, RESTAURANT AND FOOD SERVICES MANAGEMENT DIVISION PART B

1.

~

General

"Would be interested in correspondence courses if made available."

Curriculunm
"More detailed training in bar-tending and beverage control would have

been helpful .

"There's a need for more kitchen, purchasing knowledge essential to
good management."

"A great need to help the nanagers know the jobs in the kitchen, the
pressure the cook feels for cxample trying to get orders out to
waitresses. A need for compassion for his employees needs and goals.
A good manager makes a good and happy ship, one where the employees
wunt to work becuause the management works for them too."

"Because of my previous education and experience, Delhi honestly did
very little for me other than give me the degree. It was more or less
a vacation tor me with a few minor exceptions."

"Inmy field, I feel that students should be more prepared to face
life-like situations with regard to dealing with employeces, employers
and guests. More courses should be given within the field of
socializatien.”

Instruction

"The term that I found to be of most value at Uelhi was the term I
spent at the College Inn in Stamford."

Placement

"Please send me lists of jobs open in college feeding."
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VOCATIONAL EDUCATION DIVISION PART B

l.

[ 3]

6.

General

"Before I went to Delhi, I had never driven a spike into a 2 x 4.
Now [ can safely say I am a carpenter by trade. Maybe you won't
believe this, but Delhi helped me more than words can say.'"

Curriculum

"I would like to learn more about print reading. I would like to
learn to read a transit."

"I feel an introduction linking accounting with the IBM computer

would help a student understand the involvement of how each affects
the other in posting and closings."

New Insights of Graduates

"If I would have been pressured more into studying, I would have
done better."
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PART C

GENERAL COMMENTS OF GRADUATES
TRANSFERRING AFTER
GRADUATION FROM DELHI

A number of opportunities were provided for the graduates
to make general comments regarding their experiences at Delhi.
The content of these has been classified by major emphasis for
cach of the academic divisions at the College. These are

presented below in summary form and without further comment.

((lassification System

1. General

2. Curriculum

5. Faculty

4. Instruction

5. Guidance & Counseling
6. Insights of Graduates

7. Placement
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AGRICULTURE DIVISION PART C

l

General

“I believe that my practical cxperience at Delhi combined with theory
at Cornell made me a stonger 'all-around' person for a successful
career."

"l believe I was led to expect much more from my major than I would
ever have been able to achieve. After entering Cornell, I found I
would need no less than a Masters to get a job and then only if State
finances permitted. Few businesses used conservationists and fewer
State jobs were available. I found murs ditch diggers were needed
than skilled personnel."

"The most significant factor influencing my fiaal decision to transfer
was that Delhi's training was not sufficient to fulfill my career goals.™

"Perple could be made more aware cf Delhi's types of ieirning experiences:
degree program, certificate proprams, etc. Also upgrac: athletic program.
It's good publicity."

"After five years since graduation from Delhi [ have been i1 volved in
both further education and ecmployment in my chosen field. Therefore I
foel somewhat justified in saying that vocational or techn:cal schools
such as Delhi serve an important and necded function. I have had
cpportunity to discus. my wducation at selhi with professors, professional
Peopie and other students. All with whom I spoke were impressed with
*he thoroughness and variety o’ schooling I received at Delh.. Finally,
besidrs being cne of my most enjoyable experiences in life, my two years
at Deihi taught me a grzat deal about living with people and iearning my
job well. In fact several courses I took at Delhi were far ‘superior to
thos. of the same natuve offered sz: larger institutions.

In ending my -comments it may seem to the reader that I was overwhelmingly
satisfied with my two years at Felhi. I ¢ gratofully say this is so.

I hope the schaol can continue to perform 1ts functions as well as it

did when I attended."

Curriculum

"At Belhi I feel “jat T was taught practical, usable ideas. At Georgia
too much theory is taught. Also [ have only taken one course in my major
at Georgia so [ can not adequateiy evaluate the Dairy Sicence program at
Georgia. The one that I did tzke was Dairy Micro <hich I had already
taken at Dellii and vas supposed to get credit for the course but due to
an error by my advisor at Georgia I only got credit for the hours and

not the course. Comparing the course at both schoo:!s Georgia didn't
measure up to the one at Delhi."

"For those who plan on'transferring, ~mphasis should be placed on all
math and chemistry courses taken. If these can be pui ont of the.way
before transferring the scholastic ioad at the 'new' collegr wiil be
lighter."
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PART C

AGRICULTURE DIVISION p
J. Instruction

b had a4 slightly lower overall average at the college to which 1
transferred. It was a much more competitive school. I had no transition
problems, due to my experiences at Delhi mainly."

"The main experience at Delhi helpful in transferring was that it
provided an opportunity for me to compile an above average academic
record for transfer to a large, competative college."
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DIVISTON OF BUSTINESS MANAGEMENT PART C

(9l

General

"The most signiticant factor influencing my final decision to transfer
was that | was bored with my payroll clerk job."

“The most signitficant tactor influencing my final decision to transfer
wils to stay out ot the draft,”

"“The only problem in transferring is adjusting to the new people and
surroundings.  Tt's like starting school all over again."

"lry to get as many responses as possible to the questionnaire. Try
to put into usc any criticisms that are brought. It would be helpful
to keep the school from getting too big. What I mean is losing its
personal type of atmosphere that makes Delhi the nice place it was
during my two years,"

Curriculum

"The Accounting program into which | transferred was too theoretical,
not enough practical application.”

"I wish that T could have had more of a choice to select the electives
at Delhi. Right now I'm taking mostly elective liberal arts courses to
complete my degree. If I were to single out one great area which I
felt important it would be the learning I gained from the people --
students and instructors, learning not found in the classroom. Thank
you tor the opportunity to help."

"No courses at Delhi were particularly helpful in transferring because
1t was like starting all over again with new courses and they had very
little relationship with courses at Delhi."

"bDelhi could help solve the transition problems encountered in transferring
to another college by preparing a transfer program. My major courses in
accuunting at Delhi tormed the basis for my current job."

"Delht provided me with a good variety of Business courses so that when I
tran<“erred T olacked only a few courses in my major. Most of my time has

been spent in making up for a lack in General Studies."

Guidance § Counscliny

"I othink 1f | had decided to transfer while at Delhi, transfer counseling
would have been helpful."”

Insivhts of Graduates

"The most <ignificant factor influencing my final decision to transfer
was that four years are required for the position desired - CPA."

"I withdrew from Kent State due to disatisfaction with transfer credit."
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ENGINEERING TECHNOLOGTES DIVISTON PART C

2. Curriculum

"belhy could help solve the transition problems encountered in
transterring to another college with a remedial clinic in English
Srammar and composition and an eye examination clinic to strengthen
eye and mind muscles."

"l withdrew duc to dissatisfaction with instructional program to which
P transferred. Also I withdrew because poor grades in English forced
me to go to work and try in the future to improve my weakness."

"Delhi should aid students in securing summer 'on the job training
programs' to assist in their advancement professionally and educationally."

"More emphasis on calculus and higher math would have greatly helped in
transterring to a four year institution."

"students who plan to transfer from Delhi should be given counseling so
thut they can take the most valuable courses available and use them in
transfer to unother university."

"To i1mprove the Construction Program at Delhi a course, possibly
vocutional, that would pertain to general home appliance fixing, such
as repair leaking faucet, possible electrical problems in home, etc.
would be beneficial.”

3. Faculey
— et

"I think the instructors in the Construction Department need evaluating
because they rank very poor compared to the teachers in Buffalo. The
teacher I have now will bend over backward for a student, where the
teachers in the Construction Department wouldn't do anything."

g, Instruction

"My scholastic achievement was lower than at Delhi. The lack of challange
at college transferred to resulted in loss of intercst and lower grades."

"The instructional emphasis at the college to which I transferred was
poor theory and poor 'hands-on' practical application. Delhi was one
Ot the most intellectually challanging experiences I have had. 1 gained
very little I feel from transferring to Oswego State."

"I withdrew after transferring due to extreme dislike for that college.
I woul:t attend a four year school other than University of Buffalo."
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ENGINELRING TLCHNOLOGIES DIVISION (continued | PART C

o tundance & Counseling

Uhew York Institute of Technolepgy is a very confused, disorganized school ."
“Arehitectural Drawing 1, 1D & 111 courses at Delhi were most helptul.
Upon completion at Delhi and two years of study at Tri State College 1

have ecured a job as o draftsman."

“"what anfluenced my tinal decision to transfer most was the job after
sraduation trom Delhi with New York State Department of Transportation."

“belhi™s transrer counseling (1965-67) was poor."

Ho 0 lusights of Graduates
UThe most o signiticant factor influencing my final decision to transfer
Wit that I wanted to be an instructor of Building Construction."

ihe most siunificant factor influencing my final decision to transfer
Wits to quatity tor more demanding a position."

At othe time Iowas at Delhi 1 did not know I was going to transfer."
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HOTEL, RESTAURANT AND FOOD_SERVICE MANAGEMENT DIVISION PART C

1.

General

"What influenced my final decision to transfer was 1 felt it was
beneficial to obtain additional education for employment purposes.'

"The most significant factor influencing my final decision to transfer
was I didn't want to be able to Say at the end of my life that I hadn't
donc anything. I didn't want to work right away and wanted some
adventure. Denver sounded like it."

"belhi was bery good and the teachers very interested in their work, but
the counseling seivice need personnel."

Curriculum
Lessoedium

"My experiences at Delhi were helpful in transferring in that | gained
personal and academic maturity,"

"General Studies at Delhij provide for a more well rounded person
regardless of the type of business one finally enters into."

"I withdrew from the four yedar college to which I transferred because I
winted more hands-on work cxperience and also wanted to marry."

"Rochester Institute of Technology had a good curriculum including one
year of co-op work, but only if taken as a four year program. Transfer
studeents who, like mysclf, only like major subjects and not liveral
arts, will get bored and disgusted with the program. But, I did learn
one thing. In order to be a good manager one has to know the back of
the house really well. The manager should know how to 'purchase', not
order or buy, as is too frequently done. A food purchasing course would
be invaluable to any student taking HRFSM.

[n getting a BS degree there is too much liberal arts. For myself, I
think that much more of the culinary arts should be taught. At pelhi
we learned how to make differenc sauces but never made any dishes we
could apply them to. 1 thank you for your time and this opportunity to
talk and tell it from the other side of the fence."

F:lcultz

"On the whole, Delhi instructors were much more friendly and understanding.
I wasn't ready for the pompous 'Guru' four vear school professors at
Denver University '

"I felt the student-teacher relationship at Deini to be more satisfactory
than at the college to which I transferred. "

2oz
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g, Instruction

“hethi owas helptul in transterring in that it helped me gain some
wlt-discipline in preparation for a large university."

5.0 Guidance § Counsceling ‘

“elthy coutd have helped solve the transition problems encountered in v
transterring to another college but didn't really know anything about ‘
svhools that 1 ocould go to. I've talked to others who were disappointed |
once Wt new schools who didn't know what theyv were getting into."

"I would not recommend that anyone transfer to Stout State University
at this time.  All the hotel instructiors quit. It is a very poor
program. Also, there is difficulty with transfer credits."”

“Delhi could help solve the transition problems encountered in transferring
to another collepe by being more encouraging about further studies. I

telt the counseling center had no real interest in their job.

. Nes dnsights of Graduates

"My two vears at Delhi were definateiy worth it. = . looking back, I
think I could have received a lot more from the cu.lege that was there
at the time it I had a greater understanding of myself, my goals, and
the thield.”

"It I wax sure of the f:-id thit I wanted to go into before I graduated
high school 1 would have ¢ r attended Delhi. But, believe me, I'm
really wlad things workhed out the way they did."
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